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ABSTRACT 

^ .Fourteen appendixes to the fiscal yearN-1975 final 
evaluation report of the Northwest Regional Educational Laboratory 
(NWRBL) Experience- Based Career Education (EBCE) program are 
contained in this volume to provxde supportive descriptive and 
technical information. Appendixes A to J relate to the Communrty 
Experiences for Career Education-- (CE) 2--prograffl in Tigard, Oregon, 
cne ot'four EBCE programs. These appendixes are titled as follows: 
Summary of Stndent Descriptive Data, WANOVA and MANCOVA Summaries, 
Description of Instruments, Tabulated Responses to the (CE) 2 Student 
End of Yedr Questionnaire, (CE) 2 Student Midyear Interview Summary 
Tabulated Responses to the (CE) 2 Staff Questionnaire, Additional 
(CB) 2 Case Study Student Profiles, Evaluation of (CE)2 Case Study 
Student Projects and Products, .Explcratn ons and Learning Levc^ls of 
{CE\2 Students, and Behavioral Objectives of the (CE)^ Competencies. 
Th^ remaining appendixes provide information regarding the EBCE 
licplementation process and include the following: Tabulated Responses 
to the EBCE I ffplementation Training Workshop Questionnaire, Tabulated 
Responses to the Tonapplicant Student Questionnaire, Characteristics 
of Five EBCE Pilot Sites for FY '76, an^^ Tabulated Responses to the 
ZBCE Materials Osage Questicnnaire, (TA) 
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APPENDICES TO UiE FV 75 
FINAL EVALUATION REPORT OF THE NWP£L 
EXPERIENCE-BASED CAREER EDUCATION PROGRAM ~ 



Contained in this volume aro 14 appendices to the FY 75 Final 
Evaluation Report of the NWREL Experience-Based Career Education 
(EBCE) program. These appendices provide supportive descriptive 
and technical information. Appendix A to J relates to the 
Community Experiences for Career Education, (CE)2# program in 
Tigard, Ore9on. The remaining appendices provide information ^ 
reg*ard^ng the EBCE implementation process. 
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A ppfendix A 
SUMMARY OF STUDENT DESCRIPTIVE DAT^ 



Described in Appendix A are data collected from the student application , 
and from a pretest questionnaire administered to control- group students^. 
Data are organized with the variable (question) ift the first column,- 
responses, in the second column, and the number and percent of the various 
grolips of students making each response in the remaining columns. 





Variable 


Value 


. Group 


Experi- 
mental 

N ' % 


Prese- 
lected 

N % 


Return 
Seniors 

N % 


{CE)2 
Total • 

N % 


Contipl " 
N % 


Sex' 


Malc^ 
Female 


IG* 52 
15 ' 48 


' 5 39 
8 '61 


11 61 

7 39' 


32 52 . 
30 48 


15 60 
10 40 


Grade 


11 


21 68 
10 32 


9 69 
4' 31 , 


— t 
18 100 


30 48 
32 52 


^8 .72 
7 28 


Race 


White 
Oriental 


31 100 


13 100 


17 94 
1 6 


61 98 
1 2 


23 * 96 
1 ' 


Father's 
Occupation 
on ' ' 
•'Hollings- 
hepd' s 
Scale 


Executive 

Manager 

Adm i n is tr a tor 

Clerical 

Skilled 

Semi-skilled 

Unskilled^ 

Housewife/ 

Don't Know 


1 4. 

5 • 18 
4 15 

6 22 
' 4 15 

6 .22 
1 4 


3 ^23 
• 4 ^1 
^3 23 

2 15 
1 ; 8- 


I. '7 
6 40 
2 13 

5 33- 
.1 7 


4 7 

10 18 
13 ,24 

» 8 15 

11 20 
7 13 
1 2 

1 2 


1 5 

2 10 ^ 

6 32 

7 38 ' 
2 10 

1 5 

— /• — 


Mother's 

Occv^pxition 

on 

Hollings- , 
head * s 

SES' Scale 

• 


c 

Execut we 
Manager^ 
Administrator 
Clerical \ 
Skilled \ 
Semi-Skille^ 
Unskilled V 
Housewife/ 
Don't: Know 


* 3 lO'f 
Iv 3 
2^ 7 
6 \ 20 
1 \ 3 
^113 
1 f 3 

IS 50 


2 15 
6 46 
1 8 

4 • 31 


2 12 
4 24 
1 6 

9 52 


3 f 5 

1 2 
6 10 

16 27 
3 5 

2 3 
1 2 

28 • 46* 


1 4 

5 20 * 
1.4 
4 18 
1 4 

12 ' 50 



Income cases the ^otal numbers of responses across varicU^le do not agree 
because of incon^lete data. Percentages are ton^uted for the number of 
oases in each group' on each variadile . 
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Qroup 














Value 


Experi- , 


•Pr^se^ 


Kec • 




(CE) 


2 


THS 






; 


mental * 


tgcted 


Srs • 




Total 


Control 


i 

1 


\ 


N 




N 




N 


» 


N 


% 


N 


% 




- • 








17 


1 






8 






Student's 


E:Kcutive j. 


2 


7 


6 


5 


1 


5, 


First 


Manager 


8 


26 


- 


- 


1 


6 


9 


15 


1 


5 


Occupational 


Admini strator 


5 


' 17^^ 


5 


'41 


2. 


13 


12 . 


19 


7 


35 


Choice on 


Clerical 


5 


17 


3 


25 




31 


17* 


27 


. 2 


10 


Hoi lings- 


Skilled 


9 


30 


2 


IT 


5 


Jl 


16 


26 


9 


45 


head's 


Semi-Billed 


1 


3 


« 


- 


1 


6 


2 


3 


- 


- 


SES Scale 


Unski lied 


- 


- 


- 


- 




- 


- 


- 


— »• 


- 




Housewife/ 
























Don'> KiY^ 


- 


- 


- 


- 


1 


6 


1 


2 


— 


- - 














































1 Student's 


Executive 


4 


16 


2 


17 




- 


6 


11 


1 


6 


' Se cond 


Manager^* . ^ 


, 3 


12 


4 




2 


14 


9 


18 


4 


23 


Oc c'U[ ational 


Admini^ftrator 


6 


24 


2 




2 


14 


.10 


20 


3 ^ 


18 


Choice on 


Clerical 


4. 


16 ' 


2 


-17 




14 • 


' ^8 


16 . 


*r 


12 


Hoi lings- 


Skilled 


3 


12 


2 


17 


>i 
4 




9 


18 




23 


head's 


Semi-skilled, 


4 


16 


- 


- 






6 


11 


2 


12 


SES- Scale 


Unskilled 


' 1 


4 


'- 


- 






\ 1 


2 


— 


~ 


• 


Housewife/ 
























Don • V Know 










2 


14 


2 


4 


1 


6 


Father * s 


Elementary 


- 


— 


— 


— 1 


1 


10 


1 


2 


_ 


- 


Education 


Some HS ' ^ 




17 


- 


- 


1 


10 


6 


11 


2 


8 




HS Graduate 


8 


27 


3 


* 23 






11 


21 


5 


21 


1 Some College 


10 


33 


6 


46 


4 




20 


38 


lO- . 






Corllege Grad 


3 


10 


3^ 


23 




20 


a 


15 


4 


17 




Some Grad Work 


1 


3 


- 






- 


1 


2 








Adv, ^Degree 


- 




- 


- 




- 


- 


— 


. 2 


8 




Don • t Know 


' 3 


10 ■ 


1 


8 


0 


20 


6 


11 


1 


4 


Mother ' , 


None 


. 1 


r3 


- 


- 




m 

- 


1- 


2 


- 


- 


Edi^cdtion . 


Elementary 


. 1 


3 




- 


_ 


- 


K 


2 


- 


- 




Soint H5 


I 


3 


- 


- 


2 




3 


6 


3 


13 




HS .Graduate 


12 


40 


9 


69 


-J 
J 


30. 


24 


15 


12 


52 


♦ 


Somf: College 


8 


27 


4 


3] 


i 


lU 


13 


/4 


7 5 


30 




ColU^ge Grad 


2 




— 


~ 






2 










Some Grad Work 


3 


10 








- 


3 


6 




_ 


* 


Adv,. Decree 


^1 


3 








- 


1 


2 


* 






Dort*t Know 


1 


3 






4 


40 


5 


9 


1 


5 


Student • s 


Drop Out 






















Planned \ ^ •• 


HS Graduate 


9 


29 


3 


23 


7 


41 


19 


31 


8 


35 


Fornuil ' 


2-Yr. College 


12 


39 


6« 


46 


6 


35 


24 


40 


11 


47 


education 


3-Y^r. College 


4 


13 






3 


16 


7 


' 11 


2 


. 9 




College G?ad 


5 


% 16 


2 


15 


I 


6 


8 


13 


2 


9 




Prof. Training 


1 


3 


2 


15 






3 


5 







A- 2 

6' 
















Group 












Variablo 
• 






















_x 


Value 


Experi- . 


Prese 




Ret. 




(CE) 


2 


THS 








mental ^ 


lected 


Srs. 




Total ' 


Control 


1 
I 




N 




N 


% 




% 


N 


% 


N 


• 1 


i ^ i 




\ 
















\ 


Student* s 


Full Tfine Work 


8 ^ 


26 


5 


3^' 


7 ' 


39 


29 


32 


6 


25 


Long 


Appr en t i ce sh ip 


4 


13 


1 


^8" 


4 


22 


'9 


15 


i' 


r? 


Kcinqe 


Military 


1 


3 






2 


11 


3 


5 


1 


4 


Goals* 


Tech, School 


3 


10 


4 


31 


"1 




^ 8 


13 


4 


17 


• 


Junior College 


9 


29 


5 


39 


4 


22 


'I8 


29 


9 


38 




4-Yr. College 


8 


26 


5 


39 


2 


11 - 


15 


24 


3 


13 




Part Time Work 


11 


35 


4 


31 


! 3 


17 


18 


29 " 


.8 


33 




Other 


7 


23 


1 


8 


i 3 


17 


11 


" 18 


3 /• 


13 


* 


Dbn't Knew 

' 


5 


19 






i 

1 - 




6 


10 


8 


•33 


t\%Z < J. 11^ 


No 


2 


6 


3 

jr 


23 


i 

» _ 

3 


17 


8 


X3 


3 


12 




Sometimes 


1 7 


ss 




23 ^ 




56 


30 


48 


11 


46 


T1<;iia 1 1 V 


1 0 


3^ 


*> * 


54 


5 


28 


24 


39 


10 


43 


r 

Number .of * ^ 


None 


1 


1 


1 
1 


Of 


~ 




.2 


3 


1 


4 


Pamphlets, 


1-S 


1 


-1 
J 






4 


24 


5 


8 


5 


21 


Birocliiirf* s 


6-10 ' * 


6 


19 


2 


l5 


7 


41 


15 


25 ' 


1 


4 




"11-20 


9 


29 


1 


8 


1 


6 


11 


' 18 


7 


"29 


Magazines 


21-30 


-I 


10 




23 


2 


12 


8 


13 


2 


8 


Read 


30 or more 




JO 


V 


46 V 


3 


17 


20 


33 


ii 8 


34 










K 









— j 


f— 


— 




■ i 




; 




i 








3. 






Number of 


Ndne 






1 


8 


1 


6 


2 






Books 


1-^2 


7 


23 


2' 


15 


6 


33 


15 




8 


36, 


Read 


3-5 


7 


23 


2 


15 


3 


16 


12 


19 


5 


23 


. ■ . 


&-10 




25 


3 


23 


6 


33 


17 


28 


5 


• 23 


■ 


11-20 


•I 


10 




23 


1 ' 


6 


'7 


11 


2 


9 




20 or more 




19 


2 


15 

* 


1 


6 


9 


15 


2 


9* 


{4ewspaf er 


No 


5 


16 


2 


15 


3 


17 


10 


16 


2 


B 


Reading 


Semi -Weekly 


lb 


52 


1 


8 


10 


55 


27 


AA 


1 1 
1 J 






*Wcekly * 


10 


3? 


10 


77 


5 


28 


25 


40 


9 


38 


N4wspaix?r 


Sports ^ ' 


12 


39 


8 


62 


4 


22 


24 


39 


7 


29 


Sections 


Fashion 


6 


19 


5^ 


39 


3 


17 


•14 


23 


4 


17 


Read 


Front Page 


20 


65 


11 


85 


14 


78 


45 


73 


20 


83- 




Comics 


25 


81 


11 


85 


14 


78 


50 


81 


22 


92 




Editorial 


5 


16 


1 


8 


2 


11 


8^ 


1: 


-3 


13 




Columnists ^ 


4 


13 


2 ^ 


15 


3 


17 


9 


15 




4 




Other 


10 , 


32 


3 


23 


5- 


28 


18 


29 


8 


33 



♦Some students indicated inultiple goals. 
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Variable 


• 

... 1 


> Group 


Value 

«. 


Experi- 
mental 


Preser 
lected ^ 

N % 


Ret. 
Srs. 

N ^ % 


\(CE)2 
.Total 

N ' % 


THS' 

Control - 
N % 


1 

1 

1 

1 

0 


Number of ^ i 
Hiijh School ' 
Activities 
La It Yea^r ^ 
(or Prior to 
Entering 

{cn)2 


1 

2 

3 • , . ' 
4 

5 or more 




1^. 45 
9 29 
5 16 
2' 7- 
1 3 


' ^ — r 

5 39 

O 23 
3- 23 
2 15 . 


12' 66' 
4 22 
1 6 
1 6 


- 

31 50 
16 25 
9 14 
5 S 
1 2 


\ 

14 59 
5 21 
2 8 
1' ^ 4 
1 4 
1 4 


'Jumber of 
Hiqh School 
Activities 

PI anned 
Th'is Yoir 


0 
1 
2 

:i • 


19 61 
5 16 
2 ' 7 
16 


3 ^3 
' 5 . 39 
2 15 
2 15 

, 1 8 


15 83, 
2 11 
1 - o 


37 6? 

12 19 
5 8 
7 '11 
1 * 2 


15 63 
4 17 
2 ' 8 
2 .8- 
1 " 4 


Number cf 
Coiwnunity ^ 
Organ iza- ^ 
tiqps 


1 

^0 

1 

il 
2 
3 

o 


22 ^71' 
5 16 
4 13 


8 61 
'3 23 
1 8 
1 8 


16 89 
2 11 


46 74^ 
10 16 
5 48 

1 2 . 


19 79 
4 17' 

1 - 4 


Number of 
Hobbies 


0 
1 

U 

|4 . 

,5 » 

« 


2 7 ' 

3 9 
14 45 

9 29 
2 7 
i 3 


3 23 

4 ' 31 

4 31 • 
2 15^ 

c 


1 . 6 

5 28 

6 ^ 33 
4 22 
2. 11 


1 2 
10 16 % 
13 21 
22 3d 
13 21 
2.' 3 
1 2 


1 4 

6 25 > 
ft n * 

O J J ^ 

9 * 38 


,Past Work ^ Yes 
Experience » No 
(For Pay) | 


23 77 
' 7 23. 

I - . • 


12 ^92 

r 8 


13 72 
S 28 

/ 


48 79. 
13 21 


19 ^83 
4 ' 17 




All .stu^ents^^n the FY 75 student applicant pool and ail returning 
\sen|ors w^re asked to *rate the Importance of sev^n preselected reasdns 

why/ they ap{>lied for admissiqn^ into th«"(CE)2 program. These ratings 
^ere then averaged and converted to a' rank ordering of reasons «hy 
.students in, e^ch group applied. These rankings (with "1" being S^st . 

imp3Dri:ant") a^e displayed in Table 1. ^ * 



Table 1 



RANK OF FlEASONS FOR APPLYING TO (CE) 2 



* 

Reason ^ 


• . Giroup 


Experi- 
mental 


1 Prese- 
lected 


Ret. 

• Srs . , 


(CE)2 , 
Total 


THS' ' 

trohtrol 


More Freedom 


5 

• 


4 


4 


4-5 


" 4 


Choose Own- Learning Style - 


2 


3 


1 ^ — 

2 

-v 


3 


3 


^ 

Learn About Careers \ 


* — 

1 




1 * 


1 


2 


Didn't Li^e School, 
, : 


4 


5-6 


5-6 


t-5 

• 4-5 


5 


' Prepare for a Jab ' 


* * 

* . 3 


' 2 


3 


2 


1 


Bored with ?chcx>l 


6 ' 


5-6 


5-6 


6 


6 


(CE)2 Is Easy 


1* 


7 


7 

1 t 


1 


7 ' 



A short section of the stud^ questionnaire dealt wtth student knowledge 
^ about career planning and abotjt trends in the job narfcetr. These itene 
werfi dJ)'talnod from ^n instriraent used in a natiom^ide study (Prediger, 
Roth and Noeth, 1973) involving o/er 9000 eleventh grade studentf. The 
quest i.ms, aifd a suamary of the responses for each group and for the 
national sample, Te given l>e}.t>w." 



Experi' 
mental 



Returning 
Seniors 



Pre* 

se'lectedf 



Cop troll 



National 
Sample 



Which one of the follo%iring is the best way to bjggin career planning? 

l.Q LooH at what ,is available on,. this jdb market' . - * . 

2.0 ^^^e tests to find out what you should do 

3. Q Consider what it is you want out of a job / ^ 

d as many job descriptions as you cem fini 

69^** 50,0^ . 7&>0 60.0 55i2 , • 



64.0 



^ Correct response . i * ^ 

Nuobers indicate the percent of each group» chdoslng the correct response. 

9 



Experi- ' Retifrninq Pre* . . V . * 
mental Seniors/* / Sel^cteU' . Control 



Jo 



National 
Sample 



What will the labor ^orce pjrQbabl)K.b^ like ten yfears from now? i • , 

i; Q Itost 3obs yft^^f\uire 4 or more ylars of college ' ( 

2.' n 'There will be fewer jobs for unskilled workers i ' - , 

3.,n TheraWiH be more jobs for high ""school dropouts than there ' 

• • • \ V . * ^ , • ^* 

are nowV ♦ ^'.%* 



4^ri Tlj^e' will be fewer jobs for technical worker? ^ r 



50.0 * 

r 



57.1 



72.7 



47.6 



60.7 



54.0 



Most persons remain in. the same job tHgbughout their • Agree [j Disagree^ 

39 ,t)- - 



adult lives. 



42.3 



,71.4 



38.5 



54.5 



74.2 



Few yemen work outside of the home a^ter mam^qe^ 



78^. * 



69.2 



72.7 . 



77.4 



Agr^ D '0i'sag^ree[7] 



70.0 



Less than onc-third of all job openings require a 
collfege degree. 



Agree (71 DisagreeQ ^ 



44.0 



30.8 



30.8 



36.4 



53.3 



47.0 



^ Most 'people have the ability to do well in any job > Agree Q ^ Disagree [7] 
" if trfiey set their t^nds to it . ^. , • • 



23.1 . 



14.3 



38.5 



4.5 



Ttiere is only one "right job", for a person ip 
terms of his -ibilities. 



84.6 



78,6 



IQQ.O 



90 



27.6 



30.0 



Agree Q Disagree [7J 
83. 9 83.0 



•ft . 



ERiG 



• ' Hie linemploymont rate^of 20 yoar olds in the tabor Agre?^] Disagirea [TJ s 
^ market is il^ually less thAn the rate ftr. other 



aciults . 



64.0 



) 



71.4 



61. & 



60 .0 • 



. The-^tate Empla'/mn"t Service J^fice provides 
dnformatio nr. about ipla j>peBinq'; and job 
.training p.rogram^ . . . ^ 



92.3 



92^ 



100.0 



85.7 



70.0 0 . r 57.0 
A\(ree [»J ' Disagree f[] 



1.9 



95.0 



A-6 
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* Appendix B 
MANOVA AND MANCOVA SUi IMARIES 

• - \ 

This appendix lists suiranary" chartn of the multivariate analyses of 
variance and covariaiice that were run on selected data. Data in the 
tables are identified by code-munbers as described below: ^ 

CTBS \#1 : MANCOVA cotnparinq experimental and control grpup postte$t 
sl::ores on reading comprehAision, arithmetic concepts and arithmetic 
applications using pretest scores as the covari^es. 

Cras^#2 : _MANCOVA conyparing posttest scores on all five CUBS subtests of 
all the (CE)2 studer^ using pretest scores as the covariates, 

CTBS #3A : *4ANC0VA comparing the ?TBS posttest scores (with pretest as 
covariates) of those students who *particj.pated in the ^Individualized 
Learning, for Adults (ILA) mathematics ^program w^th tho^e students who did 
not participate. - • * \ / 

CTBS #3B : MANCOVA as in #3A' comparing students wh9 pa^-ticipatfed in ILA 

^communications with those who did^ndt, V * 

. • • ^ . \^ 

, CTBS #4 ; MANCO^'A conqparing the three (CE)2 subgroups on all CTBS -subtests 
(with pretests as covariates) . . • ' 

CTBS #5 : ' MANOVA comparing the pretest reading con^rehension^ arithmetic 
concepts an^^ arithmetic applications scores of those control group 
studej;;^^ who dropped out of school "during the year with those who did not. 

SD #1 : MANCOVA compai^lng posttest scores of the experifliiental and 

control groups (wi^th^th^ pretest as eovariate) on the Semantic Dif ferential, 

SD #2? ^MANC0VA con^aring posttest Semantic Differential scores of the 
^total (CE)2 group using the pretest scores as' covariates, 

#3 : MANCOVA Coropariftg the thxee' (CE)2 subgroups on all Semantic 
Dif f^ritntial 'scales using the pretest scores as covariautes, 

^ / - . ' > " 7 

SD #4 ; MANOVA coii^)aring the pretest Semantic Differential scores of « 
thoW control group students with t^ose who did not.. ^ * ' ' 

Staff Ratings #1 ; MANCOVJJl conparing the posttest staff ratings of alx 
(CE)^ students on seve^ behavioral' scales uging the protest scores as 
covariates. % ^ . , ^ 

Staff Ratings- #2 ; MANCOVA con5)arirtg the staff ratings ot the three (CE)2 
subgtoups on the seven behavioral scales. ** 

PSM #1 ; MT^NCOVA comparing the posttest scores on the work, self-reliance 
and identity scales of tKe Psjychosociai Maturity Scale (PSM) of the^ 

Licfei 



esqperisiental . and control students using the pretest scores as covariates. 



pSm #2 : MANCOVA comparing posttest PSM scores of all the (CE)2 students 
using the pretest scores as covariates, ' ' 

PSM #3 ;. MANCOVA comparing the PSM posttest of the three (CE)2 subgroups 
fisin^^the protest scores as covariates. 

PSM #4 ; MANOVA con^aring the PSM pretest scores of those control group 
fetudents who dropped out of school with those who stayed in . 

SDS #1 : MANCOVA Comparing the posttest SDS scores of the experimental group 
and cpntrol group. i*^ing the j>retest as the cbvariate§. * 

SDS #2 : MANCOVA cpmpaning the oosttest SDS scores of the 2 students 
with the students in. the'^Coopercitive Worljc Experiehjce pi^Dgram rising the 
pretest scores cdvariates. \_ ^' 

SDS #3 : hfewCOVA comparing th^ posttest ^DS scores of the three (CE)2 
subgroups I using the pretest Scores asr.covariates. 

SDS* #4 ; MANCOVA comparing the posttest scores on th^ SDS t}xe^(qE)2 
students using the pretest scores as covariates. ^ ^ 

* » .p. 

Each 'table contains the nuitdaer of subjects (n) with the multivariate F- 
test ratio (M-F),and probability (p), value below it. In addition, ^^fL^ 
univariate F-test' ratio and the step-down F-test ratio with theiiT 
p valde^ are listed for each of the multiple dependent variables. 

'Hte miians expressed in eaclt tcible are posttest sco res' a d j4isted^-for 
pretest scores except -in the analyses comparing control stayins with 
control dropouts and the ^analyses of (CE)b posttest scores with pretesb-s^ 
scores as cov^riates. In these latter ca^ees, the means are observed 



means ♦ # ^ 

' * o 

For the'anilyses of the (CE)a student groups, the experimental students 
were qrdup 1, the retur^ q seniors were qroup 2 and the preselected 
students were group 3 wh* considering the test of Linear and Quadratic 
trends. • 
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Appendix C 

DESCRIPTXON OF EVALUATION INSTRUfffilTTS 

A number of instruments were used to measure program effects. Some of 
those instruments were developed elsevdiere and some were developed by the 
^BCB staff. Instruments developed elsjewhere were selected accordin to 
the criteria listed below* Local instruments were developed jointly by 
the evalu^rtion staff, *other EBCE staff meiid>ers and consultants in 
measurement and subject matter specialties. 

When choosing measurement instruments developed elsewhere the following 
criteria were used: * ^ ^ 

1. Relationship to project goals, objectives and assumptions * * 

2. Source credibility 

3. Validity 

4. Reliability - ; , 

5. Objectivity ' - . 

6. Student amd staff time involved in administration 

Below is a list, of the standardized irtstruments used during FY 75 along 
with a Ascription of eaph instrument* ^ _ ? 

' Coiig)rehensive Test of Basic Skills * Tlie California Testing Bureau/ 
McGraf»L Hili Comprehensive Test of Basic Skills (CTBS) is being used as 
the primary Basic Skills instruments. Three subscor^s from this^ 
instrument are bein^ used* In order to conserve student testing- time 
Educa^oiial' Testing Service, ^o is serving as the external eyaluatbr, 
has authorized that the four L^^ratories coordinating EBCE p^^^^ms'^not 
administer the reading vocabulary or the arithmetick coji|»i^tions sections 
since^ these require extra time and are hi^ly correlated' with other CTBS 
subtests < Raw scores on all subtests have, bden trmsformed to ark- 
expanded standard score which makes comparisons across the various ^orms 

-of the 'test 'possible. A description of. the three subtests being ^sed is 
presented below. * . 

« 

1. Reading Comnrehension . This subtest measures a student's ability to 
comprehend the meaning. of ideas^ to interpret what is read, and to 
recognize the author's intention. 

4 

2. Arithmetic Concepts and Application . Thev arithmetic subtests measure 
the student's ability to recognize and ii i\ lliii ifin HLi|l H i arithmetic 
concepts (principles, formulae, decimals, esqionents, eM^ and to use 
arithmetic in problem «d^ing. 
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3* Study Skills . The study ^ills subtest measures the student's ability 
' to use reference materialsHdbrary, dictioiiary, etc.) and graphic 
materials (maps, charts, synibolsr etc.) . 

Last year some (CL).^ students encountered 4if ficultir.s in takina lf»yel 4 ^, 
(designed for grades 9-12) df t^e CTBS, especially due to the reading 
level. This year it was decided to administer both levels 3 (designed 
for grades 8 and 9) and 4 of the CTBS in accordance with previous 
aghieveroent of the students involved. ^ ^ 
i 

Correlation matrices vrere computed between last year's scores on the 
reading, arithmetic and study skills subtests and several predictor 
variables: ^hool and College Achievemeht Test (SCAT) verbal, Quantitative 
and total scores, and ninth, tenth. and (in some instances) eleventh grade. 
GraSe Point Averages (CPAs). The results for the total (CE)^ sanqple are 
presented in Table 1," while results for the- total Tigard Hign School (THS) 
sample are presented in Table 2. " "* ^ ^ 

Tablfs 1 

INTERCQRREIATIONS GEr CTBS* SUBSCOraS 

^ \ WITH PREDICTORS VARIABLES FOR (CE) ' STUDENTS 

2 



CTBS Subscores*- 


SCAT Subtests 


Grade Poipt Averages 


Verbal 


Quantitative 


Total 


9th Grad9 


10th GrBKie 
. .J V 


. Reading 






.76 


.67 


.47 


• 

Arithmetic' 


.47 


.80 


,70 


.63 




Study Skills 


.49 


.68 


.64 


.39 


^.60 



*Nu^er of subjects ranged from 26 to 42 due to missing observations. 
All colrrelation^ are significant beyond the .01 level of confidence. 
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' Table 2 

. 1 

' INTERCORRELATIONS OF CTBS SUBSCORES WITH PREDICTOR- VARIABLES 
FOR TIGARD HIGH SCHOOL RANDOM SAMPLE* , 



uTBS Subs cores 


SCAT Subtests * 


Grad^ Point Averages 
for Previous Year 


Verbal 


Quantitative 


Total , 


Reading 


^ . .63 


.91 


.89 


.14 ■ 


Arithmetic 


\58 


.87 


.66 • . 


.74 


Study Skills 


.68 


. .46 . 


.82- 


^ .71 



*NuBA>er of subjfects ranged from 44 to 52 due to missing observations. 
All >^rrelat ions are Significant beyond the .01 .l^vel of confidence. , 



As can be seen in. the previous t^les. Total Score on the SCAT is the 
best predictor' of CTBS performance on the reading and study skills 
subtests, while the SCAT Quantitative subscore is the best predictor of 
CTBS arithmetic performance. Since. each of %he^SCAT scores is n^^sed 
with .a mean of 50 and a standard deviation of 10 points, any of the 

, students ^fn this year's sample who received a score of 40 points or more 
on both the Quantitative and Total- Scores of •SCAT were assigned to be 
te^^ted by level 4 of the CTBS.- If both of these SCAT scores were below 

* 40 points^, the student was assigned to be tested by level 3 of the CTBS . 

* ' •. - ' 

The ^^^owing rules mre cd)served in special cases %rtiere either the SC^r 
Quantitative subscore or the SCAT Total Score was below 40 points, itthil^ 
the other score was atbove 40 points;' 

^ . - ' 

1. If t^t total SCAT score was low (below 40 points) and the 
Quantitative score was boderline (40 or 41 points) , the student 
was assigned to take level 3 CTBS. (1 instance) 

2. If the total SCAT socre was high (above 43 points) and the 
Quantitative scores was borderline (38 or 39 points), the student 
was assigned to take level 4 CTBS. (3 instances) 

3. ^*^If both scores were borderline (39 to 41 points), the student was 

assigned to take level 3 CTBS. (1 instance) ^ 

4. If the Total SCAT score was borderline (40 or ^1 points) and the 
Quantitative subscore was low (belewu 3d points) , the student was 
assigned to take level 3 (TTB^. (5 instances) 

5. If the SCAT Quantitative score was borderline (40 or 41 points) and 
th^ "fotal SCAT score was low (below 38 points), the student was 
assigned to take level 3 CTBS. (I instan<^^ 

* 
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6. If the SCAT Quantitative score differed from the Total SCAT score 
by more than "S points, the studefit was assigned to take th^ lower 
score area at the level 3 CTBS and the highe^ scote area at the* - 
level 4 CTB<=. (2 instances) , • * ? 

In all, 17 students were assigned to take level 3, 54 students were 
assigned to' tike level, 4 euid^ students were assigned to take, separate 
levels. All st;udents without' SCAT scores (17 of them) were assigned to 
take level 4 of thfs CTBS. 

/ . ^ - 

Psychosocial Maturity Scal e. ^Developed by -Dr. Ellen Greenberger and 
a^ociates at Johns Hopkins, UniVl^sity, the Psychosocial rtatiurity Scaile 
(PSN) is based~on biological, psychological 'and sociologiceil models of 
maturity. The scale measures nine varicibies ceBti:ibuting to psychqsocial 
"maturity** and yields nine subscores, a total test score aiui/ a .measure'' of 
the validity of the responses.. Individuals respond, .on a^four-point scale 
from strongly'' agree to^strongly disagree to statements Such as, **! 
believe in working only as hard as I have to*** * Paraphrased descriptions 
of ±}iie nine v^iriable^ oF psychosocial maturity and the^ validity scale are 
given below together with exeui%>les of quest ionnairjf items. 

1. Work . An individual's standards of competent tasK r^^formance* and 
his capacity to experience pleasure in work etre en^n^tassed by the ^ 
concept of work. (Example: *•! can't think of any kind job that 
X would like a lot.") * ' * / ' 

2. Self-Reliance . Items pertaining to t^e concept of self-reliance may 
address one^or more of three factors: an absence of excessive 
dependence onrOthers, a sense ot control over one's<1if^ and 

* initiative. (Exanple: "You are probably wrong if yotir 'friends are 
against v^at you decide. ") \ 

^(^entity . The four con^nents of identity aj:0 increasing clafity of 
self-concept, consideration^ of 'life goals, intemalizaTtidn of values, 
and« self-esteem. (Exanqple: **I change the way .J.. feel and act so & 
often that I sometimes wonder who the 'real* roe is.**) . 

4. Conroun ica t ions" . Conniunications involved skills iti "sending" or * 
encoding vierbal and nonverbal messages^ skills in "receiving" or 
decoding verbal and nonverbal messages, and empathy. (Example: 
"People find it hard to figure roe out frdm What I say.") 

5. 4tole . Knowledge of roles involves both an awareness of obligations 
inherent, in, current definitions of major roles and an awareness of 
priorities that govern the resolution of role conflicts. (Example: 
"Teachers should not expect as imich homework from athletes %^o have^ 
to spend a lot of time at practipe.") ^ 

6. Trust . Three basic attitudes characterize "enlightened" (credible) x 
trust:* general belief in the acceptabilitj^ of reliance or dependency 
on others, rejection of simplistic views of the goodness "or 
"badness" of humem nature, and recognition of individual and 
situational factors that limit trustworthiness. (Exan^le: "If" 



people are picked in a fair- way to be on a trial juxry, they are sure 
to reach a fair decision.") 

7. Social * Conmitnient . The dimensions of social comnitinent are feelings 
' of "coiwminity" with others, willingness to modify or relinquish ^ 

persbnal goals in the interest of social goals, readiness to form 
allicmces with others to pr<»note social ^g^als, and investment in 
long-term social goals. (Exaliple: "Jt's not really my 'problem if 
' my neighbors are in troubles and Reed help.") ^ 

8. Tolerai>ce . Tolerance involves the person's williny ieS s to in teract 
with individuals and groups %^ho dif/er froto th4 r|orm and an cibility 

.to be. sensitive to_ their rights. It also i/:Volves an awareness of 
the cOist^l amd benefits of tolerance. (Example: "If I had a choice, 
I woul^ prefer a b^ood transfusion from a person of the* same skin \^ 
color as mine.*') , . - ♦ 

, * - . • • 

9. Change > The change variable includes general openness to socio- 
political, change and recognitioji of the costs of both the status 
quo and change., (Example:^ "If everyone is to be really equal, some 
peoMe will have few|i^ advantages than they have now.") 

- ' > . ft 

10\ Social Desir^ility . ' (VaU<iity Scale) This variable reflect^ the 
tendency to r6s|>ond in the socially acceptable way . It is not a* 
' ^*f actor of "maturity" but serves instead as ^a validity check on ! 
responses to other items on the instrument. (Ekample: "I have 
never told a lie.")^ 

ft * - ' • 

Through ^the use of a factoit analysis, developers of the VSH have ^ 
designed a way of combining the scale ^Scpres "to arrive at three 
intermediate scales.^' These intermediate scales, more reliable than the 
original scales ^r^|?ovide a useful level of analysis tp detect gross 
at^titudinal changes. These scales include: 

1. Individual' Adequacy . Consists of the wqtrk, self-reliance and 
identity scales.^ ... 

2. Ynterpers'ooal CcHCminicatiOn . Consists of the ^ communication , role 
. and trust scales. * * . 

3. . Socjf&l Adequacy * Consists of the social commitment, tolerance and 

change scales.^ * * ' ^ 

. The version of 'this inventory "^kieing used this year has been revised since 
last September* Research and analysis of test data by Dr. Greei^rger 
and (CE) 5 program evaluators revealed that the test was unnecessarily 
lengthy. The test was revised by Dr. Greenberger by dropping. 101 items 
wJtrch were repetitious or had low itfem-test correlations and retaining 
ojily 102 i«tems* ** * , 

Self .Directed Search . • ^is standardized instrument was developed by 
John Holland ani his asis^iates at Johns Tfdpkins University. The Self 
Directed Search (SDS) is^ designed to aid in educational and vocational 



planning. Based upon the student's self-perceptions, abilities; ^ 
background ^nd interests, thi& instrument assigns the student a sunmary 

*SDS code. This code is a simple way of orgaTfizing information both 
about people and jobs. A description of the six SDS codes follows I Each 

•student is assigned a primary, secondary and tertiary code. 

1.. Realistic (R) . General preference for activities that entail the 
Explicit, ordered or systematic manipulation of objects, t5>ols, 
o iP'^G^hine^'amd animals; a dislike of t^ducatiojial or therapieutic 
activities. . . / * ^ 

."2. Investigative (I)* General preference* for activities that entail the 
observational*, ' symbodic, systematic ^cuid -creative investigation of 
physical, biological and cultural phenomena irt order to understand 
and contfol such phenoihena; a dislike of persuasive, social and 
, repetitive activities. • ' » 

3. " Artistic (A) . General pteferen^e fSr ambiguoire, free, unsystematized 

activities that entail thd mcunipulat-ion of physical. Verbal or human, 
materials to- creatfe ^rt. forms .or products; a dislike of explicit, 
systematic *and ordered activities. ^ ^ • ' * | ' 

4. Social (S) . General ^preference for activities. that entail the 
manipulation of others to inform^ strain, develop, cure oir enlighten; 
a dislike of explicit, ordered, sy^ematic activities involving 
materials, tools or machines, , 

I 

5. Enterprising (E) . General preference for activities that* entail ^ 
"orgwizational goals, or economic gain; a dislike of dt)servational, 

symbolic an^ systematic activitj.es. . " * 

4 * '■ 

4 ^ 

6^ Conventional (C) . General preference for activities t^iat entaij 
the^ explicit, ordered, systematic mcuiipulation of data; a dislike 
of ambiguous, free, exploratory or unsystematic activity. 

Based on the student % prrmary, secondary and tertiary SD.S codes, other 
information about 'the student's personality and career decision making 
will b6 Obtained,^ ^ , ' . 

The consistency code- is an indfex of the internal consistency of the 
personality. Operationally, it describes the degree of conpartabllity 
between the primary and .secondary* cocje. For exampj^e, a person with an 
"A^rtistic" primary code and a "Conventional" secondary code- .will probably 
exhibit contradictory behavior • patterns and interests and receive a low 
consistency code. ' . , 

The cortgruency code describes the reTationShip between a personality 
pattern and thfe rnvironroental demands of a given career. According to 
theory and empirical data, a "Realistic" person/,functions best and 
happiest in a "Realistic" envj ronipent. Operation^ly, the congrtiency 
code describes the relationship between the student's SDS cdde and the 
SDS code of (vis career ^al. 



The differentiation code describes the degree to which a perSdh represents, 
a "pure" personality type.- A per*sop with very strong, "Social" interests 
and coi»q?etencies, f6r example, is more of a "pure" type' than a person 
with moderate -"Sb(z4al, " "Enterprising," and "Conventional" interests and 
competencies. The differentiation code is coirputed by subtracting the ^ 
riumerical weight ^of the tertiary code fjfom the weight of tne' primary code. 

• ' * . ' 4. 

J3elOw is a list of local]^ developed instruments used in FY 75 along with 
'^a description of feach instrument.*' ^ 

1. Semcmtic pif ferential . The Semantic Differential is an instrument 
that measures irt an indirect waV .students* feelings cd>out certain 
concepts* Irf this case, the concepts of me ^ school , adults , learning , 
work , decision making and community resource^ were chosen by (CE)2 ' » 

, operations staff cind a clinical psychologist as central concepts in* 
the (CB)2 progr2un. Using a fiVe*point scale, students rated each 
concept in terms o^f the foWowing 15 polar adjectives:^ intere.stingr 
^ boring, unfriendly-friendly,, good-bad, ei^sy^if f icuXt,^ scary-fttfi^ 
; tense- relaxed, reasonabJLe-unifeasonable, §ad-haupy, v/ise-rfoolish*^. 
irrelevant-relevant, open^closed, painful-pleasureable,, important-*, 
unin^rtant, weak-strong and warm-cold. , ^ 

2. Stndent Background Questionnaire .' The ^tudeat Background Questionnaire, 
was developed in alternate forms -for obtaining ^i&kground infotmatiop 
in S^eptember for students in the EBCE program -anfl in the ''conticor group; 
In the questionne^ire, information £ibout family backgroiind, students'^ 
previous employment history, short- and long-rang4 ^u'cational amd'/ ' 
work goals, involvement in high school and comniunity ,atctivitlefe*, 
hobbies, reading habits .were requested* A tabulation of responses 

by group is displaced in Appendix A. ^ ' 

3. ^ Student End Of Year Questionnaire * The Student End of^^ear 

* Questionnaire was administered *to (GE)2 and codtrol sroup studetita 
* at the jend of the school year..^ The instrument was designed for the 

following 'purposes: (1) to follow up on questions asked on the « 
Student Background Questionnaire administered at the beginning of 
the year^to assess any ch£mge that mi^gh-t have occurred ^urin^ the • 
year; (2) to assess student knowledge about job trends and related 
information; and (3) to collect <S^ata on student reflections adx>ti,t 
their school/ (CE) 2 experiences, a A t^bluation of responses by groyp " 
^ is^displayed in Appendix ^ <^ 

47 (CE)^ Staff Questionnaire , The (CE)2 Staff <Questionnaice w^. 
^ ^ administered in June and* asked the stiff to rate the in^xjrfance and 
perceived effectiveness of lemming strategies used in (CE)' and 
student learning^outoomes.^ It' also contained questions dealing 
with the staffs* perception of factors contributirig to and those 
limiting the success of the program, changes they would surest in 
the program^ and areas in which students have made greatest and' 
least gro%rt:h so far this year, A copy of the (CE)^ Staff Questionnaire 
containing tat)u3ated responses of each of the (CE)^ operations Staff 
is located in Appendix F. 
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. (CE)^. student Interview , In early January, 15»7^^ ^ semi-structured 
interview was conducted by the internal evaluation staff with 20 
randomly selected (CE) j students. ^ The pprpoye of the interview waa 
to assess student perceptions of processes and activities that could 
not^'be easily, assessed by questionnaires of: ac^me other means • Topics 
covered in the interview include; (1) s t udenc^I nr o 1 ve me n t in . ^ 
planning the learning program, (2) student freedom in carrying out 
learning actiVlt?Les, (3) student evaluation of their own learning 
activities, (4) student career awareness, (5) student progress, and 
(6)^ prpgram's effect* on students. A copy of the interview schedule 
with tabulated responses, is included in Appendix fc.' 

Staff Itating of Student Form . During the first semester and again 
at the end of the .school year, each (CE)^ staff member was asked to 
rajte each student on seven dimensions using a five-point Lik^rt scale. 
The seven dimensions and interrater reliability for each are: 

(1) ; ^nows h^s/her own aptitudes, • interests and =«bilities (.59); 

(2) applies a kn^ledge of hi^/her owb aptitudes, interests and 
abil|ti^s to/ pdtent-ial career interests (.68); (3) demonstrates 
willingn^s to apply Basic Skills to-.Srork tasks and to avocational 
""interests (.42); (4) initiates program related ^behaviors (a self- ' 

starter — .76); (5) assumes responsibility for carrying out tasks 
(.77);. (6) conducts conversation with an adult that reveals his/her 
self-confidence (.66); (7) understands another person's message 
and i^eelings (.41). . . • 

Case Study Instruments . 'The interview and obaenvatiori sched'^les used 
in the jonduct of the casp studies are described and displayed in the 
EBCE Interim Case Study ^port . ^l 

Student Career P^ans Questionnaire . Seven questions dealing with 
students' coreer plans .cuid with the career plan process were 
isolated from the student background questibnnaire and administered 
to the Co-operative Work Experi**nce Program. students only. Results 
.of thig questionnaire are included in Appendix A. 

Non- Applicant Questionnaire . A ghort two page questionnaire was 
devised and administered in ApriJ. to those students at THS' who asked 
,for cq) application to (CE)^ for the 1975-7^ school year but who did 
not return. that application. The questionnaire waslfdesigned to 
determine why the students did not return the application, what 
their futiire plans inclMed, and what further recruitment information 
was desired. 

Materials Use Sites RepligatTion Questionnaire . A series of shbrt" 
questionnaires designed/jto document the tyx}e and extent of use of 
EBCE materials by local/jaistricts an4 to measure participants' / , 
perceptions of the mateVials' usefulness Were used in the evaluation 
of replication. A list of these questionnaires is included J:>elowj 

- General Questionnaire (Staff Members) /^i- " 

- Exploration Package. Questionnaire (Staff Members) / 



- Journal Questionnaire (Staff Members) 

- Learning Site Arialysis Form Questionnaire (Staff Members) \^ 
J'^urnal Q^estionryaire (Students) 

- • Exploration Package^'^Qiieitionnaire (Students) 

r Lea;:ning Site Analysis Form Questionnaire (Employers) 
11. Employer " Survey Qu el lt ionnaire . (ETS) ^ ^ 
L2. Parent Survey Questionnaire . (ETS) 



5 
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Appendix D 

TABULATED RESPONSES TO , CHE- {CE)y 
STUDENT END OF YEAR QUESTIONNAIRE 



This appendix lists the tabluation of responses to an end of year 
questionnaire administered in May to {CE) ^ and control group students. 
Responses^ for (CE)2 students aire shown separately for true experimental 
students (Exp.), returning' s^iors (Ret. Sr/) , preselected (CE)^ 
students (Plresel.), and for the total group. 



This brief questionnaire repeats sbroe Of the items that you were asked 
in September and adds jsoroe new ones' that coveir^your career plans, 
personal experiences and knowledge about the world of work. If you 
have any questions while you are coirqpletlng the survey just ask for ^ 
assistance. 



Exp. 



Ret. Sr. 



Presel. 



Total ^ 



Control ' CWE 



1. What do you expect to be doing one' year after conqpleting high school?^ 



I I Working fuil-time 

27** ^ 40 '' I? 27 ' 36 

pn Entering an apprenticeship 6r on-the-job training program 



10 



28 



3. Q Going into regular nvLlitary service or to a service academy 

10 =0 0 6 14 

5 

4. Q Attending a vocational* technical, trade or business school. 



20 



17 



I I Attending a junior or community college 
40 20 * ' 17 

I I Attending a four-year .college- or university 
, 10 20 50 



10 



31 



21 



14 



21 



14 



7. - Q Working paurt-time 

17 10' 33 ' 20 

^' D Othqr (travel, take a break) 

• 20 10 0 14 7 

9. n I have no idea What I'll be doing 

.' 7^ 0 0 4 0 

♦)^11 nua4?ers indicate percent of students responding unless otherwise 
indicated. D-l 



47 



18 



24 



59 



12 



29 



24 



Exp« 



Ret. Sr. 



Presel . 



Total 



Control . CWfe 



2. How far do you plan to pursue your formal education? 



d 



Don't plan to finish high school 

0 0 0 



I I High school graduate 

24 « 20 



25 



Q 
24 - 



36 



( I High school plu$ one or two years of college, community college 
or special training 

36 



3S 



50 



8 



^0 



I I High school plus three or more years of college, community 
college or special training 



17 



16 



14 



21 "x^^ 0 

5. Q Four year college graduate 

17 lb ^ 3a 20 

6- Q Graduate pr professional training beyond college 

3 120 17-10 7 

Please list two jobs that ^ou feel you mi^ht like to hold after 
con^leting your education. I Bd as specific as possible. For exan^le, 
say "a draftsman" rather than "working at Tektronix." 



1. S ee Table 1 on next page 



2. See Table 2 on next page. 



Have you observed or directfy worked at either or both of the two 
preferred jobs listed for question 3? 



1. Q I observed or workeci at l^th jobs 



67 



^- CD ^ observed or worked at ot^e of these two jobs 



70 



67 



66 



33 20 

'3. Q I did not observe or 
0 



33 



32 



work i^t either job 

\ 

1 0 



I w 

io 



29 



57 



14 



18 



23 



47 



30 
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Table 1 


J 






50- ' ^ „ 

V 




(CE)^ AND CONTROL GPDUP STUDENTS FIRST OCCUPATIONAL 
CLASSIFIED BY HOLLINGSHEAD'S SOCIO-ECONOMIC 
^ STATUS CATEGORIES 

I 


CHOICE 






of 




















<;roup 






Kollingshead's 
SES 


Exp. 


Ret. Sr. 


Pres^l. 


Total 




Control 












(CE)2 






* 




Executive 


7 


20 


25 


14 


15 






Manage r 


21 


•10 


42 


23 


23 




" f 


Administrator 


17 

«2- 




o 
o 


14 


15 






Clerical 


2B 


30 " 


' 17 


25 


8 






Skilled 


17 


- 20 


8 


16 


- -r 

31 






Semiskilled 


10 


10 


0 


8 


8 


r. ft J 
• 




Unskilled 


a 


, 0 


0 ' 


.0 


0 




4 


l3on't Knpw 


0 

s 


0 


0 


0 


0 




» — 






































o 




Table 2 










• 

• 


• * 


(CE)^ AND- CONTROL GROUP STUDENTS SECOND OCCUPATIONAL 
CLASSIFIED BY HOLLI"GSHEAD * S SOCIO-ECONOMIC 
status' CATEGORlfeS 


CHOICE 


^ 9 - 




















- 


Hollingshead* s 
SES 






GROUP. 












EX£^ 


Ret. Sr, 


Presel. 


Total 




Control 


4 \ 






















% ^ 
Executive 


12 


40 


"9 


14 


. 15 






Manager 


19 


0 


' 36 


21 


31 






Administrator 


23 


0 


18. 


19 


8 






Clerical 


27 


20^ 




27 


'26 


15 






Skilled 


15- 


40 


0 


14 


31 




• 


Semiskilled 


4 


.0 


0 


3 


0 






Unskilled - 


0 


0 


10 


3 


0 






Don't Know 


0 

— J 


0 


0 


« 0 


0 
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Exp. ' Ret. Sr. Presel. . Total Control 



sm.2 

How sure afre you of steps to prepare for aind enter each of the t%io 
jobs? " / = - 

1. Q ^ '^ot knov/ where to begin - > 

^3 ' 2fD'*^ 8 . -8 ^ 0 

CU Have some idea • . * 

24 20 17 / 22 39 

r 

3. Q -Steps pretty clear 

41 . 30 50 - 41' 23 

4\ Q Steps quite clear • ^ . , . 

32 ^ 30 25 29 38 

Do you feel you will be able to complete the necessary steps for at 
le^st one of the jobs? 

1- □ Yes ' \ 



88 " 90 83 . 87 57 



2. Q Not sure o ' ^ 

12 10 = 17 13 ' 43 

3. Q Probably not 

' 0 0 - 0 \ 0 0 

\«hat aspects of your learning experience this year (if any) influenced 
your choice of potential careers? <Chsck as many as apply 

r. None ♦ % ^ ' 

7 30 V 8 , 12 14^ 



2. j_j I talked to teachers, or a counselor about ray choices 

33 20 25 .29 ' 36 

3* Q I talked to people who work at the jobs ^ 

70 50 ^ 50 62 ^ *64 

4. Q I talked with relatives or friends about my^rtioices 

33^ 40 25 * 33 36 

3 

5. []] I had experience in observing or trying out the jobs 

73 60 75 71 ^ 43 



s 
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• ^xp* Ret> Sr, Presel. Total Control 

6.' Q I read ahout the jobs 

20 - 20 8 17 *• 29 

0 7. Q Other (please wVi-fe* .7 

.13 0 * 8 .10 14 

8. a. Are there any jobs that last year seemed interesting that you 
now fe^l do not match your interests or abilities? 

□ Yes 59 50 . 60- 5?' 36 

Q No 41 ^ 50 40 . 43 *64 

h. If yes, list these jobs: See Table 3 on next page» . 

c. Why do you now feel that the job(s) no longer match your interests 
or abilitie"^? 

gee Table 4 on next page* ^ " - 

d. What caused you to change your mind about the job<s}? (Check 

one -or more. ) — — ^ 



^'1. Advice from teachers or a counselor*. 

0* 0 ^ 0 - 0 - 0 

2\ Q Advice from relatives or friends ^> . 

2 ^ 1 0 3 1 

3« Q Advice from someone v^o works at the.' job(s) 
• '4.. r3' 0, 7 1 

c 

4. Q Information I hMve read about the job(s) 

3 2 ^0 5 2 

■f 

5. Q Experience in observing or trying out the job(s) 

9 4-2 15 6 

6* Q] My interests have changed 

11 ,4 1 16 .4 

7. []] I don't know 

1 0 0 1 ' ' 0 

8. Q Other (please state your reabon) 

1 1 0 2 0 

* Nun|p0rs r«f^ to actual number of students selecting the 

response. D-5 
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Table 3 

NUMBER OF STUDENTS uUbiwQ - lH'ihti£b'3i iw &fiiCxi?xC 
CAREERS BY CAREER CATEGORY 



• 




I ^ ^ 

1 NUMBER OF STUDENTS 






CAREER 
CATEGORY 


Exp. 


Ret. Sr. 


Presel . 


Total 


qoritrol 


* 


Execut^ive , 


1 


1 • 


0 ^ 


2 


, 1 




Manager 


2 


1 r3 


0 


3 


1 




Administrator 


4 


1 


0 


5 


0 




Clerical 


2 


0 




f — ^ 

4 


— ■ « ' — 

3 




Skilled 


2 




1 


-4 — 


4- - 




Semiskilled 




0 


' 0 


0 


0 




Unskilled 


1 




0 


1 . 


0 


e > 






— ^ Table 4 


< 


« 




* 



dASSIFIC ATlQNS QT- REASQUa GIVfIN BY STU DENTS FOR^ 

BECOMING » DISINTERESTED IN A * PARTICULAR d\REER 



REASONS FOR 
CHANGE OF 
INTEREST 


Nl^4B£R OF STUDENTS 


^ 


Exp. 


Ret. Sr. 


PreseiK^ - 


Total 
(CE)^ 


Control 


Student interest 
changed 


,2 


• 2 


0 


4 


0 


« 

Career did not 
measure up to 
student * s 
expectations 


3 


1 


2 


6 


i 

^ 4 


Student * s 
personality 
did not fit^ 
the career 


3 


0 


0 


3 


1 


Career demands 
more skills or 
training than 
student has or 
is willing to 
obtain 


1 


1 


• 

* 0 


2 


• 

0 


Other 


-2 


0 


0 


2 


0 
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Exp, Ret. Sr. Presel. Total Control 

9. How helpful do you feel your aphool, expejrienctes^ this year have fceen in-, 
' > - helping you sblve problems logically? * * , • 

• * 

Very helpful Of little or no help 

LI 2 3 4 5 t 

^ * 4.50* - 4.70 4.08 4.44 3.29 

10. How helpful have your ^hool epq>eriences been in helping you to 
understand the role of science in our society today?" 

Very helpful *^ Of little or np help 

I 1 ,2^3 4 p 

3.97 _ 3.80 ^ 3.25 ^ 3.77 3.07 

11. ^ow helpful have your school-^ experiences been in, helping you to 
understand more about yourself? 

TP 

Very helpful Of little Or po help / 

II 2 3 4 5 i 

4.48 4.30 4.45' 4.44 3.57 

12. How helpful have your school experiences been in helping yl)u to get 

. albng^ii^lUxnothers^? — _ _ 

c ~~ ~ ~ — — - 

Very helpful ^ o£ little or no help ' 

t 1 2' 3 ^ 4 ' 5 t 

4.33 4.20 4.17^ '*.27 3.86 

13. How helpful have your school experiences been in helping you to m 
understand the democratic process? 

Very helpful Of little or no help 

II 2 3 4 5 1 

3.45 3.60 3.50 3.49 .3.43 

14. How helpful have your school escperiences been in helping you to 
develpp your* own creativity? 

^ Very helpful ^ Of little or no help 

li t 3 4 5J^ 

4.23 4.30: 4.08 4.21 3.64 

15. How helpful have your school e^^rienqes been in helping you to learn 
h9w your interests and abilities fit into potential careers? 

Very helpful Of l£ttle or no help 

I 1 2 3 4 .5 1 

4.43 ' 4.40 4.17 4,36 3.43 

^Numbers on items 9^30 represent group means* D-7 

. ■ 3d ; . ' 



Exp. Ret. Sr. Prese l . Total Control 

iCEl2 

16. ,How helpfyl-have your school^«experiences been in helping you to learri 

how society's^ values, the goveminent and the'econony affect the 
world of work? * . ' 

Very helpful Of little or no help 

II 2 3 4 5 1 

3.63 3.90 3.83 3.73 3.36 

17. How helpful have your school ejqperiences been in helping you to learn 
what to look at in considering a job? ' " 

Vfery helpful ' Of little or no help - ^ 

Li 2-3 4 5 K 

4.52 4.40 4.«_ * 4.47*; 3.43. 

18. aow helpful have your school experiences been in helping you to learn 
how to find and keep a j^ob? 

Very helpful Of little or no help 

I 1 a 3 4 5 t 

3.52 4.20 4.08 . ' 3.78 3.00 

19. .How helpful have yoiir s^chool experxences been in helping you to learn 
the basic skills necessary for the careers that interest you? 



Very helpFiii — — Of little or na help . 

) 1 2 3 4 ,5 I . : - - 

, . 4.23 . ^ 4.00 4.17 . 4.17 '3.36 

20. How helpful have your school expariences been in helping you to improve 
your reading skills? 

\ 

Very helpful Of little ^ no help 

i 1 2 3 4 ^51 \^ 

3.20 3.90 2.92 \ 3.27 ^ 3.21 

21. How helpful have your school, experiences been in hel^^ng you to in^rc e 
your math sJcills? 

Very helpful Of little or no help \ 

1 1.2 3 4 5 I 

3.83 3.70 - 2.92 3.60 \ 3.00 



ft 



22. How helpful have your school experiences been in helping you to ii^rove 
your comnunicatxon skills (speaking and %rriting)? \^ 

Very helpful Of little or no help \ 
. I 1 2 3 4 5J 

3.67 4.50 3.33 3.75 3.43 ' 

• 0*8 



Exp> Refc. Sr. Presel. Total Control 

23. How helpful have your school experiences been in helping you to know ^ 
* what leic^l of basic skills proficiency is required in the jo^s of 

• interest tc you? » ' , " ' ' * . 

Very helpful Of little or ilVhelp* 

11 2 3 4 M 

3.89 - 4.10 * 4.09 3.98 3.07 

24. '^ow helpful have your schooi experiences been in helping you to gain * 

confidence in your ability' t^ apply basic skills to cfbn^lete tasks 
and to, solve probLems ajCound you? 

' Verjr 'helpful Of little or no help 

I 1 2 3 4 5 1 

^ 3.88 ' 4.30 4.00- 3.98 ^ ^ 3.50 

25. How helpful haVfe your school experiences been in helping you to fiecoroe 
acquain^d with a bro^d range of resources to use in gathering 

* information for work and decision- making? * 

■Very helpful \ Of little or no help 

I 1 2 3 ' 4 5 t <r ' 

J. " ^~ - ' • * - 

.4.13 4>iO 4.08 4.11 3.50 

26. How helpful have your school eacpet^iences been in helping you to 

communicate comfortably with^adul^s? . . , 

Very helpful Of little or no help 

U 2 3 4. 5 i 

4.^3 4.50 . 4.08 4.13 ° 2*93 

— "~ ~ ^ ~ - ^ 

27. How helpful havie your school experiences been in helping yon to^take^ 
^ - responsibility for your own actions? 

Very helpful^ Of little or no help 

' 11 2 3 4 5 I 

^ 4.30 4.30 4.7a' 4.39 ,3.64 

28. How helpful have your school experiences been in helping you to^ 
become more open to ideas and values different from your own? 

Very helpful Of little or no help 

fl 2 3 4 5J 

4.27", 4,2a 4,31 4.28 3.78 
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,\ ' • * - ' E«p. * Rat, 'Sr. • Prfesel> " total Control 

29. How helpful haye «^your School experiences been in helpimg you to use • 
-information obtained through direct experiences in making decisions? 

; % - ' V^ry helpful ' Of little or no help ^ ' i 

' 11 '2 ,3 -^4, .5 J . • • . 

4.07 4.30 4.25^ 4.i5 • 3. 21 

30. How helpful have yovur school e:)q>eriences been in helping you to feel 
prepared to accept adult responsibilities^ * * 

Very helpful * Of^ little or np help ' ^ 

I 1 2 3 *4 5 I 

4.40 4.30 ' 4.17 4.33 ' 

Lisjied below are ten statements about career planning. For each s^ntement 
ch^ck ei^er the Agree or Disagree coltunn. 

31. Most person^ remain in the same job througliout their adult .lives'. 

30* . 20 ,50 32 . 77 

32. Few women work outside of the' home aft^r marriage. " . ' 

17 10 ^ i4 ■ . .29 

33. Less than one-third o€ all job openings" ^require a college degree. 

i 61 30 • 50 ^ ~ ^ 

34. Most people have the ability to do well in any job if they set their 
mln<fs to it. • • • . . 

90 80 ' 92 89 -93 

35. There ip only 6ne ^"right job" for a person in terms of his/her 
abilities. * ' , 

V ' 13 10 0 10 ' . 21 
^ ■ ♦ 

36. ,The unemployment rate 6f720'-yeiaj:^ Ids in the labor market i^ usually . 

less tham tXie rate for other adults. — — ^ — 

- 43 Y 50 B ; *^6^^^--^^^^ 

37. The State fifployment Service Office provides free information about 
job opeiving^, and job training programs. • 

97. '90 '100 96 - 71 

38. Appreirtices are paid while they learn. 

83 , 89 75 82' ^ 77 

♦Numbers^ represent the*percent a^eeing with each i^tatement. Questions 33, 
37 and 38 were considered true in the ACT report; others false. 

D-10* 



Exp> 



Ret. Sr. ' 



•Presel. 



Total 



Control CWE 



39. The English and math skills of freshmen* are cU^out the same from one 
college to another. - 

39 



^ college. 



56 



40 



44 



magazine articles did you read? 

0 
10 
40 

30 

■ 0 

2Q 



1.^ 


None 


0 








2. 


. 1 to 5 




3. 


^6 to , 10 


27 


4. 


11 jib 20 


20 


5. 


21 t/o ,30 


10 


6. 


Morfe tK^m^ 






30 


33 



you re. id? 



5. 1^ to 20 ir- 

6. " More than 

20 ' ' 13 

43^.* Do. you read the newspaper? 

.1. No, or 6 . 

almost never 

^2. Yes, at 

least once 
or twice a 

0* 

> week 47 

Yes, mQst ♦ 
^ve^5r-^av 47 



10 , 

20 

10 

30 

20 

10 * 



10 



60 




\ 50 


* 41 : 




- 25 


*38 


require four or 


more years 


of 






^ ^ 67 


' 56 




62 


40 


pamphlets, brochures, manuals 


or 












• 












0 


0 




' • 7, 




. '8 


10 




7 






23 




*2l' 




42 


'27 




•29 






10 




. 14' 




33 


31 ^ 




22 




V 










books (not counting textbooks) 


did 






,\ 






T 


0 


3 




7 




. 17 


17. 




1 A 


( 




21 ' 








33 


25 




. 22 




25^ 






,0 














17 


14 




21 




. 17, " , 


10 




14 


r 


« « 

r * 








• -4 


/ 

/ 8 . • 


40 




« 




# 

75 


/ 

50 




22 






» 


* 










r 
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Exp> Het> St* Prdsel. Total Control 

I2 



* (CE). 



44. If you read the 'newspaper a.t least once a week, what sections do you 
usually read? (Check" oqe or more) ' „ 



1. 


Si^orts 


"36 


22 




27 


31 


39 


2. 


Fashions 


25 


0 




36 


23-. ' 


■2'3 


3. 


Front 


82 


77 




91 ' 


83 


77 




page news 














4. 


Comics 




89 




91 0. 


§8 


85 


5. 


Editorial 


25 


22 




9 


21 


'is 


6. 


News 


18 


11 




18. 


17 ' ■ 




V 


Columnist 














7.. 


^ Other 


• 32 


33 




9 


27"* ' 


8 



^45. During the school year, approximately hov many visits did you make to 
the communi-ty resources? (if none, write *',0")* 

• -Pijblic 4^ ^ .__„„^_ 

Libraries ^ 7.1* N 8.3 ' — TTl 7.3 .8 



Museums .9 .2 1.1 .$ 1.1 



Courts ' 2.1 « 2.0 6.3 3.1 .8 
?ublic , ' 

Meetings ' 1.5 2.7 4^5 ^ 2.4 " .2 

Local colleges ^ ' ' „ . 

or laniversities. 5.6 ,,7 2.0 3.8 .6 

State 

Legislature .1 2.5 OlO .6 .4 

%6. How would you rate the overall quality of yout school program? 

*Poor Excellent^ ^ , , „ 

I 1 2 3.4 5 t ' * . " 

. * • 'fc 

4.43 4.60 4.16 4.40 3.53 

^47. In school have you felt th^ you could progress at your own rate? 

Definitely no " • Definitely yes 

11 2 3 4- 5 ( 

3.93 3.60/ '>.75 - 3.81 3.07 



^Nunibers on items 45-^7 represent group roeams. 
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Exp. - Ret. Sr. Presel. Total 

The following questions were asked, of (CE)^ students only. 

8, If you had it to do over again, do you think you would decide to 
participate in (CE)^? 

Definitely no Definftfely yes 

1X 2 3 4 5 I 

4-36 . 4.40 4,66 4.44 

9. In comparison with regular high school, how much opportunity did 
(CE)^ provide you for learning about occupations? 

Much Ifess About seune Much more 

I 1 2 3 » .4 5 I ' 

4. 80 4.70 $.00 ^ ,4.82 * 

3. In comparison with regular high schoolr'how much opportunity did 
(CE)^ pirovide you for general lea'ming? 

Much less About same Much more 

i 1 2 3 4 5 I 

h 

3.93 4.40 ^ 3.91 4.01 



. ' In con^arison with pa.st experiences in regular high school, how 
motivated are you to learn in (CE)^?' 

Much less About same Much more 

U J: 3 4 Si ' ^ 

4.36 4.60 4.41 4.42 

- What courses, if any, have you taken this year at Tigard High School, 
a community college, employer site or^ elsewhere (please list any 
courses and where they were taken)? 

Seven students took courses in Algebra, Current Events, French, / 
Chemistry, .'^dvenced Theater Arts, Scuba Diving, and Emergency. / 
Medical Technology. y 

. In your opinion, what are the greatest strengths of the (CE)^ prQigVam? 

* Niamber of Studen^ts 

En^athetic staff 17 
Opportunity for "hands on" learning 17 

Career awareness . ^ 

• * 'I 

Freedom and responsibility given students 5 
Opportunity to express oneself - ^ 2 ^ 

set ^nt-staf f ratio ' 2 ' 
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54. 



In youAo^inion, what are the greatest* weciknesses of t^e (CE)^ progrcim? 

t* ^ ' Number of Students 

• P * -5 — 

None\ • 8 

Dif f ri^ulties getting a desired ei^ployer site. * 5 

Transportation problems , • 3 ' 

Too much work ' ^ ' • 3 • , 



ERIC 
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Appendix E 

(CE)2 MIDYEAR INTERVIEW SUMMARY \^ *'V 

Appendix E contains the tabulated responses of 20 randomly selected (CE)2 * 
students to an interview conducted in January 1975. 

Student Nam e pate_ Interviewer 

I. Student Involvement . , 

1. How much involvement do you feel you have th^s year in planning your own 
learning program at (CE)2 in terms of- activities done at both the 1^^ -ning 
center and at job sites? ^ ' ' 

Muc h 16* Som e • 4 Little None 

a. Hav€S you been able to get the employer sites you wanted? 

Generally ye s 15 Generally no 5 

b. Did you have any involvement in planning how you would do your 
pre-ptepared projects? 

u Ve s 12 No 8 What involvement? ** 

c. Were ,you involved in planning your individual projects? (topics, 
activities, schedule, etc.) 

Ye s 19 No What involveme.'iL? 1 Has not completed an 

individual project 

2. - Hov^ much freedom do you have in how you carry out your projects, conpetenci 

and work at employer sites? (Use P, C and W to code ixi the answers) 
. • Projects 16 4 

Employer Sites Much ^ Som e i Little 7 None 



Competencies 1 ' 4 11 ' ^ 4 

, a. How do you let it be known thac you want to do a project in a 
certain way? 

b. Is this usually effective? 

Ye s 18 No N.A. 

c. Have you ever initiated a project by approaching the LM with an idea 
, before the LM made suggestions? 

Yes_jja No_ N.A. _1_ 

t 

3. How much involvement do you feel you have in evaluating your own activities 
at the learning center and at the employer site? 

Much 3_ Some ^ Little ^ None 8 

a. How do you go about evaluating these activities? 



* Represents the number of students indicating each response 
T-vi^r^ ** additional clarification see Addendum to t'lis Appendix 



II • • Career Awareness " . 

4, Since enter'ing (CE)^2 have you taught about your future career of 
educational plans? " - 

Ye s IS Kb 1 

a. Has your experience in (CE)2 helped you to decide that you would 
not like to work in certain occupations? 

Ye s 15 N o 4 
Why? (check to see if student ifises multisensory data) 

* r 

How did you find that out? ^ 

b. - Has your experience in (CE)2 helped yoli to decide that you would 

like more information atbout any, particular careers? 

Yes 18 No 1 
If yes, which ones? 



J Why? 



c. Has your experience in (CE) 2 helped you to decide on one or several 
careers that you would be interested in following? 

Ye s ]2 No 7 
If ye«, which ones? 

Why? 

HOW did you find that out? 

i 

III. Student Progress 

\ 

5, How do you stand in terms of the number of projects, competencies and 
explorations that you have con^leted to date as compared with the number 
expected by the (CE) 2 staff? 

, ^. ^ .13 students 10 students 3 students 
(Behind in: projects , comp6tertcie s , explorations .) 

If behind, ' , * - 

a. Do you feel the number of projects, etc. expected by t»»e staff is 
reaoonable?-', ^ 

Ye s 14 Ho 5_ 

l£ no, why? 
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b. What tlu.ngs Jxave prevented your reaching these expectations? 

6, Howl likely do you feel it is that you will be able to complete all the 
required activities by .the end of the school year? 

Very likel y ^ 17 2 ^ Very unlikely 

If unlikely, what do you plan to do about it? 

Has the zpjae^^stem used this year at (CE)2rhelped you to pace your 
activities or has it merely created extra work *for you? 

Helped 14_ Extra worH £ Has not affected student 1 

How? 

^ IV, Program's Effect on students 

8, In what ways, if any, has (CE)2 helped you the most? 



9, What changes, if any, would you like to see in (CE) 2 so that it 
could help you or other students more? 



V. Additional Questions " 

10. What proportion of your time dj*you spend in the learning center? 
Learning center 55% Community 45% 

a. Do you enjoy learning center or community activites more? ^ 
Learning center 44 Community 50 Both 6 

b. Do you learn more from the learning center or community activites? 
Learning center ''38 Community 43 Both 19 * 



11. WJiat do you see as the primary benefit resulting from the retreat? 



* See Addendum 
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Addendum of Interview Responses * / 

l.b ' i'l negpti^e parts of the project" (12*) 
No involvement (8) 

1. c "I usually come up with thfe topic" (18) 
**I usually come, up with list of activities" (17) 

2. a "I take^my ideas to the LM" (17) 
"I take my Ideas to the ERS" (1) " 
"I have not done an ijidividual project" (1) 

5. a "Too many projects? (2) ^ ' , * 

"Too mcuiy cc«npetencies" (2) . 
"Too many of both" (±j 

5.1? Procrastination (7) 

- Lack of clarity 6ibout expectations (2) - < 

Difficulty getting resources (2) ' 
Does hot use Zone system (1) 

■ 1 ■ . 

8. "In(\reased my responsibility and initiative" (10) 
"Leariwd to communicate cmd es^ress feelings" (4) 
"Helped me learn ak)out careers" (3)* ^ 
'•Gave roe roor^ self-confidence" (2) 

-^X "Helped me look at: things realistically" (1> 

"Helped me to get to know my coraraunity" (1) 
wHelped me do higher quality work" (1) 
"Kept me in school" (1) 

"Gave me freedom to expi^ess myself" (1)' ^ 
"Really helped me prepare for life" (1) 

♦ 

9. More learning' managers or employer relations "Specialists (2) " 
Less authoritaricm attitudes from some staff members (2) 
Eliminate the zones (2) 
Less competencies (1)* 

' Revise the journal (1) 
A more horo^y building (1) 
Select more serious students (1) 
A larger facility (1) 
More employer sites (1) 
Cut back requirements (1) 
Make it less li*ke a school (1) 
Extra van (1) 

Widen the program to other districts and students \) 
Better explanation during orientation (1)' 
More flexible pre-planned projects (1) 
None j[2) 

11* Getting to know people (6) 

Building a sense of community (4) 
Solving problems (2) 

A chance to get away (1) ^ 

* Number of students ^ „ , 

. E.4 

^ 4G 



Appendix F 

TABULATED RESPONSES TO THE (CE)^ STAFF QUESTIONNAIRE 

This questionnaire is intended by the evaluation unit to obtain the 
opinions of each of the (CE) staff abcfut the procedures and the outcoroes 
^of (CE)^/ It uhould only take a few minutes to con^lete and all * 
responses are confidential*. Thernks in advance for your ti4*ie and energy. 

1- l4isted below are the major lecmiin^ strategies used in CCEj^- Please 
rate each in terms of how ieiportant you feel it is for (CE)- students 
and secondly in terms of how effective you feel it has been this year. 

How Important How Effective 

Importance— '^Highly Si^ 

Response ^ ^ Response 

t T • ^ • — Ing>. Imp. Eff > Eff . — — 

Learning Strategies Mean 12 3^ — 5 1 — 2 3 — 4 — 5 

a. Student Orieritation .4.16* 1^2 15 2-83 

b. Student • • 
Accoun t cd>i 1 i t y 

System 5.00 * 6 ' 4 2 4.33 

c. student Negotiation 5,00 5 1 3 1 4.00' 

d. "Preprepared Projects 4.00 ^ 1 4 1 3 2 1 3.66 

e. Individual Projects 4.83 15 1 4 1 4.00 

f. Journals 4.16 21 3 2 2 2 4.00 

g. Competencies 4.75 2 4 - 6 ' 4.00 . 

h. Exploration Packagefs 4.33 42 231 3.83 

i. Learning Level 
Process 4.83 15 113 1 3.66 

j. Special Placements 4.00 222 3 21 3.66 

k. ILA Materials 4.66 2 4 3 1 2 3.83 

1. Employer Seminars 3.33 123 24 2.66 

m. Student Retreat 4.00 222 3213. 66 

n. Group Activities 

(e^g., cadres) . 3.33 42 213 2.16 

J 

o. Others (please 

specify) CIS 11 

♦Mestn responses for importance cund for effectiveness are shown in the 
extreme left and right hand columns respectively; Numbers in the 
center refer to the number of staff selecting each rating. 
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How helpful do you feel (CE)^ experiences this year have been in 
helping students solve problems logically? 

Very helpful Of little or^no help Mean 

^^5 4 3 Z 1 ^ 

6 • . 4.00 

How helpful have (CE) experiences been in helping students to 
understand the role of science in our society today? 

Very helpful Of little or no help Meefn 



3.50 



How helpful have (CE)^ experiences been in helping students to 

understand more £d30ut themselves? 

/* » 

Very helpful Of little* or no help Mean 
^ 4 3 2 ij 

3 3 / ^ 4.50 

How helpful' have (CE) experiences^ been in helping students to 
get along with others? 

Very helpful Of little or no help Mean 

• ^ ' ' / 4,00 

1 4 ,1 

Hdw helpful have (CE)2 ex^riences been in helping students to 
understand the democratic process? , 

Very helpful Of little or no help Mean 

3 2 1 



J 

3 3 ' 3.50 

How helpful have (CE) 2 experiences been in helping^ students to 
develop their ovm creativity? 

Very helpful Of little or no help Mean 

^ 4 " 3 2 1 ^ 

, V " t. 1 ' ' 4 3.50 
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8* How helpful have (CE)^ experiences been irT helping students tjo 
learn how their interests and abilities fit into potential' 
careers? ♦ » 

Very helpful J Of little or no help Mean 

^24 4.33 

9. How helpful have (CE)^ experiences been in Keeping students to- 
learn how society's values, the govern^ient and the econoiny affect 
the world of work? * * ' H 

Very helpful Of little or no help jMean 
^ > '2 ^ 

12 3 3.66 

10. How helpful have (CE)^ experiences been in helping students 

learn to amalyze potential jobs? = 



Very helpful Of little or no help Mean 

1^ * ' ' M 



2 3 1 4.16 

11. How helpful have {CE)2 experiences been in helping students to 
learn how to find and keep a job? 

Very helpful ^ , Of little or no help. Mean 

* 

1 4 1 c , .4.00 

12. How helpful have i^^) 2 experiences been in helpir^ students to* 
learn the basic skills necessary for the pareers that , interest 
them? 

Very helpful • Of little pr no help Mean 
4 3 2 1 ^ 



5 1 . -3.83 

13. How helpful have (CE)2 experiences been in helping students to 

iinprove their reading skills? • % 

^ * Very helpful " Of little or no help Mean 

5 4 . 3* • "^2 1 ; 



L 
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14. 



How helpful have (CE)^ experiences been in helping students to 
improve their math skills? 



15. 



16. 



Very helpful 



\ 



Of little or no help 
1 . 



tiow helpful have (CE)^ experiences "k^een in helping students to 
in^rove their communication skills (specOcing and writing)? 



Very helpful 
. 5 




Of little or no "help 
1 



How helpful have (C£)2 experiences been in helping students to 
know what level of. basic skills proficiency is required in the 
jobs of interest to them? 



\ 



Mean 



3.8> 



Mectn 



4.16 



17. 



Very helpful 



Si 



Of little or no help 



How helpful have ICE) 2 experiences b§en in helping students to 
gain confidence in their ability to apply basic skills to 
coQiplete tasks and .to solve problems around them? ' 



Mean 



4-33 



Very helpful 



Of little or no help 



18. How helpful have (C£)2 experiences been in helping students to 
become acquainted with a broad range of resources to use in 
gathering information for work and dec isiort. making? 



Very helpful 



4 ' 



Of little or no ^help 
1 . 



19. How helpful have (CE) experiences been in helping students to 
comminicate comforteJaly with adults? 



Mean 



4.16 



Mean 



4.50 
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Very helpful 
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Of little or no help 

__Lj 



Mean 

5.00 
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20. How helpful have (CE)^ experiences been in helping students to 
take responsibility for their own actions? 

Very helpful , • Of little or no help Mean 

5 '4 • 3 . 2 , 1 . 



3 3 4.50 

21. How helpful have rCE)^, experiences been in helping student^ to 
become mgre open to ideas and values different from their o%m? 

Very helpful ' Of little or no help Mean 

,5. 4 3 2 1 



J 



4.16 



22. How h^pful have (CE) ^ experiertce^ been in ^helping students to 
use information obtained through direct experiences in making 
decisions? ' . 




Of little or no hej.p Me; an 
1 

J 

4.33 

23. How helpful hav<g ^^^2 ^^^^^^^^^^ been in helping students to 
feel prepared to a^ept adult responsibilities? 

\^ 

Very helpful \ ' • Of little or no help Mean 

, 5 • 4 \. 3 2 1 . . 

• L: U 

1 4 ' \ 1 4.00 



24. What factors, if any, have yc^u seen this year that are contributing 
in a major way to the success \pf the '(CE) program? 

staff-staff and Staff-Student Report*. 
Flexibility of learning plems. . . * ^ 
Kids of leadership qualijty. \ 
Staff coOperatiqn and mutual apptocS^aj^on. 
Improved staff compatability. \ . 

Better remge oi students. * \ ' 

I have seen a great deal <^ individual N^upport for many students- 

from many people. ^ , \. 
Accountaddility syst'em. \ " \ 

Close working staff. . , * ' \ 

Addition of above avejr&ge students to the st;^udent population. 
Overall consistency of the entire staff. \ 
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25. What obstacles, if any, have you seen this year that are limiting 

the succesls of the (CE), program? » ' 

*» * - - 

Not tight enough follow-through on accountability ^consequences* 
Mbtivating stucjents to do academic work at en^loyer sites. > 
Need more work on enqployer seminars. 

Lack of grasp by NIB of what they have here, ^at to do with it. 

Lack of consistent direction^ toward marketing. 
I feel that there are no obstacles that are "limiting*!' the success. 

This is not to say that individual problems do not arise. 
Uncertainty aft)out NIE plans. 
Late development of IIA. 
^ Inhause progreun inconsistencies (ile., 15 hrs./week on- job-site vs. 

5 ex£fL. and L. level) 

26. In what areas do you feel the (CE)^ students have made the greatest 
, growth this year? Why'? 

Becoming aware of world of work. 
Seriously cqnsidering employment options. 

Ability to 4esign ovnij^r ning pl ans _ 

Knowledge of theTinbwn strengths and weaknesses. 
General awareness of w^at the woxld of work is all about. 
Maturity, confidence; realism, judgement and cooperation. 
, Attitude toward adults, themselves and education. . ^ 

Self-confidence. ■ • ^ 

W6rk habits. ' 

CoBomunication skills. ' ' 

. Career awareness \ 
Basic skills. i . % 

Involvement in community* activities. 
Completion of program materials. 

27. In what areas do you feel tha (CE)^ students have made the least 
growth this year? Why? ' * ' . — * * 

f , 

Reading — needs more eii9>hasxs~. * 

Accepting responsibility — need better enforcement of the accountability 
system. 

Probably Basic Skills-'-^ILA is just now iiiplemeoted. 
' Personal discipline, keeping the area clean, being punctual, obscene . 
language. 

The area of least gnwth seems to be in the area of peer relationships. 

Students still seem to "hauig"' togetiier in their own group. 
Basic Skills due to late start. 
Understanding the scope of the (CE)2 program. 

Career development process. * « » - 

28. If you were to 'predict ways in which, four years from now/ this yfear's 
{CE)^ graduates would be different from .a control group of students 

v^o a"- tended Tigard High School only, in what way is do you feel the 
(CE>2 graduates would be most different? Consider both students who 

go on to college and those who go directly; into a working career. 
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Adapt more readily to their jobs. ' 
Ease in communicating witli others. 

More, satisfied with their work, * . * 

Ability to deal effectively with adults* 

Understanding of the variety of careers th^y may or may not ^ - 
^^^wanfi J:o pursue. s 
Ability to ^udg^t^ their own time. • ' « * 

Ability to realise a need for personal changes, and the techniques 

to make those changes. ^ • 

(CE)^ gradu?,Les should be "further along" inta learning programs, 

jobs, already receiving proinotions, etc. whil^^ others are still 

"finding themselves, " . * " 
Better prepared to establish contacts in the community — to use th6 

community as a resource. ^ ' 

Have a more positive 'Butloolc towcurd their high school education. ' 
Confidence in securing and holding jobs. 
More career options. »J ' 

Ability to^ lock -in on avalxable option^ in the community. 

Decision-making skills. 

Desire to reach "ultimate" for each. 



\ 
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Appendix G 
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ADDITIONAL 



STUDENT CASE STUDY \ PROFILES 



Three additional case study student profiles are Contained in this ap^ndix 
Mike, George and Bob. Names haye beeij changed to protect the identity! of 
individual students. Mike, the^irst case study student to be described, 
is the -student fox whom a btief case study was prepared a? part of °^ast 
year's final evaluation report* This summary/ therefore, includes Mike '^S 
activities and reflections from' both program years. The other two case . 
study profiles each cover the student's pajrticipation in (CE)2 only during 
the 1974-75 school year. While Mike ajad George Ai/ere rated by the {CE)2 
staff at the beginning of this school, year as high in a^elf-directfedness. 
Bob was^ rated low in this area. Bob was a junior in.thfe program while the 
other two were seniors, J 
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Mike 

Background , Sitting in a classroom at Tigard High School (THS) wasl 
difficult for Mike in 1972-73. In some classes he was way behind. In 
math he was always the first to finish a test, "I loved math and c0uld 
always firish a test in abo\^t ten minutes, but I wasn't doing well in my 
other classes,"* Mike explained. ^ 

He first heard about (CE)2 at THS when he was a sophomore. "I really only 
went to the ass u. y o get out of oie of the classes I didn't like," Mike \ 
confessed. 

But after listening to the (CE)2 explanation, Mike was quickly sold on the 
idea, He not only liked the notion of learning on the job, but also 
thought the program might allow him to work at his own speed. The notion 
oc no grades and no teachers also appealed to him. 

Mike took some descriptive materials home to his parents arid they joined 
him for an eveninq session at the (CE)^ learning center to find out more 
about the program. Now after two years in the program, Mike is a senioir 
and his parents Jfr^nt his yoionger brother to get into the program. 

Early (CE)2 testing sessions last year verified the inconsistency of Mike's 
experiences in school. While his reading and language scores were well 
below the average scored by a randomly selected group of juniors at THS, 
he showed above average abilities in study skills and demonstrated 
superior ability in uiath. ** 

On a less tangible level, (CE)2 ^rtaff members early last school year 
described JMike as being hyperactive, sutHnissive,, £ackj.ng in self-confidence' 
and unconcerned .about his health and physical appearance Vhen he^started 
tho {C^2 program. He was also judged to have severe writing deficiencies. 
Consequently, Mike's (CE) 2 learning manager devised a learning plan that 
^oaJfd build his communications skills (in both writing and interpi^rsonal 
r^ations) while encouraging him to explore several career possibilities. 
yMAke*s job experiences and p^rojects were designed to capitalize on his 
existing interests and to broaden them. 



' * Unlesr, otherwise indicated, statements in quotation marks refer to 
comments made by the studcuL during the interview with the evaluator. 

** When the erm "above averaie" or "below average" is used in this 
section it will mean that a student's score was greater than one 
standard deviation above or below the (CE)2 group mean for that 
variable, meaning that less than 18 percent of his peers scored above 
or below that level. 



Firs^- Yt^ars^CL)^ Experiences . A typical day for Mike started at 8:00 a.m., 
just as in any other high school, but the hours in between varied 
considerably. When he first arrived at the (CE)2 learning ^entar, Mike 
said he usually spent some time "fooling around" with the computer before 
he worked on projects underway at the center. 

On his original application, Mike indicated his career preference would 
be computer operator. This led to an opportunity in iCE) 2 to further explore 
that area and to learn more about the job. During April and May, Mike's 
second learning level experience took place in the computer department of 
Firstbank Services. He broke up his time there ieach day into morning and 
afternoon blocks, often arriving before his emplt)yer instructor did for 
the morning period. Mike usually spent that ti^ne going through computer 
workbooks. When his employer instructor arriveid they went over flow charts 
together and worked on computer language. / 

Mike returned to the high school for lunch and a German class he selected 
as a project. {CE)2 students seldom take cla$ses at the high school but 
Mike had a special interest in Germam since his grandparents speak the 
language. 

Following German -^i^.sg, Mke returned to the learning center for an hour 
of work on other learning activities and then went to Firstbank. "I 
often stayed there until 5:00 p^m.," Mike said, evert^^ though high school 
hours ended at three. 

Mike's activities and interests widened after that first year in (CE)2 
but his qoi 1 of becoming a computet programmer was reinforced t / the 
learning level experience at Firstoank. The start of a new hobby — collection 
of computer materials — also occurred during the time he spent at Firstbank. 
"My employer instructor gave me son^e books to read that actually started . 
the collection," Mike said. 

\ ; 

Mike's interest in animals also was enha^'nced by his {CE)2 experience. Mike 
has always liked aniihals and his family has owned a horse since he was 
12 years old. By picking blueberries Mike was able ^o save enough to buy 
his own colt two years ago. One of Mike's favorite projects during the 
year related to his horse. The projec^t'was designed to help Mike with 
Basic Skills and to improve his critidal thinking skills. Mike read about 
breeds of horses and how to train theml j He ^hen joined a 4-H group with 
hopes of training his horse for show. \i ' 

Several months later, Mike again focused on animals for another (CE)2 
project. This time he used the local zap ^s a resource, interviewing 
the zoo manager and dc ,ng a thorough study of the Alaskan Brown Bear. 
Mike also joined an Explorer Scouting Cli\b of volunteers to help at* the 
zoo on a regular basis. "I rec.lly like wbrking with the bears," Mike 
reflected. "They were really playful. Did you know when they rub their 
hair against thfe bars it sounds like a violin?" Evaluation of the zoo' 
project, one of ^he last Mike completed during the year, showed much 
improvement. The learning manager comiriented to Mike, "You are getting your 
projects done faster, and I think you aire taking more time than you did at 
first to do a better job." f 
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Mike got off to a slow start in the Life Skills area. Like some of his 
peers, he went through a period described by one of the learning managei^s 
as "freedom shock." When removed from the more rigid structure normally 
experienced in a typical school setting, Mike tended , to avoid his 
responsibility to the more "acadi^mic" side of his learning program. At 
first, Mike seldom followed up qiji comroitments and often did not let the 
staff know what he was doing. By the end of the year, he had improved 
remarkably in both of these behavior areas. 

Through the weekly writing required in maintaining his journal, Mike 
demonstrated a significant improvement in written communications both in 
terms of presenting ideas and feelings and in the mechanics of writing. 
Mike also noted an interesting change in his behavior. "I used to watch 
a lot of TV and never did any reading,** Mike said at the beginning of the 
following year. "I read two books last year and have completed eight 
more this summer. Now I go to the book instead of to the television," 

^ he added. Mike's favorite reading materials are science fiction. 

/ 

Mike also observed a difference in his attitude about^ homework. "After 
going to school for six hours I wouldn't sit down and do homework. But in 
(CE)2 I wasn't sitting in a classroom, so I didn't mind going home with 
some more work on my journal or projects." 

Mike's personal development was also undergoing change* Much of this 
change was attributed to one of his employer instructors, an elementary 
school teacher, who told him how important it is in the work world to 
wash and wear clean clothes. Both she and the project staff gave Mike much 
positive reinforcement when his dress improved. That same employer also 
told Mike that she was really interested in what he had to say and therefore 
wanted him to speak slower so he could be understood. 

Mike's attendance improved at (CE)2. During the year at (CE)2r Mike 
missed only six days. This was better than the average absence fd^^ others 
in the program, which was found to be 12.3 days missed during the y^ar, 
and much improved over his high school attendance. 

Like a number of other (CE)2 students in his class, Mike went out on \ 
exploration level experiences but completed relatively few other programs 
requir^ents during the first three months of the school year. By April, \ 
however, he was simultaneously working on eight different projects and 
pursuing a learning level experience. at Firstbank. By the time Mike 
completed his junior year he had finished nin- of the required thirteen 
competencies, explored nine business sites, completed two learning levels 
and carried through on eleven projects. Two other projects were dropped 
during the year and one is uncompleted but could be finished in the coming 
year (see Table 1 for an illustration of Mike's learning activities). 

On a more specific level, Mike's comptencies included transacting business 
on a credit basis, maintaining a checking account, desiging a comprehensive 
insurance program, filing taxes, budgeting, developing physical fitness, 
learning to cc^e with emergency situations, studying public agencies and 
operating an automobile* 

\ 



Table 1 



TIME CHART OF MIKE'S ACTIVITIES IN (CE)2 
FOR 1973-74 



Proiects 



Critical Thinking 1 

2 

3 

Fxinctional Citizenship 1 



Personal/Social 
Development 

Creative Development 



Science 



Employer Sites 



Exploration 



Learning Level 



Sept Oct Nov Dec Jan Feb Mar Apr May Jun 



\ Breeds of Horses and How to Train 



German class at HS\— 

Math I 

Immigration Laws and 



[- Intergroup Relations — 

Teaching at \ ■ \Elementary School 

Shepherding a Comrade \ 1 

Begi nni ng | ■ 1 Gu i ta 

Language \ • 

Zoos — What ^They Are and What They 

Basic Electricity\ 1 

Computer | — Preparation \ 



Commi nication Skdlls 



Aits 

Should Be 



\^^utomobile Dealership Mechanic' 
I — I Audiovisual Equipment Repair 
I — |5upermar/cet Stock Clerk 
Air [-j Control Manufacturing Accountinc 
[\ Elementary School Teacher 
Housing [\ Development Jpspector 
City I — \Public Work$ 

Junior High School Teacher 
Bank Services \ — [Computer Operations 

Elementary | ] School ' 
Bank Computer Service | jcomi: 



Competencies 


Credit 


1 


Checking Accoxint 


2 


Insurance 


3 


Income Tax 


4 


Budgeting 


5 


Physical Health 


6 


Emergencies 


7 


Electoral Process 


8 


Government 


9 


Individual Rights 


10 


Public Agencies 


11 


En^loyment 


12 


Autoincd>ile 


13 



Them 



Regula^tions 



r 



uter Operations 
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Mike did not achieve? the same level 'of success on all of his ]ob sites. 
However, his performance consistently improved throughout thv year. Mike 
criticized t^ic exploration packages when he started them m the first 
months of the program, and although he couldn't pinf>oint how^, said tiiov 
could be better. \ His own reliance on the questions provided in the package 
was noted by the (CE)2 staff with a comment that he rarely followed up ^ 
on any cues provided by the person he interviewed. The packets reflected 
Mike's disinterest in the exploration portion of (CE)2 work. They showed 
little effort and a ,cei^tain sameness of remarks^ about his impressions at 
the vaiious sites. 

Mike explored career possibilities at an automgbile dealer, an audio visual 
repair shop, a superw&rket, an air control manufacturers, an elementary 
school, a housing development corporation, a city public works, a junior 
high school and a bank services company. 

Mike's first learning level experience was at the elementary school. ^At 
the end of three and one-half months the two teachers serving as his 
employer instructors indicated concern about attendance, punctuality, 
initiative in learning and amount of supervision needed to see that Mike's 
time was used constructively. Mike 4id show significant improvement in 
apporpriate dress, personal gromming and quality of work on assignments- 
Reports from the sec6nd learning level experience — at the computer 
department of the bank services company — show a marked improvement. The 
employer jinstrudtor there rated Mike -satisfactory in all aspects and by 
the time of the final evaluation gave excellent ratings in ten categories — 
attendance/punctuality, adhering to time schedules, understanding and 
accepting responsibility, observing employer rules, showing interest and 
enthusiasm, poise and self-confidence, using initiative in seeking 
opportunities to learn, using er^loyer site learning resources, beginning 
assigned tasks promptly and completing tasks assigned. 

During the latter part of the school year, Mikfe worked on several project:, 
at once. He worked on a project on basic electricity and took a course 
on "Beginning Guitar" for project credit. 

To improvt his communications skills, Mike also worked on an intergroup 
relations project. This project grew out of an awareness by the staff that 
Mike liked other students but ' seemed to lack social interaction with his 
peers and the staff. Reports at the beginning of the year indicated that 
he appeared dependent and submissive and was an immature conversationalist. 
In response to these cDservations, Mike's learning manager negotiated 
project objectives and activities with him that would help improve his 
communications skills and help him solve some of his interpersonal problems^ ' 
At the end of the year Mike noted a positive change related to his 
communications skills. "I can now speak up in groups," he said. 
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Mike's unfinished project related to his own experience and interests. 
He moved to the Portland area from Canada ten years ago and frequently 



regulations in the functional citiz»ai^ip area. At the saiae time, it 
will help Mike improve his grammar and spelling. Since students have 
tae option of ^ completing a project started during their junior year, ' 
when they are a senior, Mike had a chance to finish the project this 
year. ' * 

Qf the year Mike said, "It turned out even better than I thought." 
Things he liked best about the new experience at (CE)2 were working at 
his i)wn speed, going to a job and having more freedom. 

At the end of the year, Mike's' tests showed signific^int increases in 
both reading and language skills. In the math and study skill areas 
where he was already above average only slight increases were ilTidicated. 



Tests on attitudes, given both at the beginning and the end of the year, 
indicated positive gains in self-reliance, understanding of roles in 
society, tolerance for people with differences in background aod ideas 
than his, and openness to change. 

Aspirat;.ions did not change for Mike. He still wants to go into computer 
programming after finishing college. "When I started the year I really 
didn't know too much about 'computers. I feel now that I know a lot and 
want even more to make it my career." 

Second Year (Cfi)^ Experiences; First Semester . Between September and 
midyear, Mike completed three projects, three exploration levels, a three- 
month learning- leve,l in computer technology and was working individually 
on programmed ILA materials to improve his communications skills. See 
Table 2 for a time chart for 1974-75. In addition he was enrolled in 
an alegbra and a geometry class at the high school* attended a Boy. 
Scouts of America Explorer Club class one evening every other week in 
computers, and worked three evenings a week. 

In November both evaluators observed him simultaneously for an hour 
during his learning level in the computer technology department of an 
educational research and development laiboratory. One evaluator briefly 
explained the purpose and intent of the observation and asked Mike to 
go ahead with his normal job site activities. Mike proceeded to organize 
some notes and materials on a desk assigned to him and spent the 
remainder of the hour working alone debugging a computer program he had 
written as part of his assignment. Once during the hour be got up from 
his desk to ask the employer instructor a question and to get a reference 
book from him. He also stopped briefly to talk with another employee 
and to use the computer terminal. During the observation period Mike 



returns to .see relatives. 
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Tab le 2 



TIME CHART OF MIKE'S ACTIVITIES IN (CE)2 

DURING 19'J4-75 



Projects 



Critical blinking 1 

2 

1 

Functional Citizenship 2 

3 
4 

Personal/Social 1 
Development 2 

Creative .DevelopiFent H 

2 



Science 



Employer Sites 



Exploration 



Learning Level 



Sept Oct Nov Dec Jan Feb Mar Apr May Jun 



(CE) 2 For You 



G P Gypsum & ^ ' | Safety 

Field Engineering [ {' 

A Week With The Statd - | 1 Legislat[ire 

Where. Do I Fit In I 1 



\'''^WhatiCan I) Do About Me 



Don't Just Stand -| 

Customer Relations At IBM 



There 



I Basic Computer Programming 

I Was A Teenage Scientist 



H Computer Programming At An educational 
Data [«-^ Recording Machine Repair At A 
Door 1^ Tester At Gypsum Manufactur 

Telephone company Installation And |.— [ 
Boat Motor Repair ' | — j 



J Computer Programming At An educational T ab 



Do Something 



Lab 

Computer Firm 
i vg plant 
Re Dair 



Door ToGter At ■( Gypsum Manufacturing Plant 

Data Recording Machine | 1 |— j Itepa Lr At A Computer 

firm 



Competencies 


Credit 


1 


FY74 


Checking Account 


2 


FY74 


Insurance 


3 


FY 74 


Income Tax 


4 


F\74 


Budgeting 


5 


FY74 


Physical Health 


6 


FY 74 


Emergencies 


7 


FY 74 


Electoral Process 


8 




Government 


9 




Individual Rights 


10 




Public Agencies 


11 


FY 74 


Employment 


12 




Autc^bile 


13 


FY74 
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used as a reference "Teach 'Yourself BASIC" and BASIC reference cards.* 
He appeared very involved in rewriting part of his program that involved 
mathemetical computations, the 'use of arrays and scientific notation. . 

Mike's employer instructor was interviewed following the observation. 
He provided valuable insight into the nature of Mike's -work, his 
interactions with the employer instructor and the way in which the 
employer instructor tailor-made Mike* ^ experiences . The employer 
instructor stated that Mike had coirpleted "^a self-teaching course in 
BASIC computer programming and was working on a long assignment 
requiring him to convert six digit whole numbers to alphabetic 
characters. This assignment also required Mike to develop complex 
flowcharts which he wrote in sentence form on the blackboard, coded in 
BASIC, and successfully ran on the conputer. The purpose of this 
assignment was to increase Mike's ability to attend to logic and detail. 
The employer instructor related how he had gotten some background 
information about Mike from the (CE)2 employer relations specialist «but 
that more in depth information was obtained from talking with Mike and 
trying him out on tasks to see what he could or could not already 
perform. Realizing that Mike had had prior experiences that had 
acquainted him with the general area of computer technology and the 
role of a programmer, he decided that Mike's greatest need was to 
irr^rove his understanding of programming logic. This experience was 
designed entirely differently than one for a (CE)2 student last year who 
received an introduction to the field of computer technology and learned 
how to keypunch and operate other equipment. 

In addition to learning how to attend to logic and detail, the employer 
instructor also felt that Mike had shown improvement in accepting 
responsibility for his own work, being dependable, using time more 
effectively, accepting and using freedom and gaining confidence in 
attacking problems and completing goals. While Mike was considered well 
versed in scientific notation, matrices, subscripting and the ability 
to work with exponentials, the employer instructor felt that, to be a 
good programmer, Mike would need more mathematics, improved lemguage 
ability and greater computer Ibgic. It was also noted that Mike needed 
general improvement in spelling, sentence structure and verbal skills. 

Mike's science pro3ect , which centered around computer programming, 
contained problems to be sol^'ed, so the employer instrdctcir provided 
written resources and personal help when needed. (He added that his 
general approach in working with Mike was to provide resources *^sc Mike 
could solve his own problems rather than answer his questions directly. 
Exceptions were made in cases where the employer instructor felt some 
essential explanation was needed.) 

When Mike first started on the learning level he tended to "^ump too 
quickly to a solution. Since then he has improved in attacking word 
problems and in logical analysis." Mike had told the employer instructor 



BASIC is the name of a particular computer language. 
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that his experienco at this job site had helped him directly as a paid 
consultant at the high school developinr^a computer program called 
CCJJVCH, designed to recorcTathletic date. At the time of this interview 
the employer instructor reported that he had not yet talked with ^fike 
about future career or educational plans. 

'1 

Mike's employer instructor gave him good ratings (satisfactory 
commendable or excellent) on all areas of his Student Performance 
Review except for. two. He was rated -as "improving" • in "poise; 
self-confidence" and "quality of assigned projects." 

In talking separately with Mike ^out his learning level experience Mike 
descirbed'his feeling that the employer instructor was "not a teacher 
but a mixture of friend and employer." Mike particularly liked the way 
the en^loyer instructor avoided directly answering questions about 
prpgramming but instead "showed me how to figure out the cOiswer or look 
ife up." Mike f^lt had learned a lot about the logic of programming, 
vocabulary in conputer technology, and what it is like to be a 
programmer. He indicated' that he did everything a programmer must^do: 
write step procedures, debug and run the program, evaluate it and 
document it. He als.Q Kept a list of technical vocabulary he acquired 
on the job. Having a chance to succes*=" fully debug a real computer 
problem that a fellow employee had encoimtered "really felt neat." 
He would like to have stayed longer on this job site but this department 
was in the process of being phased out. 

One of the things Mike still wanted to learn was how a computer works. 
He was looking forward to learning this soon on his next (CE)2 learning' 
level. His enchantment with computers had also led him to learn about 
computer programming and the RPG language through an Explorer Scout club 
organized for students ' ite rested in cott^uters. 

When asked what things made him particularly suited or unsuited for a 
career as a con^uter programmer, Mike responded by sayinq that he felt 
he had good math and typing skills but needed improvement in writing. He 
added that he had improved a lot in writing legibly over the last year 
as judged by his comparing the writing in his journal early last year 
with the present writing. This improvement was attributed by him to help 
he received from the (CE)2 tutor last year and to the opportunity in 
ICE) 2 to write slower while "at (the high school) I had to write faster 
than my speed." While on this learning level Mike got some insights into 
the real woYld of work. He learned that "programming is hard mentally 
but not physically." Also he recognized "a need for walking around 
during his lunch hour as a break from sitting.*' 

Mike was very willing to share with the evaluator th-ree of his recent 
journals and the report from a completed project. Most of his journal 
entries were factual accounts of his (CE)2 work experiences* They also 
contained supportive comments to him from his ICE) 2 learning manager in 
response to his journal accounts. Of interest in his preprepared 
project on " (CE) 2 for You" was the fact that unlike many others 
completing this project, his diagram of the (CE)2 learning center space 
showed exact footage measurements. In describing the jobs of each of 
the (CE)2 staff, most students recorded 'general statemr.its from a 



brochure, but not Mike, rte and another student teamed up to interview 
staff members to learn what they do in (CE)2. 

The learning^ manager • s assessment of for this part of the year was 

that he has been "very enthusiastic about the program cind^highly 
motivated to get totally involved in it." This enthusiasm was supported 
by the fact that Mike missed only two days at (CE)2 during the .first half 
of the year. In November the learning manager added that "Mike is on the 
road to success — he has accomplished the required three projects and has 
initiated a fourth. He is much more mature in the manner in which he ^ 
negotiates^lans and is a pleasure to work with. Mike is keeping up 
with his journals and his handwriting is definitely improving!" 
r 

Secona Year (CE)2 Experiences: Second Semester . During the second half 
of the year Mike completed seven projects, all four* of the competencies 
needed for his second year, two explorations cind two learning level 
experiences. He^ was able to complete all requirements on time to 
graduate with his class. In doing so, he became the first member of , ' 
his family to graduate from high school withr a regular diploma. 

During the second semester Mike took a week off from his learning level 
to spend with his district's state representative at the state 
legislature on a special placement. During that time he chose one bill 
under study by his representative , 'researched it and wrote'a one-page 
statement of his opinion about the bill. He also observed the House of 
Representatives and Senate in action, assisted the office staff in 
selecting relevcmt newspaper articles for research and information files 
and gained an understanding of the components and responsibilities of 
his Representative's office. 

•j 

Mike's special placement was not without problems. He failed to give his 
employer instructor on his learning level "adequate notification and 
information. .. so as not to inconvenience him." He also substituted one 
activity on his project without notifying his learning manager, had some 
transportation problems, cind stayed axi extra^ week in the capitol . 

The second learninq level Mike completed wa» as a door tester at" a gypsum 
manufacturing plant. Mike's employer instructor there indicated that 
Mike "needs to improve" on "adheres to established schedule" (he missed 
four days at the site), "quality of assigned projects" (he "waited until 
the last few days to begin (CE) 2 project assignments") and "begins 
assigned tasks promptly." He was rated as "improving" on "demonstrates 
appropriate dress/grooming," "seeks feedback concerning performance" and 
"completes tasks assigned." His employer instructor stated that Mike 
"showed good aptitude" and showed 

"...good ability and interest in becoming involved when he was 
here. His dependability (absenteeism) and procrastination in 
waiting until the last minute to write up his project need 
improvement. We like (Mike) and hope he will accept our critique 
as being constructive." 



This learninq level was immediately followed by another as a customer 
enginet : (repairman) for a large computer company. For the first few 
weeks at this site Mike spent half of his time out in the field observing 
customer engineers on call for data recording and as^ciated machine 
repair. The other half of his time Mike spent observiilg administrative 
areas, the dispatch room, and the parts room and taking courses on 
computer terminals on how to oper'^e the teletype and how customer 
engineers do their paperwork. After this period he spend almost all of 
his time out in the field. 

Mike was observed with one of his customer engine/er field employer 
instructors one afternoon about one month into his learninq level. 1w 
first stop was a reserve bank building where a security clearance first 
had to be grante^d. Then Mike observed the customer engineer as he 
tested and repaired a machine which prin|:s magnetic characters on checks. 
Mike observed and asked questions about machine controls and functions. 
The machine error was detected with some assistance from Mike. Then, 
another machine was reported as requirinq repair. Mike fed cards into 
the machine while the customer enqineer located and corrected the 
malfunction. They then returned their attention to the oriqinal 
machine. While the customer enqineer continued testinq the machine, 
Mike extracted the machine's manual and repair record from a drawer in ^ 
the machine and qlanced at it. The customer enqineer did not have the 
correct part to fix the machine, he riqqed up a bushinq and fixed it 
temporarily. Upon completinq tes,^ g of the machine, they took a break 
and then con^Jleted the necessary paperwork. 

Mean^^hile the customer enqineer was paqed to another site to repair an 
SO-column card punch with a malfunctioninq card stacker. Aqain, Mike 
questioned the customer enqineer about the repairs. Upon completinq 
repair of the machir-^, Mike replaced the keypunch cover and retrieved 
the incident report (IR) book. After helpinq the customer enqineer to 
secure codes for the IR, the observation and repair ended. 

Mike had the opportunity to work with many different people while at this 
site. While out in the field, he worked with three different customer 
enqineers. while at the office he worked with different people when he 
went to various sections. However, he worked with the contact person 
and primarily with his assigned employer instructor. This employer 
instructor held the position of Administrative Manaqer for Field 
Enqineerinq. 

The enployer instructor was interviewed immediately foflowinq the 
observation and aqain at the end of the year followinq Mike's departure 
from the site. He seated that throuqh his experiences Mike has qained 
the specific job-rexated skill of makinq enqineerinq changes from 
on-the-job traininq. However, he also believed that it would be quite 
difficult for Mike to be successful in this field because of a lack of 
adequate basic skills development. in addition, the employer instructor 
stated t'hat Mike will need at least two years of electronics traininq, 
preferably in a trade school. 
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'According to the employer instructor Mike had acceptable appearance, was 
prompt, and fairly dependable , but more confident than capable. On tests 
administered by the company at the beginning and end of his training in 
the area of ^vooabulary, mathematics cind mechanical aptitude, Mike scored^ 
below acceptable levels in all areas. His dverconfiden^e and lack of 
adequate evaluation of his own work was demonstrated on one teAt with 
approximately 33 items when Mike "told his employer instructor 'that he 
throught he did real well but in actuality missed 26 of the items. 

Mike's employer instructor believed Mike realistically understands the 
30b of a customer engineer cind -had shown a definite interest in the area. 
However, he di<^ not understand his basic skill deficiencies and did not 
discuss them with the employer instructor. Although he demonstrated a 
willingness to apply basic skills, he did not show any improvement in 
this area. He effectively related to adulti^, "but comes on a little 
strong" due to his over-confidence. His employer instructor also 
^'stat^d th^t Mike seemed to understcind and trust others and was "pretty 
impulsive." The employer instructor cind Mike only talked on a 
* superficial level about Mike's background, interests and future plans. 

Although Mike usually waited to be told what to do cind needed to be 
prodded several times, he generally showed "more initiative than most 
(CE)2 students" according to the contact person. He had just "a few 
minor problems" whil^^ at the site, including one time when a customer 
engineer requested that Mike not be sent out with him, , 

Student Performance Reviews completed at this site reflected many o^f the 
cibove comments . ^Mike was rated as "needs to improve" on "quality of 
assigned projects," "poise; self-conf idencfe" and "learning growth." 
was rated as "improving" on "goo<J team wotker;" "judg.nent" cind "uses 
initiative; seeks opportunities to learn." He was also rated as 
"excellent" on "reports to employer site on time." However, the contact 
.person was' quite disturbed about Mike's failure to notify him a±)out the 
two week special placement witji the legislature and the loss of three 
weeks from the middle of a learning level experience. 

Mike was interviewed again in March and at the end of the^ school year. 
He felt that his 'Experiences with the computer company made good use of 
his time and the tasks were very challenging, perhaps giving him "too 
much to do." He felt that he was treated like an employee most of the 
\ time. Most importantly he learned inore about the field of computers, 

\ especially this company, and learned specifics about the repair of 

\ machines and how th^ customer engineer relates to the customer. He felt 

he learned some mechanica] anfl electrical skills and how to communicate 
\^ with people. learned just about everything he wcmted to learn and 

^ strengthened his feelings about enteriVig the field of computer 

\ programming. He also felt that this learning level built upon his 
\ previous learning level in computers at the educational laboratory. 

\ _ 

Mike's lack 'of a realistic assessment was reflected in these interviews. 
When asked "What things about y<^u make you particularly suited of 
\' unsuited for this career?", he responded "...I get along with people 

^ all right .. .aifd I have a. good mechanical ability...! think most everything 

\ 
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yqu need to do (well on 'che job) you can learn." While he felt that he 
^had to improve his communication skills and ability to relate to f>eople 
in March, by the end of the year he felt that he didn't need to change 
anything about himself in order to enter this career. However, he does- 
believe he needs some math^awd improvement in his sentence structure, 

Mike's Views of (CE)2 . Mike felt that his (CE)2 experiences, especially 
the learning levels, had improved all of his basic skills. He "felt that 
he had the freedom to do the kinds of things he wanted to .do while at 
employer sites. These experiences, according-to Mike, have strengthened- 
his vocational choice in the field he wanted to enter and have caused mm 
to look at educational and training requirements plus some other 
alternatives. For instance, Mike tried to enter the military, figuring 
it would be a <;ood source gf 'training in the field of computers, but was 
\flnable to because of a medical problem. 

By going directly to job sites Mike has gotten a feel for the "real 
world" of v/o^kK He said his work ab, computer repair-oriented sites 
furthered his conceptions of the patiejice necessary when dealing with 
customers and fine degree ^f precision needed in the repair of equipment. 
He also discovered- how a' customer engineei* takes a problem, evaluates it 
and solves it. c » 

When asked about his work values Mike replied "I figure if I get tho 
right job, I'd work at it and try to do my best... in fact, I'm sure 
that even though I didn't like the job I'd still do more than I was asked 
to... I'd work as hard as I could.'/ Although he has always been a 
responsible person, he feels that his experiences in (CC)2 have mado him 
more trustworthy. Mike also feels that he is now treated more like an 
adult because of his own attitudes. In fact, he feels he understands 
himself a lot more now. 

Mike's future plans concern trying to get a job in computer programminq 
at an automobile dealership or computer services company. He had 
previously done some computer work at the automobile^ dealership/in . 
relationship to a project in Explorer Scouts. He also wants more 
'•training in computer programming and has discussed thesr plans with tlie ' 
student coc^rdinator and a secretary at (CEl)2. His attitude towards - 
learning is that it may not be fun but it is "^important ."^ ^ 

,When asked "in ^which areas i^e made less growth than he had hoped to, H$ke 
responded "I really made a lot of growtli in all areas." He credits (CL)'^ 
for this, finding it more helpful than high school. It gives you the 
oppprtunity to "get out and meet -more people and get to be able to 
con^municate better v^^th people out in the community." 

Most of Mike's experiences at the high school were not too personally 
rewarding,. He did start* a geometry class there this year, but had to 
drop it as he had started late and could not catch up. Although he qot 
along all right with the staff at the high school in the past he felt thp 
teachers there had a "barrier between them and the students." The (CE) 2 
staff •'treat you on a more individual type circumstance .have the time 
to talk to you." At (CE)2 you can "work at your own speed. . .don't have 
to be in the classroom." 
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Mike recommended the program to most\of his friends, although some of 
his friends had already dropped out oV school. He stated "I would have - 
paid to come Lnt.j *(CE)2. I think it*'^ really that good of a program... . 
In .fact, I'vp .learned more in these t^o years (at 1CE)2) than I have 
the last four years at the high school. He* did not even ask for 
reimbursefnent for his tra-vel expenses because 'he said tie liked the 
program so much . 

The Views of His Paren<-s , When Mike first told* his parents about the 
program they were concerned about what was 'going to be involved and 
whether it wa? a good program and education. Wlien interviewed in 
March,, they felt that (CE)2 h^shelped Mike to be inore mature and know 
wl)ere he is. going. ^ 

Mike's parents -said they were well informed by the (CE)2 staff in all 
areas. ^ Mike tended to t-alk to them about his activities in (CE)2# while 
the only thing he ever talked about at the high school was- photography . 
Mi^ke's career plans have not really changed since he enteVed (CE)2 and 
his parents have not tried to influence him, but (CE)2 has helped him to 
rule-out mechanic and-truck dri\^ing as possible ca-reers. 

Since' beginning the (CE)2 jftrogram his"^parents have foiAid Mike to"^e more . 
mature, dependable and ^nthusia'stic. He also became more reflective 
and concerned about the future. His writing improved and he read more. 
There are no'areas where his parents felt that (CE)2 did not help him 
and they rated the (CE)2 program highly* in alT areas. 

Test Progress Measures on Mike . Although Mike showed a great improvement 
in almost ^1 areas of the Comprehensive Test of Basic Skills during the • 
first year of participation, his scores declined consic^erably iLiring the 
'Second year. .Especially significant' were the decline - in Mike'l 
arithmetic applicati««ns and study skills scores ' 



^ Mike's attitudinal siores all showed a positive gain over the two year 
total period, but als<^ tended to decline during the second year of ^ 
participation. On the 'semantic differential , '^Mike scored significantly 
below the (C6) 2 mean at FY 75 pos.ttest on the community .re sources, 

, adults , l earning and work scales. 

Mike showed continued* growth over^the two year period on the work, 
' self-reliance , communication , role ,' and^ t rust scales of the P sych osocial, 
Maturity Scale . He was significantly above the (CE) 2 postte¥t raeanT orT 
tne work, role , and social commitment scales and below average on only 
th^ openness to change scale. The open^eas to change scoie also showed 
a significant decline over the year. 

.The staff ra^ed Mikqf on seven student beHfeviors . At the beginning of the 
year he was significantly above the.(CE)2 mean on "applies acknowledge of 
his/her own aptitudes, interests, and abilities to potential career 
interests" and below the mean on "understands another person's message 
and^ feelings. " At posttest time he was still bellow the (CE)2 mean on 
this* latter behavior as well as on "demonstrates willingnefTs to' apply 
Basic Skills to work, tasks and to avocational interests.'* ' 

/ ^ ' - ' . 
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Over tlu? course of the two years in the {CE) 2 program Mike's scores 
on the :elf Directe d Search (SDS) showed little change in pittern, 
although the nun*)er of interests and competencies did expand. Overall, 
realistic (R) occopations decreased and enterprising (E) occupations 
increased as his code changed from RCI (where C as conventional and I is 
i^nvestiqative occupations) at pretest FY 74 to ICR 'at pretest FY 75 (a , 
classification which includes compute) operators and equipment repairers] 
to CKl at posttest FY 75, However, the I was only one point stronger than 
r.h.e K and the CER classification includes data processing workers. 
Thus, Mike's SDS codes appeared very representative of his desired 
occupational future. 

Evaluators Reflections . Mike's dramatic declines in attitudes and basic 
skill ::,cores reflect beha^vior changes which occurred during the second 

• half of his second year of the program and were detected by a number of 
people. ,In February at a student staffing meeting his learning manager 
reported of Hike that "no progress is seen in this zone w-Lth projects... 
still elusive. . .coasting right now... may end up in trcuble." The ' 
prescription was tc "watch him — make him produce ... fi nd out where he xs." 

^owtv^r, at fhe one of the next to last zone in mid-May the report was 
still "...the elusive butterfly! (Mike) needs to get himself in high 
qqar to get everything completed on time ! ! ! " Since the posttesting cwas^^ 
completed befor^i this time, Mikef probably coasted through the posttesting 
a s we 1 1 . 

Another piece of data suggesting his lack of concern and involvement 
during the second half of his senior year was attendance. Althd,uqh be 
missed only two days the first half of the year, 'e missed thirtee days 
durinq the second half. 

Mike showen a definite change in some of his personality characteristics 
over the two years he spent in the (CE)2 program. In the beginning of 
the program he was totally lacking in social skills and self-conf idenje . 
By the time he graduated, he had made great strides in his social skills 
(although ther • was still much room for improvement). However, h^r^ 
self-confidence had grown to the point of overconf idence . Inueed, the 
employer instructor on his last learning level spent a go^od deal of time 
trying to get Mike to make a realistic appraisal of his own capabilities. 

When interviewed after graduation, Mike was working six evenings a week 
at a restaurant where he had worked part time for the last year. He 
hopes to work there for about a year, working his way up to cook, and 
theri go to a business college for a year to study computers. 



George 

Bac'kq round. Georqf-^ first learned ^out EBCE from a former (CE) 2 student 
who was videotaping a play that George was in at the high school. The 
videotaping activity was part of that student's (CE)2 experience. This 
impressed George for ' e wanted to work on things that interested him 
and not be bound by school bells. After discussing (CE) 2 with his best 
friend at the high school, they both decl^.ied to join the program. 
George's rrother was at first a little skeptical about his joining (CfC) 2 
because she felt it might hurt his chances of going on to college. She 
called a i^^) 2 staff member on the phpne to check on this point but 
remained somewhat concerned for a while. 



George started in {CE)2 as a junior ahd returned his second/ year to 
finish the program as a senior. Prior to entering (CE)2 Ge^orge had not 
held a paying job but was active in choir, drama and the Idinguage club' 
at Tigard High School. His involvement in these first two/ areas at the 
high school continued while George was in (CE)2. He also Completed a 
German class at the high school. 

' I 
George and (CE)2 . Pretest data this j/eai; indicated that /George is above 

average in readin^j comprehension, ari|thmetic concepts an^ application, 

and m the use of references. He is ^Iso above average /in his openness 

t J change and in his attitude toward the concepts of "cc^mmunity 

resources" and "learning." 



In the fall, the (CE)2 employer relations specialist indicated that, 
"Although his career interest is in in|edicine, he willingly explores 
other fields as well as health occupations. George has superior basic 
skills, but is vety slow in completing site-related written work. 
Threats of loss of credit (for not completing wgrk) seeU to be the catalyst 
that keeps him irtoving. This year George decided to devlplop skills in 
photography while waiting for another medical site. Itl is recommended 
that "George be encouraged to continue I developing new skills while 
pursuing his acadr,Aic interest and th^t he be given strict deadlines to 
meet in completing his work." Given t;he results of the Self Directed 
Search George chose to explore careers in areas such as a\ physician and 
photographer. For a description of George's community iand learning 
center activities see Table 4. 

One of George's" care^er interests, photography, was introduced toward the 
end of last year wheh George did an exj;)loration level at thc\ photo 
laboratory of a -largi company. His interest in photography and in this 
particular employer .^ite led him to reqluest and engage in a learning level 
experience there during the first three months of this schoolWenr. 

This e valuator arranged to observe Georie at the photo labor atciry in 
November. Upon a/rival this site th^ evaluator met George and 
explained the purpose for the observatidn . George said that he\had 
intended to develop some black and white prints in the darkroom and was 
waiting for the employer instructor to atrlve to furnish the cheAiicals . 
rieeded. Although George expected the em^)loyer instructor to retiirn at 
1:00 he didn't arrive until 2:30 so the observation period iWolvo'1 
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Table 3 



Projects 



Critical Thinking 



Functional Citizenship 

Pe r s ona 1/ Soc i a 1 
Development 



Creative Development 



Science 



TIME CHART OF GEORGE'S ACTIVITIES IN (CE)2 



Sept Oct Nov Dec Jan Feb Mar Apr May Jun 

I 1 (CE)2 for You " 

NWREL Product Development I 



Decision Making Skills | 

Critical Thinking Wrap-up 

Week With State Legislature] — 1 

Where Do I Fit In | 1 

Concert Choir ) 



\what Can I Do About Me 

I Coim un i ca ti on Skills 
Body Language |— | 



1 Advanced Theatre Arts 



Painting Marg's 



Pad 



Don't Just Stand There (- 



Employer Sites 



I Technical Photography-Then _ & Now—\ 

I 1 Bacteriology 

I Was A Teenage \ \ scientist 



1 1 Hospital ffl 

|— I hospital #2 
Educational Laboratory 

Animal Clinic 
Car I — I Dealer 
Food H 5 tore 
Telephone I — \Company 
Adult Mentally Retarded Center |—j 
High School H 
1 Furniture Store | — j 

[photo Lab 

i [Hospital #2 

Educational Laboratory I 1 



Exploration 



Learning Level 



1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
1 
2 
3 



Competencies 


1973-74 




Credit 


X 1 






Checking Account 


X 2 






insurance 


X 3 






Income Tax 


4 


X 




Budgeting 


5 




X 


Physical Health 


6 




X 


Emergencies 


7 




X 


Electoral Process 


8 




X 


Government 


9 




X 


Individual Rights 


10 


k 




Public Agencies 


11 


X 




Employment 


12 




X 


Automobile 


13 


X 
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George takinq the evaluator on a tour of the facilities and explaining 
his activities there. He also showed some of the photography books in 
the employer instructor's library that he had borrowed as references in 
doing a project on the history of photography. 

The interview that same afternoon with the employer instructor took 
approximately a half hour and shed light on his perceptions of what 
George had done at the photo lab outing. The employer instructor was 
not sure what George had hoped to accomplish at his site but described 
George's activities such as learning darkroom development and printing^ 
setting up props in the studio and accompanying him on some photography 
assignments in the local area. 

When George first came to the photo lab he possessed very few skills in 
photography. While on this learning level the employer instructor felt . 
that George had acquired a better understanding of photograph i 
terminology as well as darkroom development skills. In addition to 
acquiring photographic skills the employer instructor also stated that 
George gained oral communication skills in answering che telephone and 
appeared to gain self-confidence and in the ability to deal with a 
variety of "funny" people such as writers, designers and advertisers. 
Part of the "real world" experience that the employer instructor felt 
George gained while at the lab was an awareness that "many tasks in 
photography aien't glamorous but routine and boring." He said that thi'5 
is the type of awareness that most young people don't possess when they 
first decide to enter photography as a profession. 

The employer instructor was not sure how interested George was in 
actually makirtg photography a career and hadn't taken time to discuss 
George's educational or vocational plans with him. He added "I probably 
wouldn't encourage him to become a professional photographer because 
it's too competitive a field." 

In early December this evaluator conductr«d an extended interview with 
George. Some of the questions related to his experiences at the photo 
laboratory. In addition to mentioning his activities there already 
listed by the employer instructor, George talked about learning 
techniques of studio lighting and about attempting to complete three 
(CE)2 projects related to hi'^ experiences there. These projects dealt 
with photography as art, the history of photography and studio 
photography. Some critivjal thinking activities also occurred. For 
example, George was n.>f;ed by his employer instructor to select, from a. 
large collection of slides, those that he felt would be best for a 
training seminar. He had to apply the criteria of tehcnical quality and 
relevance. 

Although George found his experiences at the lab to be ''qeierally ^ 
challenging," he felt that he often didn't make good use of his time 
there. He found "a lot of slack time" and sometimes worked on things of 
interest not related to projects. He would like to have learned more 
about developing and printing but often the lah technicia.^ did not have 
answers and the employer instructor was often out. Some of this 
information he obtained by reading technical refererc^s recommended by 



his employer mstrnctor and by experiment inq on his own in the darkroom. 

George has decided not to become a professional photographer "because of 
the uncertainty of a steady income." The laboratory had tried to hire an 
extra photographer one time and George got an opportunity to talk 
informally with some freelance photographers applying for this joh, Ht? 
found many who were unsuccessful for a long time in locating work. Also 
he mentioned that the lab had laid off their technician the prior week 
because of a cutback in funds. George said that in a regular high 
school he wouldn't have known £j3out the local surplui^' of photographers; 
unless he had personally applied for a photography job. 

When ^sked if he had gotten any insights into the "real world" of work 
while on the learning level, George said yes and was able to cite four 
examples: (a) the tight job market for local photographers, (b) "social 
life and goof^off periods are a natural part of a work day," (c) the 
psychological techniques some bosses use to motivate their employees to 
do work, and (d) short cuts that some workers use to reduce costs and 
save time. 

During March, George spent several days on an exploration at a small 
food store. He did this exploration because he was interested in what it 
took to run a small store and thought he might want to run his own 
business sometime. According to George, the en^loyer instructor was 
present the first day and he interviewed her. She explained her 
procedure for explorations which was mainly to "tell about what she did." 
During the second day the employer instructor was absent because of 
sickness. Her husbauid ran the store and instead of allowing George to 
watch, he allowed him to "actually do things." During the first day 
George felt he was treated as a visitor while the second day the husband 
treated him as a trainee or fellow worker. During the day George 
stocked and faced the shelves, refilled the cooler, did ordering, learned 
the inventory and tax procedures, worked the cash register, learned how 
to control shoplifting, and rotated the magazines and stocks. When the 
employer instructor returned and four.d what, George had done, she offered 
him a ^ob working there part-time on the night shifL. When he was 
offered the job he "asked to start above the regular salary range because 
I was willing to work the odd hours." 

One of the interesting iCE) 2 projects that George engaged in this year 
was titled "A Week with the State Legislature" and dealt with his 
opportunity to work closely with two state repJresentatives at the state 
Capitol. During the period George; became familiar with the technical 
aspects of the legislative process; learned about the components and 
responsibilities of a state representative; wrote a one-page statement 
expressing his views on a bill he had researched for the representative- 
observed the Senate and House in action; assisted the office staff in 
selecting relevant newspaper articles for research and information files; 
prepared a directory of selected officials; and kept a daily log of his 
activities, observations and personal reactions. George and another 
(CE)2 student who had a similar experience with another representative, 
felt that the ^experiences were so rich that they successfully negotiated 
a second week of work at the capitol. Some interesting quotes from 
George's daily log reflect his experiences. "(Mike) and I have both 
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learned' most of the floorplan of the building and we have the blisters 
to prove it." Later in the week he wrote, "I've learned of what a fast 
moving and generally surface world this is. I don't think this is where 
I want to be. It's nearly impossible to be a simple person and lead an 
'average* life here. Every minute is a life or death crisis, and pressure 
IS ever building." 

An employer .site where George had done an exploration and later returned 
in March for a learning level was an educational laboratory where he 
engaged in writing and editing activities. During an observation of him 
there in March, George was writing quietly at a desk, reading materials 
and typing. Durinq the forty minute observation, an employee also wor.virq 
at a desk in the same room asked him how he was doing cind walked to his 
desk to discuss the material George had been writing. She asked him 
several questions to see if he understood certain directions related to 
his writing task. They had a brief nonwork related conversation and she 
returned to h^r desk. George continued his task of editing, simpli.yinq 
and cartooning a draft of an information request form. 

At this site, the ejnployer instructor kept a record' over a five week 
period of the amount of time he spent working with George. His records 
indicated that he had spent approximately 12^ hours in planning and 
negotiating the various tasKs George was working on, a half-hour 
discussing his regular job with George, and eight hours in casual 
conversation about nonwork and personal areas. In addition to this 
employer instructor a second employee interacted frequently with George. 

George has developecJ a number of specific skills at various learning 
levels while in (CE)2. For example at a hospital laboratory he learned 
how to: do a gram-stain, differentiate between baccilli and cocci 
organisms, differentiate between gram positive and negative, operate a 
microscope, streak plates and do a throat specimen. At an educational 
laboratory, he learned to: pa^.to up a camera ready copy, make format and 
design decisions, outline and organize content, and initiate an' ERIC 
system search for information retrieval, 

George also learned a number of things about himself from his (CC) ^ 
employer site experiences. For example, he has found that for him 
"doing things I really enjoy is more important in a job than the money 
it pays." Another insight he gaiped is that he is able to tolerate some 
pressures but not others that are related to unanticipated demands. 
Watching employer instructors react to pressure has influenced how he 
reacts . 

In addition to work at employer sites George reported having used a 
number of community resources. He visited the public library, courts, 
local colleges and state legislature and attended public meetings. 
George also participated in public speaking ^engagements regarding (CC)2. 
He talked to school staff at Crescent Valley High School in Corvallis, 
the Kiwanis Club in Tigard, the Oregon State Department of Education, 
to parents and students in the 1^74 (CE)2 orientation, and to other 
groups of visitors to (CE)2. 

a-2\ 
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George ' s Parent * s y iaw Toward iCK) y , In March the evaluator interviewed 
George's mother. wfien she first heard about: (CR) 2 «ho was hesitant becauh 
the program was now and she had nothing to compare it with. However, she 
trusted her son's judgment about wanting to enter (CE)2. She now likes 
the E)roqram but wishes she had been informed earlier that George was 
behind schedule in his assignments. In her meetings with the (CE) 2 staff 
she feels she has received "100 percent cooperation" and has received 
full information aJjout her son's strengths and weaknesses. The only area 
she feels she doesn'c understand well enough is whether the (CE) 2 program 
qualifies students for college. She likes the idea that the staff have 
made clear to her son what is expected of him and has left the decision 
up to him about completing his work or leaving the program. 

By April her son has not yet made a firm career choice. He likes a lot 
of things. His explorations of varic^us jobs has helped. It gives him 
an idea of what careers to eliminate such as drafting and architecture. 
He has gotten good recommendations from his employer instructors. She 
feels that through (CE) 2 George has become more aware of his personal 
rights and the responsibilities that go with them, has become less shy 
and is better able to meet and mingle with people, and has improved h^'s 
public six?aking due to his talking to (CE)2 visitors. 

George's Views Toward (CE)2 . George, in discussing- his- experiences" in th 
program this year, said^, ""^CUEl 2 ^^^^l^ii^^s a lot of motivation that I have 
a problem with. I find it hard getting work started. It's teaching me 
what I need to know although it's making it difficult for me. At the 
high school I could get good grades without doing reports by getting qOv)d 
grades on tests. 1 can see now that the way (CE) 2 does it is the way ic 
IS in the real world." 

Because George was r,o far behind *n completing his (CE)2 requirements by 
the end of the first half of the .Jar, he was required to have 
conferences with the staff and his mother and the project director were 
contacted. Despite frequent warnings, he remained behind until finally 
in March he was suspended from (CE)2 for a week while he was required to 
produce a work schedule for himself to catch up on past-due work, and 
to dec^.de if he really wanted to remain in (CE)2. In an interview with 
the evaluator after the suspension, George said, "I never really thought 
It would happen to me. It made me realize what was going on.. .and 
forced me to schedule myself to be caught up or else." During the week, 
he reported having worked on three projects but not completing any. The 
staff, he said, were not too satisfied with what he accomplished. The 
following week he set up' a more specific time chart organized by 
individual activities within a project rather than workj-.'^g on only one 
deadline for an entire project. This, he felt, was r>ore effective for 
him. 

George indicated his feeling that his written and oral communication nkil 
increased this year. "I'm better able to express myself in'' less words. 
For example, on the front and back of the Exploration Package my writintj 
Xri becoming more com[jact . The Journal has also influenced my writing. I 
can talk freely with almost anyone now. For cxam£?le, when I spent twr) 
weeks with the state legislators (in Salem) I surprised some of them by 



talking in a per.sorial way witli them". In the past I was afraid to talk 
with important people." Also related to his communications skills, 
George felt that he had learned "how to cut people off from their lonq 
conversations when necessary." He also saw various benefits from his 
explorations. The food store exploration led to a job wh^ch he said he 
might keep while going to dental school. He felt other explorations 
have allowed him to make a possible career out of a former hobby such as 
writing. The exploration of photography he said switched the other way — 
from a career possibility to a hobby. 

In relating Basic Skills to his career experiences he felt he used 
reading more than math. He said he read books, learned new technical 
vocabulary such as in the area of bacteriology, and looked up terms in 
science books that he heard on the job site and then discussed the 
meanings with his employer instructor. 

The job site experiences gained this year helped George to learn more 
about himself and work values. As a result of his activities at an 
educational laboratory and at an activity center for mentally retarded 
adults where he felt the staffs worked closely together, George said, 
"j:*ve become more aware of a sense of loyalty to an organization and 
being part of a team." He also felt personally satisfied by producing 
something — a written product at the laboratory and the feeling that 
mentally retarded adults understood him at the activity center. He 
also realized that he likes to be kept occupied and left one exploration 
site where he didn't have enough to do in order to spend time at another 
where he could be kept busy. 

After graduating from (CE) 2 George plans to attend college and then enter 
a dental school program. George vindicated a number of reasons why he 
wanted to be a dentist including "the independence of the work, the 
money, the personal satisfaction it gives, the geographic, area I could 
work in, the type of work itself, the need that it meets, and the job 
security." He he; dirscussed his future plans with the (CE)2 student 
coordinator who is getting him an application for college. 

George made some interesting comparisons between his time at the local 
high school and his time at (CE)2. The "f are "much more personal 
and informal at (CE)2. They are more in\ ' ved in what I'm doing and 
what^ s going on with me as a person... I didn't know what my role was at 
the high school . At (CE)2 I know what's expected of me and when. At 
high school I was another face in the crowd. I'm more of a leader at 
(CE)2." Also George felt that scheduling at high school limited the^ 
areas he could explore whereas more areas are open to explore at fCE)2. 
"I'm like a curious kid peaking into a cupboard and seeing what's there." 

Of the thirteen competencies deorge was required to complete in (CE) 2 he 
completed three of them in the first three months of last year, one the 
first semester of this year and the remainder during his final semester. 
In fact he waited until May t.o complete three competencies and until 
June to finish the remaining three. Because he finished less than the 
required ten projects last year he was required to complete the balancq 
plus ten for his senior year. Of the sixteen projects done this year, 
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George waited until June before completing five of them. In addition to 
working on projects and competencies, George completed ten explorations 
this year and three learning levels. See Table 3 for the titles of 
projects, competencies and employer site experiences that George engaged 
m this year. 

o 

George's Progress as Shown in T ost Scores . The pre- and posttest scores 
for George indicate that he maintained his above average performance in 
Basic Skills over the two years that he was m (CE)2. The Self Directed 
Sgarch showed that his vocational preferences over the year las.t year 
^mained high in the areas of dentist and insurance investigator but that ' 
he added an interest in becoming a writer and working on an educational 
program. These last two areas were probably stimulated by specific learning 
levels that he had during the second semester. In completing the SDS, 
George indicates an interetrt and perceived competency in a large number 
of areas which appear consistent with interview d^ta collected ^f roiiL hiBv.- 
This was both an as.set and 1 iabi^lity . for him -sitrcetie Enjoyed a number 
of explojratlons but also found himself becoming interested in new projects 
before completing others that he had already initiated. 

On the Psychosocial Matu r ity Scal e, George showed a positive growth over 
the year in the areas ot identity and in commune at ion . This appears- 
consistent with information collected from his questionaire , interview.^ 
with him, and from an interview with his mother. On the Semantic 
Differential, George increased at least ten points over the two years in 
his concept of "me", "school" and "work" and decreased in his concept of 
"adults" and "decision making." Over the two years his concept "learning" 
remained high. 

The staff pre- and pos t-r^itings of behavioral traits showed George to be 
in the average range. He increased one point or more on the five point 
scale on only one trait, that of applying Basic Skills to work tasks and 
to avocational interests. He did not decrease by -more than a point on 
any trait. 

Evaluator's Reflections . The case study of George provides some good 
insights into the nature of (CE)2. The program is intended to appeal to 
a wide range of high school students including those who, like George, 
are academically talented and hold aspirations for professional .caruors . 
Students in (CE)2 are allowed to take courses at THS and integrate them 
into their total learning plan. 

Job sites for (CE)2 students seem to vary widely in terms of the amount 
of structure and close supervision they provide for stvj^ents. The match 
between an individual student's need for structure and the structure 
existing in a given job site environment are important consideration.^ in 
successfully placing students. In George's case he seemed to enjoy the 
less structured environment and the freedom to experiment on his own. 
Other students would probably have become highly frustrated with such a 
placement. 

At least .some students in {CK)2, such as George, are able to gain 
important insights into themselves and their values by reflecting on their 



"reaf world'* experiences at employer sites. It appears that there are a 
qroator proportion of students this year than last who are able to learn 
much about themselves from their experiences in (CE)2. 

The fact that Georyo was willing to speak up to an employer instructor 
when she offered him a job and aik for a higher salary because he was 
willing to work the odd hours app^.,ars to be a good sample of his feelinq 
self-confident, at ease with adults and experienced in the negotiating 
process , 

Some (CE)2 students are able to prioritize and categorize their 
occupational preferences through learning experiences, particularly 
tlirough Explorations at employer sites. For example, George's food 
store exploration led to a job which he might keep while going to dental 
^chodl^ Other explorations allowed him to make possible careers out of 
former hobbies such as writing, while the exploration of photography 
prompted him to view that as a hobby instead of a career possibility. 

The need to motivate* students to complete the program requirements appli 
not ojily to the less talented students but also to some with high 
academic ability such as George. The pressure ^nd guidance from the 
project staff helped him to realize that he must produce "or else." 
The staff were unwilling to settle for less than quality work. 
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* Bob 

Background . X Bob entered (CE) 2 as a junior. Early in his sophomore year 
he heard aj^out (CE) 2 but was not sure he wanted to join until spring. 
During the 1973-74 year he felt that the regular high school^ had "wiped 
him out." He stated that his grade point average dropped from 3.5 to 
.J.. 6 between his freshman and sophomore year an^ he wanted "out." His 
mother liked the idea that in (CE)2 Bob could work on his own and make 
his own 4eeisions. Leaving the high^ school meant separation from friends, 
some of whom d^scouVaged hira f^-om leavi)fiq. He felt he didn't know much • 
about {CE)2 until he arrived because helm^ssed the recruiting orientation 
at the high school. Recalling his earl| thoughts about {CE)2r Bob at 
first believed It was going tote easy. "Now I know it isA^t, because 
^ of the requirements I have to meet." 1 

Before entering (CE)2, -Bob had had several paying jobs, including cashier 
and projector operation assignments for a theatre, _ and work in electronics. 
Although he had not participated in any school or community' organizations 
he enjoys motorcycle riding, camping and outdoor' recreation. The (CE)2 
August testing indicated that Bob had above average ability in arithmetic 
concepts and study skills involving the usfe^of reierences an^ graphs. In 
reading comprehension and arithmetic applications. Bob is average. 

Bob-and <CE) 7 . A'{CE)2 staff member's assessment notes in October state 
that "his employer instructors report 'that he is an enthusiastic 
participant and approaches each new task, with interest and- zeal. Bob is 
very slow in completing writren work. He spends much of his learning ' 
center time socializing and very little in independent study. Bob's 
(CE)2 participation must be closely monitored. . .We will work with'him 
on planning his time and scheduling and meeting appointments.". Another 
staff member also felt that "time management s^ms to be a difficulty for 
Bob... and that he needs staff encouragement." 

One of the featui:es of (CE)2 to help Bob and many '=;tudents like him with 
"time management" problems is referred to as the program year, action' 
zones, part of the student accountability system. Basically it consists 
of establishing fixed minimal expectations for students in each of nine 
time periods throughout the year. Close thonitoring and feedback are given 
to each student and parent. A penalties aad rewards system, helps to 
round out the student accoimtabiUty system. For example- in February 
Bob failed to sign in and out at the ^learning center, missed an employer - - 
site without jailing to notify them, missed p scheduled appointment with 
a staff member and was behind in some of his (CB) 2 work. As a 
consequence, he had a conference with the -(CE) 2 staff, was required to 
submit a specific work plan to schedule his time, was monitored more 
closely, put on probation and was required to make up some' missing time. 
A copy of the work plan that Bob developed was given to his parents and 
. to his project director so that they could all be informed of his plan 
-and help him to follow it. 

^Over the year Bob completed: six projects (and worked on two which wore " 
lot completed), fivp explorations (two others were not coirpleted) , one 
learning level and eight competencies. A description of these is 
contained in Table 4. ' ^ 
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Projects \ 


Sept Oct Nov Dec Jan Feb Mar Apr May Jun 


Critical ThinJcing 1 

Functional Citizenship 1 

\ 

Pe^^nal/Social \^ " 1 

Development \ 2 

Creative Development 1 

Science ' \ i 
Science \ 2 
ptKer ,^ \ 1 


1 ^1 (CE)2 i-or You 

• 

« 

^' 1 — Where Do I Fit In 

^^^^^^^^^1^ What Can I Do About Me 

Milk & Honey for Fufi and 

Profi t 

1 li^on't Just Siand Then 

Do Something 

I Was a Teenage 1 [Scientist 

Nutrition-Organic Foods \ » 
I LA 1 1 Comm^i ca ti on 


E^)loyer; Sites ^\ 


Exploration ^ 1 

■ " '\i 

4 

. 5 

6 

J ' 7' 
liPiarning Level 1 


U Equipment Control Manufacturer 
\- Marine Supply Company 
|— C/3evroiet-/?eaier 's Service Deptl 

1 Aircraft Construction Company 

1 — j Audio-vi?sual Compciny 
» — 1 Music Equipment Company 

^ . 1 — \Food Cooperative 

\ 

' > Food Cooperative \ 


Competencies 


Credit 1 
Checking Account 2 
Insurance ' 3 
Income Tax 4 
Budgeting 5 
TOysical Health 6 
'Emergencies 7 
Electoral Process 8 
Government 9 
Individual Rights 10 
Public Agencies 11 
Employment 12 
Auic^Qoblle 13 
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In November this evalaator observed Bob as he reported to an employer 
site for the first day of his^ exploration level at that site. Bob 
arrived at 9:10 a.m. and apoloqized for being a little late because of 
car troubles. The employer instructor, who supervises the manufactur iiiQ 
section, introduced himself and sf>ent ten minytes' telling about the 
nature and history o'f the company that produces musical eqiip^ment. Thi^ 
was followed by a thirty minute guided tour of the^site. Bob took some 
pictures during the tour and^ observed employees at work, the end of 

the tour the employer instructor stated that he had some work to finish 
and allowed Bob to continue observing employees working in the elecjAronics 
section. Bob appeared comfortable in observing them unobtrusively and 
asked a few questions of one employee. 

Two weeks following the observation of Bob, this evaluator had . an 
extended Interview with him. Bob stated that he had returned to the 
jnusic equipment company for two mbre days of exploration in- December and 
intended to write up the Exploration Package and return to the*' site to 
have the employer instructor there review and approve the write up. Bob 
related that he had always had an interest in electronics and scund. . 
He h^d heard before that tnis company didn't ei^ipha^ize quality but found 
fromliis exploration that they did. Bob was ^re interested jn what the 
company did than in information about a particular career in t .at area 
since he already had a background in acoustics, electronics c d cabinet 
making. One thing that Bob would have liked to learn from his 
exploration that rie didn't was about new designs for sound equipment.- 
He recognized that the company's security over new design information 
prevented his getting this information. However, he continues to get 
information about sor.nd equipment through magazines, books, writing, to 
companias and talkinq with people. He has ^done ^ these things in 
connection with building his own equipment and, reported t\}at he has a 
whole room at home full of electronics and sound equipment magazines. 

Bob felt that prolduction jobs in the sound equipment business would be 
interesting to him a^ a short term job but not on a long term basis. He 
likes the "informal opport nity to talk with fellow employees, not having 
to punch in and out for breaks and lunch," but^ felt "this type of v/Ork 
could become boring.** However, the ecjuipment design positions would be 
a long term interest for him. 

\ 

Similarly, Bob has explored a machine shop assembt'y worker position at 
an aircraft coi^npany and found a real dis1 i1ce for the job because it has 
a "production-push atmosphere, is dirty and boring." The dosign^of 
equipment and supervision of repair would interest him and he' discussed 
thq training and work experience steps necessary to obtain such a 

position with that conpany. 

> 

In discussing basic skills required for the jobs Bob had already axplored, 
he felt that he already possessed the essential basic skills required but 
would need on-the-job training. 

In the future Bob hopes to take several courses at a community collf^qe 
while maintaining a full-time job "that pays okay and where people treat 
me right." He has already discussed his future plans with ^^arcnts. 
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friends and a • f ew 2 staff. The {C^) 2 staff with whom he hns talked 
have listened to his point of vieW but "haven*t been of too much help 
yet becau<5e I to do more thinking on my "own fipst." 

I 

Bob's Views Toward (CE):?. A few things in (CE)2 bother Bob. He dislikes 
the delay m getting job sites and the conflict sometimes Existing betwtion 
project requirenients and job site work. He has found it di/ficult to 
negotiate changes in his preprcpared pro jects, with his learning manager. 
Bob felt that a better orientation of students new to (CE)»2 needed an^i 
that it took him three or four weeks to understand what was really expect(-d 
of him in (CE)2- Bob also had criticism of some of the employer instructors 
at exploration sites. "A lot of the people you get around ... they just 
don't talk very much. They won't tell you very much or even try to make 
the 30b interesting. And I've been in a few troubles at job sites where 
I've jyst been bumped around- and just been told to go here and go there 
and. . .by myself .. .Bored to death. . .Falling to sleep at one spot." On 
the other hand, Bob likes the -way "(CEl^^deals with you from the start 
and helps you wdrk on things whereas as tthe high school they wait until 
you'-get into trouble or until the end ^Jr .t^he semester and then give you 
feedback." He felt that some of -the= greatest strengths of (CE)^are in 
learning about different jobs and ir learning how to get along w^ll with 
others. - , 

•- • 
In rating .the effectiveness of (CE) 2 on a questionaire in May, Bob 
indicated that he felt his (CE)2 experiences were of little or no hel^/ 
in learning how to find and keep a job and* were of little help in 
improving reading skills. However, he rated his (CE)2 experiences as 
most helpful in: getting along with others, improving communication 
skills, becomin<^ acqudirtted with a broad range of "resources to use in 
gathering information for VfOrk and decision makiug, in learning to take 
responsibil^ity for nis own actions and in becoming more open to ideas anri 
values ^different from his own. 

Bob s;"eat a good deal of- tiipe this year in the community. In addition 
to his explorations and learning levels at employer sites, he r<^ported - 
visiting the ^iublic library about 30 \:im^ during the year. He also 
-Visited a museum, a* local cc^llege or> Xmiyerni^y and attended a public 
meeting, ^ob' stated that af he h^d i^ *to do over again, he would 
definitely decide to participate^ ifi (C£)2'.^'- In comparison with the regular 
high school program, felt that''(Cfi)2 provided him with much^ more 
opportunity"* to learn about occupation's, about the same opportunity for 
-/general .learning, and somewhat gret^ter motivation to learhi 

Bob's career prt^ferencg^ changed several times over' the year. "'His (CE) 
application completed . in April 1974 indicated interest in being a 
conservation officer or^-theater^ operator*. Interests at the beqinninq « of 
the year from the C areer Inforrha jifcon System questio'Hjaire iru-luded ^^rnali 
business operator; drafting, quality cbntfol^ radio repair and truck 
driving. In a fall interview with .the learning manager, Bot> indicated 
an .interest in auto repair, projector opera^tio^ and electronics . In 
interviews ^ith the evaluatot seveiral pointp during the school year, • 
Bob indicated he w^s inter^ested 'in electronic design and also in 
operating a food cooperative or small store* ^with a triend. By the end 



of May, Bob retained his interest in these two career areas but also 
mrtit loned an interest in receivinq four weeks of ujnion training in 
f'Xplo?ii>^es and blasting . His latest use of the Cilreer Inform ation 
System (CIS) computer terminal led him to consider the job of "powdermat^. . " 
Bob stated that it pays about $1,000 per month and involves movinq a lot 
whichi he likes. '*^It may become an obsolete job in a few years but it 
would Li fun to do for awhile. I don't'^see sticking with one 30b forever." 
According to Bob, he used the CIS on hib own about once a week during the 
first semester and about three times the second semester. 

\ 

A learning level at a food cooperative occupied several months of Bob'b 
time during the second semester. During this period the evaluator 
observed his working at the coop two times, interviewed two gf his 
employer instructors and discussed the learning level experiences with 
Bob, While at the coop his employer instructor certified that he had 
acquired or practiced skills in: operating a cash register, using 
grocer* £ scales, ordering from wholesale, stocking shelves, checking 
incoming orders against a bill of lading, bulk packaging, marking up 
prices,* dealing with the public, investigating health regulations, 
researching wholesale files that list where and what they supply, 
observing the bill paying and bookkeeping system, and computing monthly 
operat'ng cost^s. In addition Bob indicated that he had investigated 
sa^fety regulations regarding the coop, read old newspaper clippings in 
the file cabinets that traced the history of this particular coop, and 
rt 1^1 some journals dealing with food nutrition and trends in the coop 
movement, 

Wliile at the coop he became a regular itiember and felt he was treated 
like a regular coop volunteer. After learning all the jobs performed by 
volunteers he was given responsibility for training new volunteers and 
according to his employer instructor "they seemed to understand his 
directions well." She also indicated on a written student performance 
review that Bob "is slowly gaining self-confidence and can use the skills 
and knowledge he 1^ acquiring without supervision. He is an unusually 
fa^t .learner . " In an interview she indicated that Bob's improvement in 
self-confidence and in his ability to deal with people were two of the 
most important things he had gained from his experiences there. She 
added that "he is more mature than most (CE) 2 students. I have enjoyed 
working with (Bob) and can rely on his handling the store when I'm not 
there." 

Since Bob is thinking of possibly operating **is own food cc^h\j with a 
friend after graduating from school, he has spent extra houi at the 
coop and hdS undertaken several (CE) 2 projects relatec to the poop. One 
of these projects deals with am inurpduction to operating a small business 
in the Area of the food cooperative ; another deals with food nutrition. 
In looking ^or materials on nutrition he used some materials' at the coop 
and planned to obtain others from the Hillsboro library. WJjile talking 
with Bob about h^s possible future in operating a coop he indicated his 
(general interest in this area was related, to his desire to be "near to 
people" and that he liked the simple approach used in running this kind 
of business. "It's not much ot an income maker but enough ''tro keep 
you going." In discussing more about hiis system of values. Bob stated 
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that he wasn't interested in biq pay or in having luxury items. : 

An area that Bob foit he had grown a lot in this year was personal 
coiranunications. "I cart talk with people I need to now... I'm better 
able to let people sec my point of view. I feel that I'm more open | 
minded tnan my parent?.. For .example, when my friend and I are designing 
somothirtg we ar« open to suggestions from others and zty to consider ^11 
pointo of view before beginning the project." J 

Bob's attitude toward adults and work values was further revealed wher:i he 
said, "Many adults don't care how something works they just use it. ^ 
Younger people are more into how it works. The adults at (a control 
eguipment manufacturer where' ht Mad an exploration) are exceptions. 
I'm glad I know something about elect r lies now so if I work on an 
assembly line, I'll get more jot satistaction because I'll know how things 
work . " 

Parent's Views Toward (CE);? > How do Bob's parents viev^ (CE)2? When they 
first heard about the program they felt it would be good for Bob to learn 
by doing. His mother wished the program was available when she went to 
school.! Although they were pleased with what Bob was getting from the 
prograir they wished he would do more with it and explained that "he 
doesn't finish things like paperwork." His parents have had several 
meetings with the iCE) 2 staff and appreciate the fact that the staff are 
"ver'- open and don't try to cover up things," 

Wliile Bob seldom talked to his parents about \nigh school or (CE)2f he has 
talked about his experiences at one music equipmerc company and at a food 
coop. His mother infiicated that Bob doesn't know vhat career he wanto 
but (CE)2 i^ helpingj him "narrow the field." 

Bob's Progress as Shown in Test Scores . A review of Bob's pre- a;id 
posttest scores on the Comprehensive Test of Basic Skills indic-ates that 
he went from a grade level equivalent of 9.5 in reading comprehension to 

11.5 over the year. In arithmetic concepts he decreased slightly from 

13.6 to 13.3 and in, arithmetic applications he climbed from 9.6 to 13.4. 
His pre- and posttest study skills scores were above the 13th grade 
levdl. On the Self Directed Seat^ch , Bob indicated a better abilicy to 
discriminate between careers he liked and those he didn't like by the 
end of the year. Also he rated himself higher in teacher ability and 

in math ability at the end of the year. On the semantic differential, 
Bob rated th6 concept of adults lower at tie end of the year but rated 
schoj^l and decision making as higher tham at the start of the year. The 
change in attitude toward the concept school increased 27 points (2.5 
standard deviations) over the year which indicates! that he felt more 
positive toward (CE;)2 than toward his prior schooling. The 9 point 
decrease in attitude toward the concept of adults may be due to a 
greater familiarity and therefore realistic view of them. His attitude, 
however^ toward community resources which would include employer 
instructors, tended to increase slightly over the year. On the 
Psychosocial Maturity Scale Bob decreased slightly over the year in his 
identity score and ^increased in his score" regarding tolerance for people 
with different views than himself. The pre-* and post-staff ratings of 
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student behaviors indicated that Bob, while low in certain behavior 
traits at the beginning of the year, had increased at least' one point on 
a five-point scale in: knowledge of his own aptitudes, interests and 
abilities; ability to apply this knowledge to potentialr-e«reer interests; 
ability to initiate program- relat-ed UeTiaviors; and his understanding of 
another person's messages and feelings. He did not decrease more than a 
point on any of the traits. 

As a returning senior in iCE) 2 next year; Bob is looking forward to 
engaging in a learning level in electronics and to continuing m the 
program. 

Svaluator's Reflecti ons. Bob's recurring problems in manaqmq time are 
typical of many students in (CE) 2 as is his preference for employer site 
experiences as opposed to other program expectations. His case 
illustrates some meaningful "real world" understanding that iCZ) 2 
students are gaining at certain employer sites such as the ability to 
identify a "production-push atmosphere," or that certain jobs are "dirty 
and boring. " 

Bob's vocational uncertainty is also typical of a number of adolescents. 
However, unlike a number of other vocational or career education programs, 
the (CE) 2 staff did not push him into a ptematurc decision about a single 
career bii+: instead encouraged him to explore a number of options. The 
use of Holland's SDS and its underlying theory of career development 
indicated the high congruence of career interests expressed by 3ob and 
explored this year through (CE)2. Bob has used the Career Information 
System more frequently than other (CE)2 students this year and seems to 
have been influenced by the information provided by this system. ^ 

Although (CE)2 students are not pc*id for their work experiences at 
employer sites it is interesting to note that some of them were given 
adult responsibilities. For example at the food coop. Bob was given 
responsibility for training adult volunteers and was also placed in charge 
of running the store when the manager stepped out. These experiences 
undoubtedly influenced Bob in changing his self-estimate of his teaching 
ability over the year from low to high on the Self Directed Search . 

Another point of interest uncovered by the case study of Bob and several 
other students are the effects that seems to come from the employer site 
experiences of working with a variety of adults. Students such as Bob 
appear to become more perceptive in viewing adults in a realistic way and ^ 
in seeing how widely different they can be. For example, tViis case study 
quoted Bob's stereotype perception of adults as being willing to work with 
things without understanding how they operate and yet Bob was able to 
identify some of the employees he had observed as exceptions to his 
generalization. 
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Appendix H 



EVALUATION. OF CASE STUDY STUDENT PROJECTS AND PRODUCTS 



Thirty-nine student pro]ects and* 31 student written products* complotod by 
the six case study studen* selected by stratified random sampling wcro 
reviewed and evaluated . external e valuator (a curriculum specialist 

from a neighboring ' iGtrict) . Nineteen were^ prepl^inned proioct?^ 

and 20 were indivi ^anned projects. A Student Project Evaluation 

Form (this Appendix, ^ ,,^^«jS H 3-5 ) was developed by NWREL to record 
ratings of project appropriateness , content , level o^ integration and 
individualization and to record ratings of the quality of the product. 
Profiles on each of the six students were prepared and given to the 
evaluatoi to provide a background against which to rate the project and 
product . 

The average rating of student projects on all dimensions was very hiqh 
(above 4.50 on a five-point scale), but the reviewer's evaluation is 
perhaps best summarized in the reviewer's own words after 'spending six 
days on this task. 

My reaction to these (CE)^ student projects as a learning 
activity is one of enthusiasm and support. I especially 
liked the manner in which on-site career exploration and 
experiences were integrated with constant reinforcement of 
- learning of the basic skills in reading, mathematics, and 
communications. So often students are unable to see the 
need for or the relationship of these skills to success in 
the world-of-work until they come face to face with it in 
an actual work situation. These project activities offer 
to students not only the opportunity to explore interest 
areas for possible vocational careers, but also they allow 
them a chance to become aware of vocational areas that do 
not interest them for one reason or another. Perhaps the 
gre^atest impact that I see these projects making is the 
bringing into a realistic focus many of the concepts, terms 
and life skills objectives that students have heard about 
and read about but which have seemed so meaningless in the 
traditional educational environment. 

The reviewer cautioned that the ratings of how well th6 projects caoitalizod 
on student interests an^ how tailored they were to student abilities 
(questions seven and eight in the Student Project Evaluation Form) may 
be misleading becaus^ of her limited knowledge of the student's involved. 



* A student project is a 'record of a student's planned learning 
experiences' in one of the tife Skills areas that are usually 
„ carried out on employer and community learning sites. A product 
is the *tudent*s output from the experiences gained and is often 
in the form of a written report. For a more detailed. description 
of student projects see pages 223-258 of the EBCE Curriculum and 
Instruction Handbooks dated December 1974. 
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However, based on the knowledge she did have, she ^elt the pro3ects 
"could be made appropriate to practical'' any level of ability. The 
criterion leveJs in some cases seemed a litule high, but not unattainable." 

The reviewer's ratings of student products were slightly lower than thof^c 
for the pro3ects but still very positive (all above 3.79 on a five-point 
scale). Very few products received a negative rating. 

An analysis of the student time involved in the completion of the products 
shows that 36 percent of the projects were begun during the first three 
months of the year, 33 percent during the middle three months and 31 
percent during the last three months of the school year. Eighteen percent, 
39 percent and 4 3 percent of the projects were completed < during the same 
three time periods. The amount of time (calendar days) it took to complete 
the projects ranged from 6 to 266 days with the average length of time 
being approximately two months (59.8 days). 

Correlational analysis. revealed no relationship between the elapsed tine 
a student spent on the project and the products rating. The dates of 
all pro3ects were deleted from the projects and products so that the 
independent rat^r was unaware of when each project was completed. The 
ratings of products begun later in the year however were higher than 
ratings for products begun earlier in ^he year. Chi-square analysis 
indicated no significant differences in ratings received by the 
preplanned projects versus the individual projects. 

Shown on the following pages -is a tabulation of ratings on the Student 
Pro3ect Evaluation Form. Suggestions made by the outside reviewer will 
allow for the refinement of this form for the coming \^ar and for 
improvement in tliO reviewing process itself. These suggested chanqes 
will be incorporated in the EBCE Evaluation. Guide Handbook being develo{^od 
by NWREL this year. 
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student Name 



CASE STUDY 
Stu dent Project Evaluation Form 

Life Skills Area 



Project Title 



Starting Date 



Completion Date 



Total 

Time (days) 



Preplanned 



or Individual 



PROJECT EVALUATION 

1. Are the project activities designed to help the student meet the 
specific objectiveG of this Life Skills area?* 



Definitely 
No 

Li. 



Definitely 
Yes 

AJ 



36 



Mean 
Rating 

4.86 



Comments \ 



2. Dfc the project activities integrate skill development in multiple 
Life Skills areas?* 



Definitely 
No 

LL 



Comments : 



Definitely 
Yes 



5 8 26 



Mean 
Rating 

4.77 



3. Do the project activities meaningfully incorporate the use of Basic 
Skills in a way to promote growth in communications, reading or 
mathematics?* 



Definitely 
No 



Definitely 
Yes 



2 11 26 



Mea n 
Rating 

4.81 



Comments : 



* See ' jogram ^utcome Goals 



\ 

* Numbers shown below the 1-5 scale represent the frequency of ratings 
at that level. In some cases the reviewer rated certain projects 
between whole tiumbers such as 4.5. 



Is there a relationship between project activities and Career 
Development outcome objectives?* 



Definitely 
No 



Definitely 
Yes 



2 3 9 25 



Mean 
Rating 

4.73 



Comments : 



5. Was the employer or coromiinity site used productively? 



Def i^nitely 
No 



Definitely 
Yes 



1 2 5 23 

Employer or Community Site Not Used 
Comments : 



Mean 
Rating 

4.79 



Do the project activities utilize a variety of resources in a integrated 
and meaningful way? ' / 

Dtefinitely Definitely Mean 

No ' Yes R ating 

I 1 2 3 4 5 I 

1 5 11 22 4.69 
Comments: " 

Is the project designed to capitaMze on student interests? 

Mean 



Definitely 
No 

Ll 



Definitely 
^es 



1 



2 7 10 18 



Rating 
4.50 



Comments : 



8. Are the activities and the criterion levels for those a^.tivities 



appropriate for the stt-dent's abilities? 



Definitely 
No 



3 , 



Definitely 
Yes 



1 3 4 31 

No Criterion Levels Specified — 0 
Comments : 



Mean 
Rating 

4.82 



* See Program Outcome Goals 
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PRODUCT EVALUATION 

9. Does the student product havo the technical quality (e.g., legibility, 
grammar, clarity, etc.) that you would expect of a student of his/her 
ability^ 



Definitely 
No 



Definitely 
Yes 



5 9 8 



Mean 
Rating 

4.08 



Comments: 



10. Does the student product communicate well? 



Definitely 
, No 



Definitely 
Yes 



1 4 3 9 6 7 



Mean 
Rating 

4.03 



Comments: 



ERLC 



ir. Does the student product indicate that he/she reached the criterion 
level specif i^^d for each activity? 

Definitely Definitely Mean 

No Yes pating 

11 2 3 4 5 I 

111146837 3.82 

Criterion Levels Not Specified — 8 

Comments: 



12. How would you rate this product in terms of the student's demonstratcsd 
ability to integrate his/her experience? 

No Indication Definitely Mean 

of Integration , Integrated Rating 

Li 2 3 4 5 I ► 

11 2 8 5 11 3 3.90 

Comments : 



13. Given this student's ability, what is your overall evaluation of the 
product? 

Definitely Definitely' Mean 

Negc-tive * PoBi* Ive Rating 

( 1 2 3 4 5 I 



Comments; 



4 6 10 7 2 3.79 

^ 
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FY 75 (CE)2 EXPLORATIONS AND LEARNING LEVELS 
BY OCCUPATIONAL OUTLOOK HANDBOOK CLASSIFICATIONS 



Explorations Learning Levels 

Industrial Production and Related Occupations 



CcUsinet Maker 7 

Auto Body Painter 3 

Gunsmith " 3 

Machinist 3 

Assemblyman 1 

Blacksmith 1 

Photo^fraphic Processor 1 

Photographic Retouching 1 

TOTAL 20 



Auto Body Painter 
Cabinet Maker 



TOTAL 



Office Occupations 
Attorney 

Insurance Adjustor 
Bank Teller 
Clerk 

Legal Investigator 
General Office 
IBM Field Engineer 
District Attorney 
Legal Secretary 
Casliier 
Accountant 
Secretary 
Keypunch Operator 
Con^uter Programmer 
Data Processing 

TOTAL 

Service Occupations 

Patrolman 

Beautician 

Fireman 

Telephone Operator 
Animal Boarding 
Animal GrooDing 
Day Care Worker 
Waitress 



11 

6 
5 

3 « 

3 

2 

2 

1 

1 

1 

1 

1 

1 

1 

1 

40 



11 
8 
6 
7 
4 
4 
3 
3 



Insurance Adjustor 
Attorney 
Accountant 
Computer Programmer 
IBM Field Engineer 



TOTAL 



Day Care Worker 
Fireman 

Animal Grooming 
Telephone Operator 
Patrolman 
Beautician 

' TOTAL 
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Explorations 



Learning Levels 



Service Occupations (continued) 
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Cook 

Deputy 

Dispatcher 



TOTAL 51 
Education and Related Fields 



Teacher 
Librarian 



TOTAL 

Sales Occupations 

Grocery Clerk 
Sales Clerk 
Re4l Estate Sales 
Auto Sales 

Gas Station Attendant 
Warehouse Sales 
Motorcycle Sales 
Lumber Sales 

TOTAL . 

Construction Occupations 

Electrician 
Carpenter 

Building Contractor 
Framer 



30 
3 



•^33 



7 

6 
•2 
2 
2 
1 
1 
1 

22 



2 

2 
1 
1 



TOTAL 6 
Transportation Occupations 

TOTAL 0 

Scientific and Technical Occupaj!:ions 

Lab Technician 21 
Game Manager 2 
Music Recording . ' 2 ' 
Animal Training i 
Draftsman 2 
Media Productions i 
Audio-yisual Specialist 1 

TOTAL 30 • 



Teacher 

Teaching Assistant 
Librarian 

TOTAL 



Grocery clerk 
, Sales Clerk 
Real Estate Sales 
Lumber Sales ' 



TOTAL 



Framer 



TOTAL 



TOTAL 



Lab Technician 
Game Manager 
Drafts.nan 



TOTAL 

J) 2 



10 

" 1 
1 

12 



. 1 



6 
1 

1- 
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Explorations 

Mechanics and liepairmen 

Mechanic 34 

Welder 6 

Telephone Installer 4 

Telephone Splicer 3 

City Maintenance 3 

Auto Body Worker 1 

AV Setvice and Repair 1 

^ IBM Maintenance 1 



Learning Levels 



Mechanic 

Telephone Splicer 
Telephone Installer 
City Maintenance . 



9 
1 
1 
1 



TOTAli^ 

10. Health Odcupations 

\ 

Nurse 

Emergency Medical 

'Technician 
Veterinarian 
Dentist 
Hy^j.eniSt 
Optometrist 
Physician 
' . Physical Therapist 

TOTAL 

11. Social Scientists' ' 

TOTAJ. 



53 



10 

r 

9 
8 
6 
2 
2 
1 
1 

39 



TOTAL 



Dentist 
Optometrist 
Veterinarian 
Emergency Medical 
Technician 



TOTAL 



TOTAL 



12 



2 
I 

1 



12. 



13. 



Social Service Occupations 

Counselor 17 
TOTAL 17 
Art, Design and Communications 



:ouns^lor 



TOTAL 



Florist 


9 


Florist 


Interior Design 


5 


Photographer 


Disc Jockey 


9 . 


Reporter 


Photogripher 


15 


Journalist 


Journalist 




Designer 


Designer 


8 




Landscaping 


^ 2 


. *r 


\Jliter • ' 


3 




Newspaper Rl'porter 


4' 




TOTAL 


57 


** 

TOTAL 



- 5 
5 
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Explorations 



learning Levels 



14. Other 



Farmer ' 4 

Raceway Manager 1 

Navy Rqcruiter 2 

Manager 7 

Football Player \ 

Warehouseman ^ 2 
Small Business Operator 1 

Army Recr lit^r 1 

Travel Agent 3 



Manager 
Musician 

Srtall Business Operator 
Warehouseman 
Army Recruiter 
Travel Agent 



TOTAL 



22 



TOTAL 



5 



Appendi x J 

BEHAVI.CiRAL OBJLCTIVKS OF THE ^ (Ci:) COMPETENCIES 



0 



In Chapter II of the evaluation report data are presented regardinq thv 
number of students who- were certified by community people as having 
succassfully completed each of the 13 (CE)^ competencies. To give tho 
reader a better understanding dY the scope o-f work involved, the 
activities and criteria required for each of the competencies are 
listed in this Appendix. 

^' Tra nsact Business on a Credit Basis . 

A. The student will explain "to the satisfaction of a bank officer ^ 
the terms and conditions of the bank ' s • credit card,' including 
an exploration o.f credit limits and interest charg^s^i 

B. The student will, when presented with hypothetical or real ^lata 
^ ' about income and current debts^ complete an installment 

contract to the- satisfaction of a bank loan offtcer.. 

2. Main tain a Checking Account irj Good Order ' 

A. Given the form, the studeht wili make* application for opening a 
checking' account^. This will be done to the satisfaction of a 

- , bank officer; 

B. The student will' demonstrate to. the satisfaction of a bank officef 
the ability to write a t:Heck correctly. 

C. The student will demonstirate a basic understaju ing of checking 
account pfocedures to the satiaiaetion of a bank officer. 

3 - Provide Adequate Insuranc e fdr Seif^ Family and Possessions . 

A. Given a set of hypothetical data about family members, possessions 
income and age, the stude;it will explain the conditions of the 
plaD for each category of. insurance (health, life, automobile 
and property insurance pl^ns) .to the Satisfaction of an* insurance 
agent. T ^ , • ' ^ 

4 . File "state ^nd Federal Income! Taxes . 

A. Given a set of ^hypothe.tical data ihcludirtg income, occupation, 
interest payments, family deductions , property and age, the 

required forms to the satisfaction of 



student will complete the 
n 



an income thx ^fficial. 



5 . Budqet Time a r>d Money £f fectiV ely-'. 



/ 

Tne student will plan, imitlement and record his schedule for a 
perio<^ of seven' days. He will bqdget time for prbgram activities, 
leisure time, tK^el a-^d jfamiLy responsibilities*. His plan and ' 
record of the ^Ip^mentat^on w^ll be completed to the satisfaction 
of the learni'hg^anjMgr . I y^' 
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B. Usinq hin own family ana household, for basic data, the stuaent 
will plan -a budqet for 4:hroG mc^nths to the satisfaction of a 

homo econorni st . 

• ^ 

Maint ^iji^ Uio B> ilLi'iiygJL^LL j^li^llllj^^and^ JM^ ^ Appropriat e Use of 
Leisure Time. . • ^ : 



A. 



Given an assess,ment by a^qualified^.expert (certified P.F. - 
instructor), the studt^nt will identity ^ health and recreation 
needs; o.g., weight reduction oV-gain, increased, strength and 
enduranco and recreational use of leisure time. Based on his 
physical profile, the student' will develop a physical fitness 
and recreational piogram leading <o imprt)vemerrt in the deficient 
areas. The student will be certified byr' the expert when ho 
reaches his goal in each of the deficienV areas. 
B. The student i^ill select two^activities^^wljich he will participate 
in over a period 'of three months.' He will outline, his plan, 
^ and submi't a report on the completion 'of the activities to the 
sat IS fact lop of |thp learning ^manager. ' - ' 

Res£gnd^p£roj^^^^^ and . Physical Health Emei-qenci es . 

.\ . (> ^ . • /• ^ 

A. The student -will Vtline fire emergency procedures by participating 
in a seminar, to the satisfaction of a local fire officer. 

B. The student will explain to the satisfaction of a police officer 

» appropriate citizen ^action £h >^t least five emergency situations. ' 

C. The student will suqce^sfully pa?s a basic first aid test and 
"participate in a first aid seminar. 

* ^ . ' - / " 

^Participate in the Ele<;toral Proce ss. " ' ^' 

A. Given hypothetical' data about age, occsaipation and residence, plus 
information about candidates, the student will complete the ' - 
registr^ation and^'ballot forms to the satisfaction of a registra-r. 

B. Given two kinds of ballot measures, the student will dxscuss his 



analysis'ofthe pros and ^cons to the ^satisfaction of _a3ep?esent:at ive 
from, the L^iaguo of Women^Voters .. . . " ^ ^ 

>Ur^dgrstanx 3 the Ba sic Structure an d Function of Local Government 
^^^^^ , , ^ ' ' — 

A, The student will select a representative from each of "the Xec,islativo 
and executive branches of local ^government ,^ and will ejcpl^in the 
representative's role and responsibilities ta the satisfaction of. ' 
that official. - 

B. The student will observe the legislative and%xGcutive branches of 

^ local g<?vernment in operation by attending a city council meeting. * 
C: The student will select an issue where lobbying efforts were 
clearly involved, and will explain the effects of the lobbying 
. effoorts to the satisfaction of a professiondi special interest ' 
lobbyist. 
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1 0 . Lxplai n_ ''our ' >ir \ Lega l Ki ^j) \ t ul_ Kepj^onsibi lities . 

A. The btud^-^Dt will explain to an attorney the various riqht'--. ^ 

« 

cjuarantooti him by the constitution. 

B. ''nven hypothrt ical, or real problems involving the abuse of t ta- 
•consumer, the student will explain consumer protection laws and 

the use of <:onsumer prelection agencies tc the satisfactioTi of 
a repr^sontat iv^^ of ^ consumer protection agency. 

11. Mak 0 A| 1 c^^/J a t?_ Us e^ f A" \ ij j1 ic Agencies . 

A. The student will make api)lication tor and secure a Social Security 
Card. 

B. Usmq hypothetical data the student will complete application for 
Unemployment Compensation-. ' - 

C. Using information available at the county courth9use the student 
will list the followin<j information abc^t his present place of 
rej^idenco : <y *" 

1) assessed valuation , ' 

2) property tax amounts 

3) zone designation ^ ^ ™. 

4) t^^pe of sewer service 

Sli all 'assessments against that property (sewer, -street lighting,. 

^fire district, wator district, roads, etc.) 
6) all covenants 

12*. Make Appli cation for E mplo yment and Suc cessfully Hold a Job . • 

A. ^The student will prepare a resume-> have an interview and be hired • 
by a personnel manager,, or employer, or an employment service 
counselor. 

B. For a specified period of ftime, the student will perform to th(^ 
satisfaction of the employer, adhering to normal working 
conditions, rules and regulations expected of employees. 

13. Operate and M amta iji^ an A ut omobile . c • 

A. The student will pars tj:e Oregon State written and driving tests 
to the satisfaction of the Vehicle Division Examiner and will 
secure a driving permit and license; 

or: 

Upon parent request, tho student will pass the written portion 
only, to the satisfaction of the learning manager. 

B. The student will develo{3 a maintenance program for a real or 
hypothetical automobile to the satisfaction of an automobile 
mechanic. The»student will demonstrate the chanciinq of a tin^, 
replacement of fuses and describe winterizing techniques. 
The student will describe to the satisfaction of a representative 
of the local police department, the emergency techniques used in 
case of auto failure on a freeway. ^ 

D. The student will demonstrate defensive driving techniques to the v 
satisfaction of a driver training in.structor. (Except for student 
selecting second option in A above — then verbal explanation 
acceptable.) ^ . 

.'i7. ■ 




The student wii I li -.t to th(^ satisfaction of the ^earniay manager 
all of thi> costs of puiH'ha'^iinq, in!5uring and maintaminq for 
oru.^ y^Mr,. a real or hypothr^tical automobile, including interest, 
maintenance and depreciation costs. 
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Appondix K 

f 

TABULATED KESPONSBS /tO THE EBCE IMPLEMENTATIoK^ 
ThlAINING WyHKSHOP QUESTIONNAIRE . """^ 

The qucscionnairc > from the week-long EBCE Implerrentation Workshop in 
March are tabulated below. The results are given below for tjie eight 
participants. 



1, Prior to arriving here, what, if any, were you r expectations for 
this worksho p? 



How well were your expecta tions f or t- his wo rks^hop met? (circle one)^ 

If ypu circled 1 or 2 , j^le asc explain wh y and what might have been 
changed to i mprove the workshop . 

(The expectations for each participant 'when stated, ar e given in the 



^e^ coTumh. The mean ratings of participants and suggested 
improvements, if any, are given in the right coluiqn.) 



-many discussions; leisurely 

pace and enjoyment 
c 



— see the whole operation as 
much as possible, see kids 
working and talk with staff 
members 

--not really sure what the 
expectation was going to be; 
I had no information as to 
the content of the workshop * 

— assistance in handling 

localized concerns; develop- 
ment of skills in utilization 
of the instruments . 

- -havp experiences that would 
help me uTiderstand the ^ 
implementation of the (CE ) 
program, both technical and 
administrative 

—hoped that I woulJ come away 
with a tnorough understanding 
of the (CE)^ program and 'how 
to implement it in... 



Very Poorly 

i 1 2 ( 3 ) 



Very Well 

i LJ 



(could have been less planned so 
that there was more freedom to 
make some choices) 



u. 



u. 



©I 



u 



(more explanation of rationale 
behind instrument^ and processes) 



I 1 t )2 3 Q 5 ) 
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--expected to i;oe the (CK)^ * 
prorram in op*j ration which 
wotfid show me how the" various 
irtsttument:^ (handbouk:i> , etfc.) 
are used; the workshop should 
give me a look at.tCC)^ arf to 
how It afll fits together. 



-to have direct contact with 
people, involved in the 
projects: thg LMs, etc. 



Very Poorly ^ 

Li ^2__^_. 



Very Welb 

3 JJ 



(take each staff person and have ^ 
^ them take the workshop participant 
through the use of all instruments 
used in tHe program which I think 
would give the participan^t a 
better -idea ^f* how the progi - 
works; this was done to some 
degree tut r^t a .total picture.) 



Li_ 2 G) 



AJ 



(n\ore time for direct contact with^ 
LM) . , * 



, Average rating w^s 4.0 

What addition a 1 information or technical assistance, if ary, wo ul d 
y oj^4^i^ k Q to r eee^ve^ f r om u s duri r i ^^he "ngxtr s e vejra l mpn th s? 



— anty new ideas and material updates (2) - '-^ 

— examples of different projects with names blocked out^^ * 

— help with answering specific questions as we develop our program 

and.- staff are identified (2) 
— help in setting up an evaluation system (this has already been 

discussed) . ^ 

— visual shoeing all the elements of the (CE) xerogram 
-t-vasual showma the "flow" of activities in the Basic Skills aroa, 
^ Life Skills area and in. the Career De^velopmerit area 
^-need latest edition of Employe r/Communiity Resources^ 
--we have a 'gra^sp of the (CE)^ program as we want to make it 

Please li st you r perceptions of the major strengths, if any, i n th i s 
week * s wo rkshop . " * 

-rwell organized' (many a i^ittle too mt3t:h) 
— r people very friendly and knowledgeable (2) 

— involvement with ^parents , employers, students, staff members (3) 

— doing similar things that the students do (2) 1 

— actually Qoing a project using the concept of develqping a program 

— learning by doing * t 

— getting together and exchanging ideas (2) ^ ^ 

— good to observe so as to sort out aspects that might not work in , 

our setting (2) ' - ' ^ 

— good for pdtentiil staff to be in on the VoAshop 
— 'Summing up in direct terms and ideas .what the program is about 
--putting the ideas together go th^t they can be related to other 

school programs t 



luO 
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- 5. List below your i)erceptiQn of the major weaiknesses, if any, in this 

week * i> worksho £. 

— rather have met parents and EI in- a regular discussion pl\*s luncheon 
— first aid was a waste of time for me 
^ --sometimes project activities did not seem meaningful (i.e., list 
examples of x)arts of project that used Basia Skills) «^ 
--need students to explain project.s . ^ 

--not bemq able to see more employer sites (although we went to the 
\ fire station with the kids arid talked to employers at lunch) * 
-^more time with the LSAF as to how ^tter using them th the develop- 
ment of projects ^ ^ 
; — evaluate as to the" time factors (some days not enough timd^- 

reshuf'fle areas) , * 
--more time'> with students 

--it took so long to reall*^ know the personalities — some we never 
did get to know 

— LSAF develoijment had little meaning until we started' with an actual 
employer site ^ 
— • — suggest ^ hdl bume i i telhuu be devised to assume that^lX trainees ^"^^ 
have a thc^ough understanding of the (CE) ^ program. -before trainees , 
depart 

--I didn't want to spend the time playing school; I wanted to observe _ *^ 
and analyze and think through the program to see how- we ' organize 
and develop^. it for our school ^ ^ * 

— pointing our problems, small and large, that may be encountered 

- " — working directly w-ith LMs in the functional use of their material 

atid operation 

6 . Circle the number j>ehind each statement wh ich indicates how well you 
, currently feel you are able to do each of the following tasks. Feel 
free to add any specific comments where appropriate . 



Poorly * Very Well 

Prepared Prepared 

Ability to jrepresent the -. |_1 -2 3 4 5J* 

(CE) ^ prograi^ to students , 0" 0 1 4 3 



parents and employers 
Cpmments : 



Average rating was 4.25 



f 

— I think I will knpw better after I go home and sort my notes 
— particular strategies might be identified and 'developed towards 

this pur^se 
— I didn't think a stone was left unturned 

— I recommend thcit each program director practice giving a ^ZZ) ^ 

presentation to replication staff before return home 
--one. of the main objectives of Ay going to the workshop 

Ability to complete the ' | 1 2 3 4 5_| 

preliminary planning phase 14 3 

of EBCE iiT^ementatio n , , 

at ydur site . Average rating ,was 4.25 
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Comments : 



--this part is a little clearer than (aj as (b ; is a stronq^^r 

gOiiA than ^T) , 
*»-thi\was a great achievement / 
— this experience gave me luany insights to planning 
— N/A to my position; Vgained better understanding of what was 

done and why so inportdnt 



Ability to complete the 
planning strategies for 
program start-ii^ at your 
site in September of 1375 



Poorly 
Prepared 
1 



Very Well 
Prepared 
5 



0 0 1^5 2 

Average rating was 4.12 



Comments : 



same feeing (that this goal was*" clearer than (ay) 



- - s ome^ apl^r e h en s i on , buF no /proMem wiJEITHWFEL^ support personnel 

Circle the number behind each statement which indicates how wefl yc 
fee 1^ you understand* each of the following concepts : 



a . the basic philosophy of 
* EBCE 



Do Not 
Understand 

- u ^- 



Understand 
Very Well 
4 5J 



0 ^ 0.1 ^7 
Average rating was 4.88 



^* the cfdvantages and 

disadvantages of loca ting 
* an EBCE* program within 
th e parent hi^h scfhool ^ 

c'. » career assessment procedures 
. (CIS, SDS, etc.) 

(ono participant missed 
Monday's session and did not 
rate this item) 

^ • basic juses'of the t^fcploration 
Package • ^ 



^ • applrcation of the Learning 
Site Analysis Form ^ 



' 3 



0 0 0 2 6 ^ 
Average rating was. 4.75 

4 6 J 

% 1 



u 



0 0 1 
Average rating was 4.00 



0 0 12 5 
Average rating was 4.50 



LL 



4 5 I 



0 * 



^Vverage rating was 4.00 
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skill bu 1 Iding and sp oc ial. 
placement employer site 
levels 



learnin g jevel acti vities 



Do Not , 
Understand 

U._2 
0 0 



h . th e competencies 



1 . 



how to integrate Basic Skills 

^ 1 r 

into activities 



how to use the journal 

— — 



the guidance a;id accountaUjility 
cystem 



1 * Life Skills projects 



importance of tfie negotiating 
process 



TJnderstand 
Very Well 

A ^ I 



0 7 1 

Average rating was 4.12 

\ 1 ^ ^ 2 3.4 5 I 

.0 0 0 5 3 

Average rating was 4.38 



0 0 1 2 5' 
Average rating was 4.50 

I 1 2 3 4 . 5 I 



Average rating was 4.38 



5J 



t 1 2 3. 4 

0 0 1 3 '4 
Average rating was 4.38 



.2 



3 4 5 I 
0 0 0 5 3 
Average rating was 4.38 

3 ■ 4 



LI 



5 I 



0 0 14 3 
Average rating was 4.25 

2 3-^4 



0 0 0 1 7 
•verage rating was 4.8fl 
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Appendix L % 

irAHPJATKU RESPONSES TO TIIE* NONAPPLICANT STUDEtiW * QUKSTIONNAl Ki. 

-The tibulat^'d resi^onses of C2 Tigard |Iigh School students who requested 
((^E)^ ipplM^tion hAJt'did not return it afe displayed in Appendix L*. 

/ 

Na»e 



1. sex 

5^* n 1. Male ^ , 

46 0 2. Female " ^ 

2* Current year grade level 

82 I I 1 . Sophomore , , - 

. 2. Junior . ■ , . - . 

3> . Vhy di d you decide n ot to apply to (CE)2 for nexr ye ar? (Check as 
. many reasons as apply.) 

# 

n ^* ^ prefer the type of education given at Tigard High School 
^ ^ (THS). ^ ^' 

^ Q 2. I did nofwaftt to leave my friends at THS. 

18 Q 3. I was afraid I would be'xess able to particiate in 

extracurricul£u: activities, at the high school if I joined 
(CE)2. ^ c 1 

D ^' I' was not really sure what I would be rec[uired to do in 
^ (CE)2. 

2^ 5. I am concerned that (CE)2 might not properly prepare me for 

college. 



3 


□ 


6. 


I 


am not interesfed in learning more cdx^ut careers. 


1 


□ 


7.. 


I 


don't plan to finish high school. 


10 


□ 


8. 


J 


forgot to return the application. 


6 


□ 


9. 


I 


never intended to return the application. 


49 


□ 


0. 


Other (please write in why) (see attached) 



4., What were your parents' react io. to your joining (CE)2? 

17 [3 1. They encouraged me to join (CE)2» 

18 2* They were against my joining (CE)2. 



* Numbers .represent the percent of students responding to each altv?r native. 



38 



. [7] 3*^ "They neither encouraged or discouraged 'the for joining <CE)2. 



Q ^ They were not t^aWare of my interest in (CE)2 or 5(^at the 
program is about. 



13, Q 5..^ Other (see 'attached) 



5. What do you plan to be doing one year after high school? 
' 10 r] 1. Working full-'time. 

4 2. Entering cui applrenticeship or on-the-job training program. 

14 Q 3. ^ing into regular military service or to a -service- academy, 

10' Q 4. Attending a vocational, technical, trade or business school - 

*22 Q 5- Attending a junior or comnunity college. 

35^ Q 6. Attending a four-yesu: college or university* 

21 [p 7- Working part-time. 

10 Q 8. Other, (travel, Uke a break) 

18 Q 9. I have no idea what I'll be doing. ^ 

6. Wa# the. information presented to you about'' (CE)2 adeqpiate to answer 
your questions ^boub the program? 

72 □ 1. Yes " 

.28 Q 2. No I . • • - 

LJ If no, what other information would have been hejypful? ^ 

(see attached) ^ . 

» • * • 

7. If you are now a sophomore, do' you thfnk ycu would be\^terested in 
joining (CE)2 for your senior yeau: only? • ' 

13 Q 1. Definitely yes ^ 25 ,4. Probably no 

16 2. Probably yes ^ 5. Definitely no ^ 

38 Q 3. I don't know' 

Thanks^ for your help! 
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Question #3, Other 

* C 

— I don't know what type of career I want.. 

— X want to go to PCC and get out earlx.. ^ ^ 

— ;I don't tbink my^ parents would like it. 

— I wanted more precise information oii what I "would be doing. 

— I never got around to talking to my parents. ♦ ' , 

--I'lease send \is more information, ^ . , ^ \ 

— ►Itis something new. ^ . ^ " ^ 

— Lost <rty application. , - 

— I wasr coaxing my parents — when they finalj^ saiji yes, it was too late 
— I just wanted to find out what (CE)2 WasT 
— My parents were against it. ^ ^ 
— I'm moving to North Dakota. 

— My father visited (CE)2 and thought it was a p^'ogijam for drop-outs.. 
— I'm not .sutp I would leatn x.he information and skills I want. 
--I'm moving to Seattle. 

— I am going '^to PCC next fall. , ^ 
— Father said no — to stay in sdt^ool,^ * - , ' * ' . 
— THS could better prepare me for careers in the future. ^ 

— My parents didn't approve. ^ 
— Seems like an easy way out, „ 

— I heard that sometines you have nothing to do and that it didn't worKi 

well for everyone. ' ^ 

— THS can better prepare me for my career. ' ' ' 

--Parents weren't sure it was worthwhile. 
— Too much freedop! 

— I didn't v^ant to wo*rry about a career at that point. 
— I miss too many days pf school. 

— Parents wouldn't let me. * ^ 
— I -wanted specif ic,,THS courses I couldn't get at (CE)2 • 
J — I wanted to get cut on work release. 
— I want to go to college. 

— I wanted to. learn more about (CE)2 fi^'st. 

— I wanted*to gracjuate ^early andtwisn't sure I coifld in (CE)2. i- 

— I was afraid I couldn't get' into the college of education'* 

— I was on vacation. . ^ 

. I ' 
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Question %A, OtKer: - ' ^ > 

--They wanted to ind'^'out more abpji€ XCE)#2. j 

— Parents said it »wayjny decjsioo. ' , • • 

— Didn't reai:^-y talk them about it. * ' ^ - ^ ^ 

* — Ay 'pare'nts finally said yes,^ but it was tpo late.- 

;^-They said ,Noitti ^Dakota wou^d have a-progralh like it. ' ' , , 

— 'They said* to do whatr I want. . ^ v - 

--They thought was .OK but reajJ^ted my reasons^ for «o4: <ijoing therc^. 

— Said lashould w&it 'til' irfy senior year. , ' ' 

--They' felt that only hoods attended, 'it's a cop-ouTand. I aqree, 

--They thought it was great but'tjidn't push me. ^ 

— Wq^nted ^e to ^go senior year, . ♦ i, • • ^ 

--They w^^n't sure I would get college credits. ' ^ 

— They think it's a^ e^Sception'al' program but Jeft it*up' to me, . 



Question #6, If NO: 



— The* School'' s procedure of learninig. v ' 

--What wcitild'be required of you, " ^ „ \ ^ 

— I wantQd le^s vague examfiles of what I Would b^ dojjlig. 

— If you don't like it, can you go back' to high 'school? 
*-TAny^v . . ' , - 

— I was late to the ^presentation and wduld l*ike to know^jnore 6±>out' it. ' 
--What school activities can I participate in? * • 

— I didn't know entfuqh to convince my parents it wasn't a drop-out ^;r6qt 
— More on the type of* work you do. * . J ^ 
— I didn't understand how get credits. ^ 

--Wha*t effect wilj. it' have^ on going to college? 
- — Not aure what is required. , - r 

— Didn'^t really understand what the program was. • 
— Not sure what is^e^ui?*ed«. - t , ' • 

— What kind of jobs coulfi you-wdrk at? 
f-pidn't have time to find out rfore about (CE)2. 
— I wasrv't sure what* you'd do at certain jobs. „ • 
— How .it prepares students for; further academic careers, 



Appendix M 

CliARACTERISTILS, OF FIVE EBCE PILOT 
SITpS FOR FY 76 



'Contained "in this appendix are descriptive data for five EBCE pilot sites 
located in Billings, Montana;' Colville, Washington; Hillsboro, Oregon;^ 
Kennewiok, Washirfgtoi^; ana..Kodiak, Alaska. The informatiOTi presented for 
each site incl'udes a description of their actions in 1^14-15,' pl^ns for 
1975-76 and observations *^by the NWREL EBCE implementation staff. 
Infoirmation covers the^ areas oc (a) advisory bo^rd, (b) school staff, 
(c) number characteristics of .participating students, (d) participating 
emplf)yfrs, (e) facilities^ it) funding, (g) parent involvement, (h) school 
board action and (i)^BCE materials received and used. This information 
is complete for each' site, through June, 1975. 



\ 
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BILLINGS 



1974-75 Action 



1975-76 Plans 



NWPEL Observations 



Advxsory Bpard 



School Staff 



Formed in March? has had 
two iueetings; will lay Out 
what they perceive Lheir 
tasks to be 

Orientation meet\ngK with 
high school counselors, 
alternative night School 
staff, principals; low-key. 
^orientat-..on to the resr of 
the staff 



Continue 



As the program expands 
more awareness sessions 
will be held with other 
high school staff 



Tbe group needs leadership from 
their director to clarify their 
tasks and krow what the direction 
of theil responsibilities ic to be 

Alternatives begin slowly in 
Billings; and, they seem to 
have to start at the ground level; 
succeed and then begin to be 
j^ecognized as existing; the 
-altcyiative night school is an 
exa^nple and it has done well 
because it worked quietly at fifst. 
and ric^w because It is successful 
is beiixq known and accepted 



Students 



Ders 



Characteristics 



Actually used materials 
with 5 students 



Approximately 25 
«^tudents will be in a ' 
total EBCE program and 
30 special education 
students will 
participate in 
explorations only 



Primar:j|ly used the materials 
wi.th the alternative night 
school; these kids were not 
dropped from the other high 
school rolls but needed to 
find an alternative {.p/egnant 
giris, kids with day 3obs, 
those wanting to finish 
* early ) 



Same 



BilJ igs has expanded in r different 
direction this year than had 
anticipated; there was 1 ^ss emphasis 
on "pure" use of materials, and more 
on organizing to expand into a total 
model by fall; >his is a good place 
to try the materials and/or total 
model; they understand and accept 
the .EBCE concepts: there is mare 
flexibility* in granting credit; 
croativte staff; a lot of students 
eager to finish up 
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1974-75 Action 



1975-76 Plans 



NWREL Observations 



Employers 



jPacility 
Funding 



Selection of a full-time 
ERS; development of 
recruitment forms and 
procedures; development by 
fall of a bank of 150 
LSAFs; recruited currently 
10 employers and has 
completed 7 LSAFs; 
employers serve^ on the 
advisory committee 

Use of site of alternative 
night school 

Regular school funding 



Expansion to meet needs 
of the program as it 
expands 



Same 



Possible vocational 
rehabilitation funds 



Again, Billings has proceeded in 
a different direction than originally 
planned; the full-time ERS is 
knowledgecible aibout the concepju. 



Very adequate 



Adequate 



Parents 



School Board Action 



Materials Received 



Little contact; parent on 
advisory committee ' 

Agreed to submit letter of 
intent for materials use 
proposed to NWREL; no^ further 
action ^ 



All handbooks, one complete 
set of (CE)^ foxms and 
materials, NIE and NWREL 
brochures and information 
packets 



Continue to receive 
handbooks as revised and 
reprinted 



Thp alternative night school is ^ 
proceeding to implement EBCE in an 
already existing structure — there 
seems to be no- need for further 
involvement with the school board 



Materials Used 



Handbooks , brochiires , l5af 
and Exploration Package 



Same 



Good use with virtually no 
variations / 



COLVILLE 



Advisory Board 

School Staff 

Student^T^ ^ 
Numbers 

Characteristics 
Employers 



1974-75 Action 

Formed early strong support 
out-spoken 

Worked with both junior/ 
senior high staff 



Recruit 25 which are a 
representative sample of 
high' school 

Representative sample 

Goal is 3 "statione" per 
student; 10 sites have been 
recruited to date 



1975-76 Plans 



Continue 



Attempt for integrated 
staff /prog'ram 



If many resource^ are 
available, expand 
program 

Same 

Expand* in accordance to 
need 



NWREL Observations 
Effective 

Systematic?- approach to 
orientajrioh of staff 



Ijooks like a good sample of a 
snfall school 



Appears they Will achieve their goal 

jGood coiranunit.y suppCrt; organized 
method of recruitment 



Facility 



Old board room to be 
refurnished for use; other 
.school facilities available 
to students 



Same with expansion if 
necessary to accommodate 
numbers 



Adequate 



Funding 



Written as a part of the 
tax levy; voted on in May 
and failed; to be 
resubmitted in June; alsQ 
written as a part of^a 
state proposal for funding 
through a (CE) 2 proposal to 
OE 



Proposed as a part of 
the schools' operating 
budget 



Action has been taken early enough 
and in appropriate ways; state 
accreditation problems and failure ol 
levys to pass has caused unavoidable 
problems for (^^2 pJ^9ram 



Parents 



Included on the advisory 
committee-signature required 
for student's entrance into 
prog Ti; orientation rights 
p? 'Vxded . I 



3cime 



Because of the Small size of the 
community <theLc? is easy access* to 
parents; adequate 
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1974-75 Action 

School Board Actions {CE)2 hasT come before the 

board three times; the 
final action i^^to "go" 
. with the program, *if there 
IS money 

Materials Received All handbooks, one conplete 
* - set of^ {C£)2 forms and 

xi^terials, NIE and NWREL 
/ brochures and information. 

packets 



Materials Used 



Ali 



1973-76 Plans 



NWREL Observations 



« « • 



Given sthe funding and accredi't^tion 
problems, the board has been fair3v*| 
supportive of the program plan 



-All materials as 
reproduced or new ones 



All . 



The director has read, ^ used, cu^> , 
pasted almost eXrerything we've sent; 
he has used them almost as is 



1,0 



1974-75 Action 



Advisory Board 



School Staff 



Student^ • 



Employers 



Facility 



Funding 

o 

c 



No separate^^oject 
advisory boar^^as 
• estcd^lished; the existing 
district career education 
advisory board was used 

The "go" decision was made 
during the summer, so prior 
staff orientation was 
'minimal; program staff has 
done a good deal of staff 
orientation work during the 
school yeau: 

Thirty-eight ecucationally 
disadvantaged s -.udents at 
maximum in January 1975; 
23 in June 1975; students 
enrolled in groups of 7, 
beginning in October; 
potential or actual 
drop-outs, ages 14-19 

Employer recruitment began 
in August 1974; 60 employers 
have participated during 
the 1974-75 school year 

The prot^ra^Tt is based in a 
regular ^lassroom in the 
senior high school 

Progrcun funded by state 
vocational education funds 
for disadvantaged students 



1975-76 Plans 



NWREL Observations 



No separate advisory 
is anticipated 



The lack of a separate advisory 
board has had no apparent adverse 
effect on the program 



Continue staff Local school counselors could haVe 

orientation through used a better orientation to TOTAL 
personal contacts and > 
bulletins 



^ticipate 50 students 
per year; broader range 
of cd^irlity; change from 
state to local funding 
eliminated the 
disadvantaged requirements 



Incremental stud^t» enrollment has • 
some real advantages; more individual 
attention/ more staff time for 
development in the early going 

. . -• \ 



The employer netwo^rk 
will be expanded as 
student enrollment 
increases 



Employer support lias been nearly 
unanimous; some initial 
misunderstandings with unions 



Additional classroom 
space is available 



No particular problems associated 
with inschool location' 



Future funding from 
local funds 



Funding restrictions skewed the 
student population bu^ had no 
serious effect on program pperation 



1974-75 Action 



Parents 



Students were referred by 
teachers or counselors 
followed by indivic^al 
parent contact from the . 
EBCE staff 



School Board Action 



The school board was 
informed of the proposal 
for s tate fu nding; board 
approval followed the grant 
^ award . 



Materials "Received 



Materials Used . 



^•1 . 



One setr of user handbooks 
and mofet (CE)2 forms emd 
raateriaXs were received 

(CE) 2,. forms and materials 
were Slightly revised and 
printed by tl>e district; 
minimal use of user ^ 
hamdbogks; . scune student 
evaluation instruments used 
as in the (CE)2 program 



1975-76 Plans ^ 



Same procedure 



NWREL Observations 

Parent involvement hes been minimal 



In May 1975, the beard 
voted to continue the 
pifogram with Local 
funding^~cohtxng^t on 
passage;, of a September 
1975 school tax levy 



A thorough, .positive evaluation 
report was an important convincer 



J 



In the early stages> HiJlsboro 
received little .direct help from 
NWPEL 



Minpr ada£)tations; 
J;horough study of user 
handbooks thiS' summer 



1974-75 Action . 

A|i EBCE advisory board of 
parents, teachers, 
principals anc| counselors 
was appointed in Janiiary 
1575; the board has been 
active in support of EBGE 
program implementation' ' 



KENNEWICK 



1975-76. Plans 



Continue with students- 
added 



NWREL Obse rvations 

■ — ■ — , ' 

The advisory* board hes^been an - 
in^rtant but not, crucial, progtam 
. omponert 



Presentations to high school 
staffs at Kennewick and^ 
Kam^akin were ^eld ia * 
PipriX 1975; staff reactions 
mainly from teachers who 
v^re experiencing declining 
enrollment i^i their elective 
classes' 



Scheduled staff visits 
CO the EBCE program in , 
operation; periodic 
xnfonttation bulletins %o 
all staff members 



Increasing high school enrollment 
is an important factoi in staff 
support; vocals si^port from bot)i 
principals has also helped 



Student recruitment was 
implemented in early May 
1975; the procedures: 
announcements in the ^school 
bulletin, periodic radio , 
spots, 30-minute presentations 
to all sophomores and juniors, 
joint studgnt/parent evening 
meetings; 38 students have 
enrolled' with written 
parental perraissicih 



Same strategy with EBCE 
students assisting 



Student recruitment was^'ell^ 
organized ao,J '-'ell excecuted;^ a 
*good cross-section of. students 



Employer recruitment began ' 
in April 1975; 53' employers 
have agreed to participate; 
further emf.loyier recruitment 
awaits student assessment 



Expand employer network 
as related to* student 



Strong Chamber of ^oicunerce support 
•"has helped; the employer recruiter 
is well known and respected in the 
,community 



1974-75 Action 



1975-76 Plans 



NWPEL Observations 



Facility 



Finding 



Parents 



School Boa^d Action 



Materials Received 



The old YMCA is available ' 
but lacks flexibility 
negotiations in process 
to use the v^ry adequate 
teen centei: C 

A program budget has been 
prepared and will be funded 
from 'local district funds; 
^K proposal for state funds 
awaits decision 

Parents and students attended 
evening orientation meetings 
in late May; applications 
and information brochures 
were furnished 



Continue negotiations 
for suitable site ,if 
necessary 



Include as regular part 
of district budget 



Periodic progress reports- 
were provided the board'*, 
during the planning cycle; 
the board approved EBCE 
Fall 19*^5 implementation' 
on May 21, 1975 

Two sets of user handbooks 
one con^lete sj^ of^(CE)2 ' 
forms and materials, NIE 
and NWREL brochvires and 
information packets " 

f ^ 



Active parent ^ 
involvement through 
regular parent _ 
conferences, parent 
meetings and parent - 
representative on the, 
advisory boaurd 

Quart3rly progress 
reports with a final 
evaluation report iii 
July 1977 - 



The- old YMCA could cause image 
problems; teen center would be 
ideal 



The project director has a^riistory 
of successful innovations and has a 
good deal of control over the 
instructional budget; both crucial 
facto'rs 

The joint parent/student meetings 
.were most effective 



The school board respects the,x 
judgment of both the superintendent 
and *the project director ' ^ — 



Local adaptation> printing 
amd distribution x 



1 



1974-75 Action 



1975-76 Plans 



NWREL Observations 



The Employ^r/Copimunity . Anticipate similar use 

Resources^ handbook and the of adapted materials 

S tudent Services handbook 

received extensive use; the 

staff anticipated extensive ' ^ 

use of the Curriculum and 

Instruction handbook during 

summer planning; the 

Management and Organization 

heuidbook has been used as a 

reference;, (CE)2 forms and 

materials 'will be adapted 

and printed this summer; NIE 

ar^d NWiREL brochures and 

information packets were 

used in public infprmation 

sessions and in student and , • 

employer recruitment 



The student recruiter and employe 
recruiter received minimal 
orientat'ion.; they found the user 
handbooks iftost helpful 



Advisory Board 



1974-75 Action 

Formed April 17, 1975; 
responsibilities clearly 
defined 



KODIAK 
1975-76 PUns 
Continue 



NW FDSL Ob servations 
^ 7 : — 

Minutes indiciate active 
participation 



School Staff 



I? 



Students 



Employers 



Facility 



Funding 



Parents 



Briefed high/Junior high 
staff 



Twenty-five students; 
representative sample 

Recruitment began in 
March 1975? to finish in 
AugiiSt 

Plan to use facility -near 
tne high school ^ 

Full funding froin state 
department of education 

Include on the advisory 
committee; signature required 
^ for student entrance into 

program? orientation provided 

School Board Action ' After several information 

sessions, board approved 
in^lementation late J^e 



Continue staff 
orientation through 
bulletins and 
visitations 

Expand if apt>ropriate 



Continue funding 



Same 



Materials Received 



All handbooks, one complete 
set of (CE)2 forms and 
materials, NIE and NWREL 
brochures and iui.ormation 
packets 



All materials as 
reproduced or new ones 



Some junior high staff hostility; 
may need to.wo^rk hard at this 
level 



Shotild start planning soon for 
move to "local funding" 

Because of the small size of the 
communit5^ there is easy access to 
parents; adequate 




1J7 



l.i8 



1974-75 Action 



1975-76 Plans 



NWREL Observations 



Materials Used 



EBCE Staff PJans 



All 



All 



Developing own set of 
competencies; some adjustments to 
ma4:erials on reading lev^i 



2e 
I 



to 



1;0 Director 
1,0 Learning Manager 
1.0 Employer Relations Specialist 
1.0 Student Coordinator ^ 



Expand df appropriate 
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, ' Appendix M 

TABULATED RESPCWSES TO THE EBCE MATERIALS 
USAGE QUESTIJ»WAIRES 

Contained in this appendix are the tabulated responses to seven . 
questionnaires developed to obtain feedback regarding the way in which 
EBCE materials were used and thei^ perceived utility ^t fiv6 site;s not 
having an entire EBCE program. These questionnaires were completed in 
April and May of 1975 ^nd returned to NWREL for analysis. Questionnaire 
1 was completed by. the project directors in four of the five sites where 
the EPCE haA^books were pilot tested. Questionnaires 2,^ 3 and 4 were 
completed by the teacher or project staff member who supervised the use 
of the Exploration Packages, Student Journals, or Learning Site Analysis 
Form (LSAF) . Questionnairfes 6 and 7 were administered to a sample of ^ V- 
six to ten students ^t several sites who had used either the Student 
Journal or the Exploration Package. Questionnaire 7 was administered 
to ten cooperating employers in HUlsboro andctwo each ac Billings and 
Bethel who had participated in the use of the LSAF.^ 

Information from these questionnaires has been shared with the EBCE 
implementation staff and materials use staff ae input for future revisions 
of the materials and for consideration ^in future staff training. 



N-l 



1 



C2NERAL QUESTIONNAIRE 



1. Which EBCE handObooks did you use?2 
a. Manage^nt and Organization 

Curriculum and Instruction 
c. En?>loyer/Coiranunity Resources 

Student Services 



SITES 



Billings Bethel Hillsboro Vancouver Portland^ 



/ 
/ 



(1) 



(1) 



(3) 
PD oi^y 

/ 

PD only 



(1) 



/ 
/ 



anything missing from the handbodcs 
that you may have needed? 



3, Do you have any criticisms or comirients 
about the contents or organization of 
the haildbooks? 



No 



Yes^ 



No- 



No 



Yes- 



No 



No 



Yes^ 



4. Do you feel that you understand the 
EBCE philosophy? 



Yes 



YeR 



Yes 



Yes 



^Have not used the EBCE handbooks and- did not respond to thp questionnaire, 
^Number of respondents in parentheses. - 
More information on projects might be needed. 
Excellent format; easy to use for quirk reference. 
^In ^ few of the areas the language borders on the "jargon" side. 
^There is no short concise overview or introducticm. 



I 



ERIC 
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i. 



a 



\ 



(XrpiRAL QUESTIONNAIRE 



5\ Are other staff members that you interact 
with in other progra&ns or in the 'r^ular ' 
School aware af your' use of EBCE ^iD^rial^? 



SITES " 

Billings Bethel HillGboto . Vancouver Portland 



Yes 



Yes only 



No. 



6, Do you (tloes your program) have any \ ^ 
specific int^ractic/ns with other teachers\ 
or programs? No 



Yes- 



PD^ only No 



J 



I 



Senior business laboratory to some extent in the Jr. High classes on work' experience. o 

j'^xploxAtory Work Option-Mid High; Cooperative Work E;Q)erience Program; othe^ teachers at Hillsboro Sr.. Hioh. 
TVlso career education director for the district. EBCE will impact all of career education, in our districc. 

. • • • 1 ■ ■ 



1- 



1- 



ERIC 
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EXPLORATION PACKAGE QUESTIONNAIRE 



Why does your ^Jrogram use the Exploration ^ 
Package? \ ^ ' \ ' v 

a. To record student perceptions of each 
employer site for other students who *^ 

« might want to go to that site 

b. To find out what students do at ewployer 
sites 

c. To stimulate students to reflect on and 
evaluate their experi.-^nce at the 
enployer site 

To evaluate the en^^loyer sites themselves 
To achieve specific Career Development 
objectives ^ 
To help students make career/life 
decisions 

Other (specify) ' 



d. 
e . 



SITES 



Billings Bethel ' Hillsboro Vancouver Portland^ 



/ 



/3 



2. Who reviews and/or evaluates the conpleted 

Exploration Package? (check all wKich are*^ ; 
applicable) ; ' ; 

a. Staff member (please specify role*) . ERS, LM FRS, LM ^ 

b. Other students 

it 

c- Eitployer instructor / ^ 

d. No one • /' 

e. Other (specxfy) ' /7 

^Did not respond to the questionnaire even though they used the exploration package. 

^To guide the student on the exploration. , ^ 13 7 

^Provides writing experiences for students (by design) / 
^To help students obtain a positive self-image. 

^Business Education Coordinator an4 Career Education Coordinator / 
^Combination of positions. * 
Students themselves. . . / - 



EXPLORATION PACKAGE QyEiSTIONNAIJRE 



What are the criteria or standards of 
completeness and quality which aure used to 
judge the acceptability of Exploration ^ 
Packages? (check all whic:;h are applicable) 

a. There are no specified criteria 

b. There is a time limit for con5)letion which 
is , 



SITES 

Billings Bethel Hillsboro 



Vcincouver . Portland 



Certain quality minimums must be met such 
as 

Certain conpleteness minimums must be met 
^uch as 

Each student is- judged on' different 

criteria 

Other (specify) 



two 
weeks 
all areas 
completed 



all items' 
completed 



/4 



4, What happens to the completed Exploration 
Packages after they have been accepted as 
satisfactory? (choose one) 

a. Ihey are given back to tbe students 

b. They are put on file accessible tb the 
students and staff 

c. They are given to the employer instructor 

d. rhey are put on file accessible only to 
staff members 

e. They are put on file accessible only to 
the employer relations specialist 
Other (specify) 



/ 
/ 



f • 



One week after finish of exploration 
^One week 

^eatness, a full page suiwnary, all items in package completed 
Booklets from company, type of business, description of business 
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EXPLORATION PACKAGE QUESTIONNAIRE 



SITES • ^ 

Billings Bethel Hillsboro Vancouver Portland „ 




iVho must complete the Exploration Package? 
(choose the bestanswer) 

a. Each stj^detft, (how mcuiy) tiroes a year 

Each^tudent, at each employer/ community , 
site explored 

Each student, at each site not previously 
explored by some other student 
Only selected students based On the 

following criteria 

Students liave the option of whether or 
not they wish"^ to complete the 
Exploration Package 



6, Approximately how mcUiy Exploration Packages 
have been con^leted by students in your 

program to date? 2 12 112 50 



7. Have you chcuiged the contents or procedures 

for using the Exploratiorj Package? No 

^Yes - In what ways have, you chcinged the 

Exploration Package or its use? (Please 
attach a copy of the 'irevised instrument or 

instructions.) No No Yes^ ' No 



^This year was a pilot program-so just selected students-based on maturity: 
We are plemning to revise our package this summer. We need to create more of a checklist plan acceptcible to 
our great number- of poor readers, .^'e can supply a copy of this viheix we have completed it. 
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EXPLORATION PACKAGE QUESTIONNAIRE SIIES 

Billings Bethel Hillsboro Vancouver Portland 



What effects, either positive or negative, have 
the Explcvration Packages had on students or on 
the program? ^ . 



9. What difficvilties have you e3cperienced with, 
or reservations do you have about, the 
Exploration Package? 



None 



None 



]0. How effective do you feel the Exploration 
Package has been in: (circle one number 
fpr each statement) 

Moderately Very 
Ineffective Effective Effective 
1 2 3 4 5 



1 



a« 



b. 



d. 



Stimulating student interest in various 
careers? 

Focusing students' explorations of 
careers or en?>loyroent sites? 
Helping students match their interests 
and abilities with characteristics- of 
the career being, e3q)lored? 
Other outcomes (please specify) 



5 
4 



2 

3 



4 
4 



This is a good way to get students to pin-point their interests. 
^Required students to examine more closely why they were involved in the program. 

The effects are generally positive — they ask students to inquire, make con^arisons, consider values and 
^interests, discover job requirements, etc. 

Ppsitive: students were able to view several businesses; negative: we went in groups — so did appear somewhat 
^like a field trip. 

^Having students responsible to set up time and meet with enployers. 

^As I've already indicated, we nred design a package which can be used effectively by poor readers. 
gAsking questions at job sites rather than just standing around. 

Again — the positive self-image* ^ 
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EXPLORATION PACKAGE QUESTIONNAIRE 



SITES 



Billings Bethel Hillsboro Vancouver Portland 



II. Do you feel you had sufficient training/ 
preparation to help facilitate students in 
their use of Exploration Packages? 



Yes 



Yes 



Yes 



No- 



12. How long are students on site for each "explor- 
ation activity? (check one) • 

a. Usually less than three days 

b. Usually three to five days 

c. Usually more than five days 

d. Varies considerably with studen-t and job 
site 

e. Other (specify) 



t 

A 



13. How ire student activities monitored at 
employer sites? (check all which are 
applicaUDle) 

a. Most student behavior monitored by enployer 
instructor 

b. Employer relations specialis makes checks 
during each exploration activity 

c. Ihere is no formal monitoring system 

d. Other (specify) 



/ 
/ 



The groui'ts spent usually one day. 



14 



145 



I 

%0 




EXPLOiiATIGN PACKAGE QUESTIONNAIRE 



SITES 





» 


' Billings 


Bethel 


Hillsboro 


Vancouver ' Portland* 




14. 


How are sites recruited for student use on'' 
explorations? 


/I 


/2 




^ /4 




1S\ 


Do you have any formal eitployer training 
\ procedures? No Yes - v;hat are they? 


No^ 


No^ 


Yes'7 


No 




16. 


DoVo^ feel the cooperating en5>loyers have 
cui adequate understanding of the purposes 
emd pEpcedures involved in job e)q)lorations? 


Yes^ 


No^ 


Nolo 




• 




■ \ ■ ' ■ 













17. How is student transportation to enployer 

sites handled? (check all which are applicable) 

a. School bus or student van 

b. Public trismsportation /" 

c. Student cars / 

d. Staff cars \ w 

e. Other (specify) 



Van 

/ 

/ 



Bus 



^ERS recruits sites setting up esqplorations. 

^Coordinator of Career Education and Business Education teacher determine the various sites used. 
^Personal or telephone cont^ict is jnade by Community Coordinator (ERS) . 
^Sites this time were chosen by the staff. 

gWe are currently in the p^rocess of setting this up. ' . 

^However, we are planning to develop a procedure. 
The Community Coordinator's (ERS's) background is in vocational education, work experience programs, 
diversified occupations, etc. 



8 



10 
11 



Not yet: 

As far as can be determined. 
This we intend to resolve. 
Not at this point. 



Er|c 4d 
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EXPLORATION PACKAGE QUESTIONNAI 



Billings , jpethel 



SITES 

Hilli^oro Vancouver « Portland 



18. Do you plaqf to have students use Exploration'* 

Packages next year? l4o - Why not? 

* Yes ^ How will th€?y be used and with 

vrtiich groups o*f students? 



Yes^ 



Yes-' 



Yes^ 



..Yes 



ERLC 



^As an introduction to {(^)2 and with all students. 
^Seii^or busine 
They will be 
,be prewritten. 



^Seii^or business — Jr.. High — Alternative Education. 

They will be used with all students on exploration sites. As indicated earlier, the package is gping io 



Packrages will be use^ by students on arwindividual basis — Sophomores, Jrs. and Srs,* 

143 . ' ' ^ . 
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JOURNAL QUESTIONNAIRE 



What are the main reasons your program uses 
the journa?? 

a.. To ^facilitate student self-examination 
To develop students' basic skills in 
writing' (spel"* ' no , grammar, organization, 
etc.) 

To improve stud-.. ability to use writing 
for self-expression and communication 
To facilitate student/staff dialogue 
To monitor personal changes vrtiich might 
affect program performance 
To identify students* vocational 
preferences 

To monitor studeiits* routine and daily 
activity 

To look at program impact on students 
To identify stndent activity at employer 
sites 

To diagnose students* communication 
deficiencies 
Other (specify) 



BillingsJ- Bethe] 



' llsboro * Vancouver Portland^ 



\ 



/ 

V 



/2 



Whicli students writ^ in the -journals? (check 
one) :^ 

a. All students 

b. 'Student? who volunteer to do so 

c. Selected students with special pioblems 

d. Those students with a need for this communication 
comm^inicetion mechanism 

6. Other (specify) \ 



4- 



^Have not yet used the journal. > 
To help students obtain cor.crol of their lives — an organizing device. 



15p 
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JOURNAL QUESTIONNAIRE 



< SITES 

Billings Bethel Hillsboro Vancouver Portland 



3. Hew often do those students |pientioned in (2) 
above write in their journal^? (check one) 
^a. Daily ° ' ^ 

b. Every other day 

c. Once a week 

d. Once a month 

Irregularly, more th^n once a week on the 
average 

f . Irregularly, less than once a week on the 
average 

g. other (specify) 



A 



How o-ften are the journals read by the staff? 
(check one) 
Daily 
Weekly 
Biweekly 
Monthly 
Irregularly 
Other (specify) 



5.. Who decides what subjects the students will 
j write about in the journal? (check one) 

a. The student 

b. A ^taff member (specify role) 

• c. Sometimes the student cind sometimes a 
s/taff member 

d. the student and staff member together 

e. Other (specify) 



^Depends on the activity. 



JOURNAL QUESTIONNAIRL 



SITES 

Billings- Bethel Hillsboro Vancouver Portland 



6. For whom is the journal written (i.e.*, who 
reads it?)? 

a. The entire staff and all students 

b. The entire staff only 

c. On-Ly the following staff member (s) 
(specify role) 

d. Only for the stxadent , himself 

e. Other (specify) 



/2 



7, What kind of feedback, if any, is given 
students on what they have written in the 
journal? 


/3 


'A 

/ i 

\ 


8, What effect, either positive or negative, has 
the journal had on students or on the program?. 




\— 

\ 

1- — 



How effective has the journal been for most 
students? (circle one) 

Mode ra t ely Ve ry 

Ineffective Effective Effective 

1 2 3 4 5 



Student Coordinator 

|Only Sue Cooper who has a combination of positions. 
Usually subjective reactions in the form of counseling. 

^This staff mender responds by writing a return paragraph in the 3ournal. 
^tostly a positive effect on those who used it as a communicative device. 
Establish a trust and caring and concern of a staff member for each student. 
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JOURNAL QUESTIONNAIRE 


SITE^ 






Billings 


Bethel Hillsboro 


Vancouver Portland 


10. 


What consequences, if any, occur if students 
^ do not meet program requirements for j^Durnal 
completion? 


none at 
this time 


A 


11. 


Have you changed the contents or procedures 

for using the journal? No , Yes — If 

yes, in what ways have you changed the journal? 
(Please attach copy of the revised procedures 
if possible.) 


No 


No 


12. 


What difficulties have you experienced with, 
or reservations do you have about, the journal? 


/2 


None 


13. 


Do you feel that you had sufficient training/ 
preparation for facilitating student jse of 
journals? No Yes 


No 


No 


14. 


Do you plan to use the journals next year? 

No If no, why not? Yes - If yes, 

how will they be used and with what groups of 
students? 


Yes^ 


Yes 



1 . . 

^First, a reminder; second reminder-this was all that was necessary. 
2 More elaborate orientation on use of journal and its concept for students is needed at the beginning'; 

JL 3^°^ sure of how to implement it as a rewarding or useful tool for students,. 

^ Most likely it will be used with all students, but riot strictly in the form of necessity and more in 

the direction of open communication. 
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LSAF QUESTIONNAIRE 



SITES 



1. What is ^oiir primary role in the prpgram? 
a . Adminis trator 



Billings Beth^l"^ Hillsboro, Vancouver^ "portland^ 















d . EniDlovPlT T"p T^at" 1 nnQ Qr^r^i a1 i Qt* 


J 

v 


r 


e. Resource specialist' 






f other f^Dpfifv^ 

, i 






2 • " Did 3nVOne besides vmiKQplf r'nllor-t- l nfriTTn^i^i nn 




> 


with the LSAF? No Yp*? (<?oerifv nAitus AnH 






role) ^ 


Nn 


NO 


3. Why was the LSAF used? ^ (check all of those 






which are applicable) 






A. To develop a network of coinmunity sites 


/ . 




(i.e., as a recruitment tool) 




To more clearly assess the learning 






potential of community sites 


/ 


/ 


c. To recruit cbimnunity sites with particular 






learning resources 


/ 




d. To gather information to train employer 






instructors . 




/ 


e. To clarify for employer instructors the 


/ 




kinds of help they can give students 


/ 


f. Other (specify) 







Have not yet used the LSAF. 
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LSAF QUESTIONNAIRE SITES 

_J Billings Bethel Hillsboro Veincou^er Portland 



4. At what time is the LSAF normally completed? 

a. During recruitment j/ 

b. When a student requests an exploration of 
that site 

c. When a student requests a learning level 
at that^ site 

d. When an employer requests 

e. Other (specify) 



5, How many community sites are involved in your 
program? 

a. Less than 6 sites 
6 to 10 sites 

c. 11 to 20 sites 

d. 21 to 40 sites 

e. 41 to 60 sites ^ 

f . Over 60 sites / 



Wow many community sites have been analyzed for 
their learning potential with the LSAF? 
a. Less than 6 sites j/ 
h. 6 to 10 sites 

c. 11 to 20 site 

d, 21 to 40 sites 

e, 41 to 60 sites 

f . Over 60 sites 



/ '1 



160 



6 



LSAF QUESTIONNAIRE , • , ' SITES 

I - 

^ • Billings Beth6l Hilj^sboro Vancouver Portland 



7. Have you changed the LSAF or tew it is used? 
(See pp. 115-116 and. 129-131 of the Employer/ 
Commiyiity Resources handbook for intended 
uses and pp. 215-228 for a sample LSAF 
completed form,) 

* » 1 * 

3 A 

No^. ^ y 

Yes - How did you change it and why? ' 
' (Please attach a copy of the revised LSAF.) ^ . ' 

8. Is the information obtained through the LSAF 

- shared with other pi-ogram^ (e.g., jCooperative 
Work Experience Program^? 

f 

No 

Yes; with which procfTams? • ' * /"^ 



"H^e felt our revised LSAF would be utilized more and that our employers ^ould understand it better (copy 
attached to questionnaire) . . ' 

Cooperative Education-Work Study ^ - . ' 

-H^ork Experience Programs, Exploratory Work Option; teachers \n district to use as a 'tool in relating 
their subject areas to different careers. ' . 



I 




JURNAL QUESTIONNAIRE (Students) 



1. How often do you write in your journal? 
(check one) 
a. Daily 
o. Twice a week 
i c. Once a week 

d. Less tiian once a week 

e . Never 



SITES 



Billings ^ Bethel-^ Hillsboro^ Vancouver-^ Portland^ 



3 
1 
4 



Please circle the number next to each of the 
following s tatoinents which best describes 
yoiir feelings about the journals. 1 = 
Strongly Disagree; 2 « Disagree; 3 = Neutral; 
4 = /igree; 5 = Strongly Agree 



00 



ERLC 



1 dislike writ,ing in the journal 
1 

2 
3 
4 
5 

Mean 

Writing in the journal has helped' me learn 

to write better 

1 

2 • 
3 

4 
5 

Mean ' _ 



^pid not use the journals. 

Bxght students completed the questionnaire. 



5 
2 

3.00 

3 
4 

1 

2.50 



2.00 



/ 

4.00 



One staff mender read the journals and filled out a master questionnaire giving generalized data. 
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JOURNAL QUESTlONNAIi^.^ (Students) 



SITES 

Billings Bethel Hillsboro Vancouver Portland 



Writing in the journal has helped roe to 

learn more about myself 

1 

2 

3 

4 

5 

Mean 

Writing in the journal has helped roe to 

express ray feelings better 

1 

2 

3 

4 

5 

Mean 

Writing in the journal has helped rae to 

coinraunicate better with the staff 

1 

2 

3 

4 

5 

Mean 

Writing in the journal has helped rae under- 
stand the need for good self-expression 
1 
2 
3 
4 
5 

Mean 



1 
1 
4 

2 



!.88 



1 
1 
2 
2 
2 
3. 



38 



2 
2 
2 
1 
1 

2.62 



2 
4 
1 
1 

3.1: 



4.00 



4.00 



/ 

5.00 



3.00 



ERIC 
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JOURNAL QUESTIONNAIJIE (Students) 



SITES 



[ Billings Bethel Hillsboro Vancouver Portland 

g. Wx'iting in the journal is not very 



useful 

1 1 

2 2 / 

3 3 

4 1 

5 1 





MCeUl 


2.88 


2.00 


3. 


What have you liked most about the iournal? 


A 


/2 


4. 


What have you disliked most about the iouinal? 




/4 


5. 


When did you enter this program? (Month; Year) 




/5 



Nothing. (2) 
— You can say anything you want. 
— To express myself better. 
— A chance to express my feelings. 
— I'm not forced to write if I have nothing to say. 
^ — You know what you did in the past. 
'Sharing with another person. 
--Nothing. (2) 
— Writing. 

— Have to do it when you have other things to do. 

— I am never helped when a problem occoj-s. 

— I could take my time but it*s kind of boring. 

^ — I can't write fast enough to put down my zooming thots (sic). 

The time it takes to put things down on papei . 

February, 1975. 
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EXPLORATION QUESTIONNAIRE (Students) 



SITES 

1 c 2 3 4 

Billings Bethel Hillsboro Vancouver Portland 



now many different employer sites have you 
explored since January 1975? (check one) 

a . None 

b. One 

c. IVo or three 

d. Four or five 

e. More tham five 



1 

5 
1 



5 
3 
2 



2 
1 



2. riow many Exploration Packages have you 
completed? 



a. 


None 






ff 


1 




b. 


One 


5 






4 




c. 


Two or three 




6 








. d. 


Four or five 


1 




/ 


1 




e . 


More thcin five 












f . 


Did not answer 


1 










3. Approximately hovy many Exploration Packages have 












you 


read which were conpleted by other students? 












(check one) 












a. 


I am not allowed to look at other students 
Exploration Packagas 




1 




1 




b. 


None 


6 


5 




4 




c. 


One 




1 




1 




d. 


Two or three 




2 


/ 






e . 


Four or five 




1 








f . 


Six or seven * 












g. 


Eight to ten 












h. 


More than ten 




1 









2Seven students completed the questionnaire. * ' 

^Ten students completed the questionnaire. 

^One staff member read the Exploration Packages and filled out a master questionnaire giving generalized data. i ft ^ 
Six students con5)leted the questionnaire. 



EXPLORATIC»« QUESTIONNAIRE (Students) ^ SITES ^ 

^ Billings Bethel Hillsboro Vancouver Port«land 

4. Please circle the number next to each of the 
following statements which best describes you^ 
feelings about the Exploration Package. 1 = 
Strongly Disagree; 2 f= Disagree; 3 = Neutral; 
4 = Agree; 5 = "Strongly Agree 




2! 
I 



a. I dislike completing E^qjloration Packages 
1 

2 
3 
4 

5 ; 

DNA 

Mean 

b. Exploration Packages help me focus my 
activities during a job exploration 

1 ' 

2 

3 

4 

5 

DNA 
Mean 

c. Exploration Packages help me match my 
interests and abilities with careers I am 
exploring 

- 1 
2 
3 

4 * 

5 

DNA 
Mean 



2 
1 
3 



3.17 



5 
1 

1 

4.17 



1 
4 
1 

1 

4.00 



1 
1 
5 
2 
1 

3.10 



1 
3 
3 
3 



2.80 



1 
2 
2 
4 
1 

3.20 



2.00 



/ 



4.00 



1 
2 
1 
1 

1 

2.40 



3 
1 

2 

3.25 



4.00 



1 

2 • 

1 

2 

3.75 



ERLC 
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EXPLORATION QUESTIONNAIRE (Students) 



SITES 



Billings Bethel Hillsbo/o Vancouver^ Poi;tland ' 



Exploration Packages help me better 
mder stand the jobs I e5cplore j 
1 

2 • 

3 ^ ' • i 

4 

5 ' ' ^ 

DNA ' - • 

Mean , i 

Exploration Packages completed by other 

students give me' a "sneadc preview" of jobs 

or sites I want to ejq^lore 

1 
2 

3 • . 

I 

5 

DNA 
Mean 

Exploration Packages take more time to 
con^lete than they are worth 

3 
4 

5 

DNA 
Mean 



5 
1 
1 

4.17 



4 
2 



1 

2.33 



2 
1 

2 ' 
3 
1 
1 

3.00 



1 
6 

1 3 

5 
1 

4.83 3.20 



1 
2 
4 
1 
2 

3A0 



4,00 



2.00 



2 
3 

4.60 



3 

2.33 



1 
1 
1 
1 

2 . 
3,50 



2: 
I 



ERIC 



Did not respond to question 4e, 
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EXPLORATION QUESTipNNAIRE (Students) ^ 



Billings 



SITES 

Bethel Hillsboro Vancouver 



Portland 



g. Exploration Packages 'have helped me decide 
which jobs I like or don't like 
1 

2 

3 

4 , ^ , 

5 

DNA " 
Mean 



4 
2 
1 

4. 33 



2 
3 



2.60 



5.00 



1 
1 
.1 
2 

3.25 



5. ?^at do you like most about the Exploration 
Package? 



—Assist in analyzing the jobs visited. v 

•-Be able to define likes and dislikes about job. 

•-Find out what job had to X>tter in conparison to interests. 

•-Better understanding of job. . . _ . '-^ * ^ - 

—Help give perspective edDout job^ ' ^ . 

-Help in deciding good and bad about job. Especially helpful when apt^lying for first few times. 

--Nothing. (3) ' . 

—About my interests. , , . » . — 

—The' write-up about the place--! like to e35)reGs my feelings. 

—Taking pictures. . ^ - 

—They help the teacher know what we are doing . , * * 

—Helps me know more about my job cind what I like best. 

—Helps me to explorf- mofe ki'^ds of jobs and what's best for me. ^ 

--The time jiway^.from the classroom. , • , ^ . 

— It Kelps me a little. ' ' . - 

— You get to know more about 'jobs. ' " - "* ^ 

—I liked tfie J.D-H. <???). \ ^ 

— Nothing. ' ' \ ^ . , 



EXPLORATION QUESTIONNAIRE (Students) j SITES 
Billings Bethel Hillsboro Vancouver Portland 



6, Vlhat do you like least about the Exploration 
Package? 



/ 



—Blank. (4) 
— T ' Jie • 

— Don't like to write. 

I g**'^ ^i^^ to complete things about what I don't like. 

—Nothing. (2) 

— Everything. (2) 

— Writing. (2) 
^ — Takas a while to conplete it. . ' 

y — The transportation problem. 

— Too much work and not enough time. 

— Ihe work you sometimes don't understand. 

— I like it all.' 

— FilJxng it out. 



I 



1/0 
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Oy EXPLORATION QUESTIONNAIRE (Students) SITES 

^ Bj^r^rtncis Bethel Hillsboro Vancouver Portland 



7. \<hat suggestions do you have for improxdng the 

Exploration Package? A 



— Blank. (6) 
2 — None. 
— Wone. (2) 
— MaUce them shorter. 

— McUce those fill-ins easier to understand. 

--Make it more worthwhile. 

— Nothing. 

— OK as it is now. 

— Don 't make them. 
^ — Make a different one. 
^ — More one-on-One — personal contact 

— None . 

— Leave out the before and after s^ul^f, 
— Terminate it 

—Going a little more places. 



0^ 
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Ql EXPLORATION QUESTICNNAIftE (Students) SITES 

, Billings Bethel Hillsboro Vancouver Portland 

8. When did you enter this program? 

Month . Year /"^ / 



"Blank. (4) 
g—March, 1975. (3) 

— September, 1974. 

— December, 1974. (3) 

— January, 1975. (2) 

—March, 1975. 
z —April, 1975. (2) 
f^o — ^Noninterpretaible answer. 
^--February, 1975. 

"September, 1973. i3)£ 

--June, 19 75. 



O — ?? (2) 1 

FRICi uo ^ 
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LSAF QUESTIONNAIRE (Enployers) 



SITES 



Billings^ Bethel^ Hillsboro^ Vancouver^ Portland^ 



What involvement did you have in collecting 
information for' the Leeurning Site Analysis 
Form (LSAF)? 

a. I did not participate at all 

b. I participated only by reviewing the 
completed LSAF auid verifying :^ts 
accuracy 

e. I cooperated with a prograun staf f 
member in con^leting the LSAF 

d. I couple ted the LSAF myself 

e. Other (specify) 



Do you feel that you understand the 

purposes of the LSAF? 

Yes 

No 



10 



2S 
I 

tsj 

O? 



3. Does the information recorded by the LSAF £±>out 
your site coincide with your perceptions abbut 
the learning potential of your site? 
Yes " ^ 2 

Don ' t know 
No (please explain) 



^Two en^loyers completed tne questionnaire. 
^Ten en^loyers completed the questionnaire. 
Did not use the LSAF. 
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LSAF-QUESTIONiJAIRE (Employers) SITES . 

^ Billinc[s Bethel Hillsbtoro Vancouver Portland 



4. Did you learn anything about your site because 
of the LSAF which you were not aware of 
previously? 



No 
Yes 


(please explain) 


1 

2 


2 

2 


^3 




5. What effect, if any, has the LSAF had? ^check 








*- 


as 


many as apply) 










. a. 


It has changed- the way I deal with students 


1 




4 




b. 


It heis suggested'^rhangee to company hiring 












practices 






1 




c. 


It has changed enployee training/education 












efforts 


2 


2 


4 




d. 


It has changed the con?)any*s self-image as 












a community learning resource 


1 




3 




" e. 


It has had no effect 




1 






f . 


Other (specify) 






1^ 





— Helped point out^he step-by-step procedure of my assembly operation which gave' me a time/motion s'tudy 
to measure production of my workers. 
2 — Helped me write job descriptions for my crew v .c^ T had been putting off. 
^ — It makes you more aware of the potential lear .g that can be accomplished at your business. 

— Gave us insight on genuine capabilities of thio type of person. 
^ — Make me realize the vast variety of areas in which a technician must have knowledge. 

— An effort of great merit — should be expanded. 
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